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Alabama  
Category 1 

West Elementary School  

Principal: Elton Bouldin  
 

ñTeachers at West realize it is not all about the curriculum; it is about giving each child an opportunity to 

make his/her life better. The students are respectful and work tremendously hard on every task assigned. 

I am amazed each year with the success students and faculty members achieve.ò West Teacher 

 

In the 1870s, German refugee Col. John G. Cullman and 10,000 native Germans migrated to Cullman 

County in search of new opportunities. Their search for new opportunities and a more successful life is a 

legacy that continues at West Elementary today. In Cullman, we believe that everyone experiencing 

success is the only acceptable legacy! We begin each day with West Words of Wisdom heralding the 

challenge, ñDo your Best at West today!ò 

 

Opened in 1950, West Elementary became SACS accredited in 1960 and is one of the five oldest accredited 

public elementary schools in Alabama. Located at the gateway to Cullman City, West students reside in 

both country club homes and public housing. Our student population includes 47% Poverty Students, 10% 

Special Education Students, 11% Gifted Education Students, 15% Hispanic Students and 8% Limited 

English Proficient Students. The school motto, ñWest: We Experience Success Togetherò is a reality as we 

seek new opportunities and work for success by accomplishing our school goals: 

Å Increasing Academic Proficiency 

Å Developing Social Competency  

Å Promoting Healthy Lifestyles 

Å Practicing Good Citizenship 

Å Fostering an Appreciation of the Fine Arts 

Å Building Relationships Between School, Home and Community 

Å Providing a Positive Learning Environment 

 

West students are experiencing academic success. Our school received three state academic awards for 

ñExceeding the Challengeò with both Poverty Students and Hispanic Students. In 2007, our student 

proficiency rates in reading and math ranked in the stateôs top 8%. During the last five years, student 

rankings on the SAT 10 assessment improved from the 65th to the 72nd percentile as the school poverty 

rate increased from 35% to 47%. 

 

West students are experiencing success in an expansive elementary school curriculum. Students are 

making healthy lifestyle choices, practicing good citizenship, enjoying the arts and developing social 

competency. West is one of six Alabama schools implementing an innovative physical education program, 

Healthy Eating Active Lifestyle (HEAL) that integrates healthy life choice lessons with heart  rate 

monitors, and exercise. Students practice citizenship by sponsoring charitable activities such as American 

Cancer Societyôs Relay for Life, Jump Rope for Heart, and the March of Dimes campaign. They earn Good 

Citizenship Recognition, present a Veterans Day Program and participate in student council. Character 

Education occurs each morning with the Pledge of Allegiance, Moment of Silence and West Words of 

Wisdom. Certified art and music teachers immerse students in a progressive fine arts curriculum. West 

students experience success in the arts through community art contests, exhibits and performances. 

Cooperative learning groups and weekly Guidance Education lead to success in social competency. 



Students also participate in D.A.R.E., Student Council, Beta Club, Scholars Bowl and Math Teams. 

Lastly, we experience success by building positive relationships. On annual surveys, ñMy family feels 

welcome at our school.ò is a Top 5 response from both students and parents. Every year we embrace 

positive relatio nships among faculty, students and families with school-home communications, Fall 

Festival, field day, field trips, homeroom celebrations, academic award programs, physical education 

awards program, Volunteers in Public Schools, student performances and an active Parent-Teacher 

Association. 

 

National and state awards are indicative of West progress towards providing the their families with an 

exemplary elementary school experience.  

2009 USDE Blue Ribbon School  

2009 National Distinguished Title I School  

2009 CLAS Banner School  

2007 Exceeding the Challenge School  

2006 Exceeding the Challenge School  

 

We truly believe that both faculty and families can say, ñWest: We Experience Success Together!ò 

  



Alabama  
Category 2 
W.S. Harlan Elementary School  
Principal : Brent Zessin 

W.S. Harlan Elementary School is a rural public school in South Central Alabama that 
serves an average of three hundred students in grades kindergarten through six. Established in 1924, the 
school serves students from the communities of Lockhart and Florala, as well as those in outlying areas of 
southern Covington County. 

Due in part to rural economic conditions in the area, the number of students who qualify for free or 

reduced lunches has continued to increase significantly to seventy three percent of the student population. 

W.S. Harlan Elementary School continues to meet or exceed annual academic achievement expectations 

under the No Child Left Behind Act of 2001. Because of these academic accomplishments in the face of 

adversity, our school was awarded The Alabama Torchbearer School Award in the 2006-2007 school year. 

In addition, we were a recipient of the 2006, 2007, and 2008 State Rewards Program and received a total 

amount of $61,000.00 in award money. W. S. Harlan Elementary was also chosen as one of the top ten 

high-performing rural public schools in 2008. W. S. Harlan Elementary was chosen as a 2009 NATIONAL 

BLUE RIBBON SCHOOL WINNER.  

  



Alaska  
Category 1 

Glacier View School  

Principal: Wendy Taylor  
 

Glacier View School is located in the Matanuska-Susitna Borough School District (MSBSD) in South-

Central Alaska. The MSBSD is defined by the Matanuska and Susitna River drainages and encompasses 

approximately 25,000 square miles which is the approximate size of West Virginia. There are 43 schools 

in the MSBSD. Student enrollment ranges from 12 students at one small multi-grade elementary to nearly 

1,300 at the largest high school. The MSBSD supports several small K-12 schools (one being Glacier View 

School), 20 elementary schools, five middle schools, and six high schools. These schools enroll 

approximately 16,500 students each year. Glacier View is a small K-12 school at Mile 104 on the Glenn 

Highway, an Alaskan Scenic Byway, with an attendance of approximately 40 students. In 1975, the 

Matanuska-Susitna Borough bought land that overlooks the Matanuska Glacier, and after existing in 

several earlier locations throughout the 60ôs, the school was moved to the permanent site. In 1978, with 

the support and encouragement of the community, a high school program was implemented.  

Currently, Glacier View employs five certified staff members, two at the elementary level (grades K-5) and 

three at the secondary level (grades 6-12). The principal serves as the qualified Special Education staff 

member. The school acquired a part-time literacy coach last year in response to the district-wide adoption 

of a new literacy curriculum and materials. At the secondary level one teacher is highly qualified in upper 

level math and science, one in the social sciences, and one in English/Language Arts. The student body at 

Glacier View is predominantly white with small percentages of Native Alaskan, African American, and 

Asian students. Many students at Glacier View are in foster care and many have been adopted into local 

families. Glacier View is a Title I school and our studentsô success was recognized this year when Glacier 

View received the Title I Distinguished School award.  

The success of Glacier View students is fostered by the staff, the parents and community members, as well 

as the students themselves. Our students are exposed to research-based curriculum that is supported by 

the school district and, by virtue of our size, our staff is able to closely progress-monitor each students 

achievement on a daily basis. 

In 2002 the MSBSD conducted an audit, the findings of which stated that the district needed to instate a 

district -wide guaranteed and viable curriculum at all grade levels, in all schools, and for all academic 

subject areas. As a result of this recommendation the district established a six-year curriculum review and 

professional development cycle. Before this curriculum project was implemented the curriculum for most 

content areas at Glacier View consisted of a patchwork of existing materials and teacher knowledge, with 

the exception of the math curriculum. Glacier View School has used Saxon Math, across all grade levels 

and SRA Reading Mastery, grades K-2, with fidelity for nearly 20 years. Historically, Glacier View 

students score higher in math and reading, in addition to scoring well above district and state norms. 

We believe that over the past two years the newly adopted curriculum in the content areas of social 

studies, science, and particularly reading and writing, has complemented our instruction in such a way 

that it has given all of our students not only the chance to achieve, but to begin to over achieve. 

 

Several instructional factors that contribute to the success of Glacier Viewôs students is teacher longevity, 

student longevity, varied instructional  methods, cross-grade mentoring, and instructional strategies that 

emphasize active learning and student engagement.  



At Glacier View educators use a variety of instructional methods that increase student engagement by 

delivering dynamic lessons and making the material applicable to our studentsô lives. For example, during 

any school day an observer can wander in to a Glacier View classroom and see a variety of teaching 

techniques including small -group instruction and activities, creative projects relevant to academic 

content, and various interactive lessons. Furthermore, Glacier View School emphasizes classroom 

technology to enhance student engagement and learning; each student at our school has readily available 

computer access and, due to Title I funds, each classroom in the school now houses a Promethean board. 

In order to support this technology, one staff member has become a Promethean trainer at the district 

level and has conducted a Focused Learning Team for the other staff members to familiarize them with 

Promethean software and to provide suggestions for effective use of the boards. 

In order to help our students apply academic knowledge to situations beyond the walls of the school the 

staff at Glacier View organizes educational field trips locally, around the State of Alaska, and across the 

Atlantic Ocean. Every four years, in conjunction with his World History course, our social sciences teacher 

organizes a two week trip to Europe. It is through these opportunities that our students gain some of the 

worldly knowledge that they might otherwise miss out on by virtue of our semi -rural location.  

At Glacier View, high expectations established by staff members contribute to students holding high 

expectations for themselves and for their peers. In support of these expectations it is common to see 

students in peer groups helping one another as well as older students helping younger ones with 

coursework. We are fortunate to have additional support provided by our highly involved Parent Teacher 

Organization and community members. Many people volunteer their time, working with students in the 

areas of fine arts and health/wellness.  

The staff at Glacier View School is proud of our studentsô accomplishments and we appreciate the 

opportunity that weôve had through the Title I program to advance beyond prior achievements. In the 

future, we will continue to strive toward providing the highest quality public education to all of our 

students. 

  



Alaska  
Category 2 

Sterling Elementary School  

Principal: Christine Ermold  

 
Sterling Elementary School serves 140 students in grades K-6. The school is part of the Kenai Peninsula 

Borough School District, and is located on the road system in the rural community of Sterling, Alaska. The 

community of Sterling is thrilled the school has been recognized for two consecutive years under Alaska's 

Performance Incentive Program which is based on a student growth model, and has now received 

recognition as a Title I Distinguished School. In addition to this recent award, the school's principal wa s 

recognized by the Alaska Association of Elementary Schools as Alaska's Distinguished Principal in 2008.  

Sterling Elementary is a rural K -6 school located on the Kenai Peninsula in south central Alaska. The 

schoolôs enrollment of 140 students reflects a demographic ranging between 41% and 57% who receive 

free or reduced meals, and that is approximately 85% Caucasian, 10% Alaska Native, and 5% Hispanic. 

The school is staffed with a 1:17 Teacher to Pupil Ratio in recognition of the multi-grade configurations of 

the classrooms. Teachers generally loop with their students for two years, which allows them to establish a 

deep knowledge base regarding the academic, social, and emotional needs of every student. 

Sterling Elementary began implementing the Response to Intervention (RTI) model in 2005 in response 

to the staffôs desire to find a more effective means of providing accelerated remediation for struggling 

students. The staff was frustrated with the pattern of chronic underachievement displayed consistently i n 

some sub-groups, and the RTI model was seen as an opportunity to provide more immediate and 

intensive intervention. Since 2005, the school has grown in its ability to implement the RTI model with a 

high degree of fidelity to its intent. The RTI approach has promoted a close examination of effective 

teaching practices for all students, including those who are struggling and those who need enrichment or 

advancement. This examination also revealed a need for collaboration and a co-teaching approach in 

some situations. The implementation of job -embedded and on-going professional development in these 

areas provided the staff with the ability to bring those elements together to achieve remarkable gains in 

closing the achievement gap, particularly for students in  the low socio-economic status sub-group. A 

critical component in this school -wide shift has been the cultivation of a climate of professional practice 

where responsibility for the success of every student is shared by all staff members and where high 

expectations for ourselves and others has become a deeply held philosophy. Shared leadership, removal of 

barriers to service, contributions to the wisdom of practice, and a collective responsibility to our 

community of learners, are hallmarks of the new climat e at Sterling Elementary. 

  



Arkansas  
Category 1 

Cedar Park Elementary School  

Principal: Cynthia Wright  

 
Cedar Park Elementary School has 631 students in Kindergarten-4th grade with multiple classrooms at 

each grade level: 8 in Kindergarten, 6 in 1st grade, 6 in 2nd grade, 5 in 3rd grade and 5 in 4th grade. 

Teachers in K-2nd grades are responsible for instruction in all subjects. Teachers in 3rd-4th grades 

implemented a team teaching model in 2006 -07 to foster content specialization in literacy and math. In 

each team, one teacher is responsible for math instruction with science embedded and the other teacher is 

responsible for literacy instructio n with social studies embedded. 

 

Each grade has a lead teacher who has participated in additional professional development in content 

knowledge, implementation of the workshop model, and coaching. The lead teachers have participated in 

extensive professional development in standards-based instruction and how to guide colleagues to 

implement the workshop model. On -going professional development for the lead teacher and classroom 

teachers is provided on-site with technical support offered by the math and coaches.  

 

Students : 

631 Students 

92.5% Attendance Rate 

74% Free/Reduced Meals 

87% Caucasian 

9% African American 

3% Hispanic 

1% Asian or Native American 

 

Teachers : 

50% Bachelors 

50% Masters or more 

100% Highly Qualified  

  



Arkansas   

Category 2 

Lonoke Middle School  

Principal: Jeannie Holt  

 
Upon finding ourselves in School Improvement Year 111 in 2006, Lonoke Middle School staff felt a sense 

of urgency and grew to be a more cohesive, focused Lonoke Middle School óTeamô. Our 2006 benchmark 

results reflect 64.5% of our students performing at the proficient level in math, and only 53.9% 

performing at the proficient level in liter acy. Our team began a journey, which focuses on intentional 

learning for all students at Lonoke Middle School, as well as continued learning for teachers and 

administrators. Every member of our staff ðteachers, custodians, administrators, support staff, and 

cafeteria workers accepted our challenge with determination and a belief in our studentôs ability to be 

successful. Our Leadership Team, consisting of a representative of each content area, our counselor, and 

our administrators, has taken ownership of leading and guiding our staff toward our shared vision. Our 

shared vision has led to a new level of collaboration among our staff. Our 2009 benchmark results show 

77.1% of our students performing at the proficient level in math and 71.4 % performing at the proficient 

level in literacy. This student growth exceeds the 2009 AYP expectation, and we were removed from the 

Arkansas Department of Educationôs list of schools in school improvement.  

At Lonoke Middle School maintenance staff, secretaries, classroom teachers, support personnel and 

administrators are all dedicated to honoring and protecting instructional time. Every effort is made to 

create as much uninterrupted instructional time as possible. Sixth through eighth grade math classes are 

blocked into ninety -minute periods. Sixth grade literacy is also double-blocked into ninety -minute 

periods. This block of time allows for full implementation of the Literacy Labôs researched-based reading 

and writing workshop components. Students with special needs are served through the inclusion model in 

grades 6-8 literacy and 6th grade math. This model allows for our students with special needs to receive 

instruction in the regular education setting and have the benefit of two instructors, peer interaction, and 

the opportunity to hear and see the modeling of higher level thinking. Our curriculum specialist provides 

instructional support for the implementation of research -based óbest practices.ô Our curriculum specialist 

works closely with science and social studies teachers to help incorporate literacy strategies in their 

instruction as they work towards deeper understandings of content text. Our students are provided a 

mentor at Lonoke Middle School through our focused Advisory period. One day of the week during 

Advisory students interact with ñCool Tools,ò a power point focused on expectations, two days are spent 

reading silently while teachers conference with individual students, and two days are spent with read 

alouds.  

At Lonoke Middle School researched-based professional development is determined by teacher and 

student needs. On one level, professional development is based on testing data collectively for the whole 

school; meaning that all teachers and administrators look at the data to find weaknesses in instruction 

across the grade levels and curriculum.  

We studied and continue to study research in determining best instructional strategies and practices. LMS 

staff and administration have collaboratively participated in a book study using the book, Best Practice, 

Todayôs Standard for Teaching and Learning in Americanôs Schools. These practices are modeled and 

expected to be evident in every classroom. At another level, during content level meetings, teachers often 

reflect on their practice and its impact on student achi evement and learning.  At the individual level, 

teachers take it upon themselves to reflect on their personal growth needs. In so doing, teachers analyze 

their studentsô data to give them a better picture of the previous yearôs mastery of skills. 



We use different types of data to aid in the decision making that impacts instruction and the climate of the 

school. Data disaggregation at LMS includes, but is not limited to, Arkansas Augmented Benchmark 

Examination scores. Teachers begin the school year collecting information on students to help them plan 

instruction to maximize all studentsô achievement. Data generated from the benchmark test, along with 

data from The Learning Institute TLI test, gives teachers and administrators a means to identify studentsô 

weaknesses and to ascertain the areas needing additional instruction. The ability to pinpoint specific 

student instructional needs at the building, content, or classroom level allows for detailed planning on the 

part of administrators, staff, and teachers. Administrators also use this data to help teachers reflect on 

their individual needs. The staff uses the data to recognize overriding academic needs of the school. 

Lonoke Middle School realizes that meeting studentsô and staffôs basic emotional and physical needs 

directly impacts instruction and achievement. Decisions made that impact the learning climate of LMS 

are most often based on evidence collected through formal and informal surveys from the staff, students, 

parents, and community. Teacher survey results give administrators feedback as to teachersô feelings that 

their ideas are honored in decision making at the building level, their comfort zone in sharing their 

instructional expertise with colleagues, and their feelings of being supported when trying new ideas or 

strategies. Student and parent surveys provide students and parents a voice in our school. Lonoke Middle 

School strives daily to build working relationships with parents and guardians of our students.  

As our Leadership Team and our staff continually reflect on our progress, we asked our student body for 

their thoughts on why Lonoke Middle School was able to meet AYP. We found the following studentsô 

statements gratifying and affirming:  

- The teachers never gave up hope. 
- Our entire staff wore t -shirts every day of testing that read, ñWe believe in you LMS student. Do 
you believe in you?ò With so much encouragement from our staff, we wanted to do better. We, 
too, set our mind to a goal.  

- They pushed us harder and made us believe we could do it. 
- The teachers individualized for us instead of teaching and going on. 
- Our teachers care. 

 

Dr. Thelma Meléndez de Santa Ana 

  



California  
Category 1 

American Indian Public Charter School  

Principal: Sopath Mey 

 
American Indian Public Charter School was founded by Dr. Ben Chavis, a Lumbee Indian originally from 
North Carolina. With his no -excuses, no-nonsense approach to education, he transformed what had been 
an educational disaster into a rigorous and high-performing middle school unlike any other in Oakland.  
AIPCS continues to succeed even after Dr. Chavisô departure as the highest achieving middle school in 
Alameda County and within the top 5 in the state of California. Academic performance measured in terms 
of the Academic Performance Index (API) for the 2008 -2009 school year. API reports can be found on the 
California Department of Educationôs web site: http://www.cde.ca.gov/ta/ac/ap/  
 
AIPCS is unique among its peers in the state rankings. Among the 186 students currently at AIPCS, 99.5% 
are minorities, 88% qualify for free or reduced lunch, 81% speak a non-English language at home, and 
59% come from families that fall below the federal poverty line.  
 
Our methods of success are no secret. The American Indian Model promotes family culture, 
accountability and structure, high expectations, and a free-market competitive spirit. It is a simple and 
easily replicable model for success.  
 
The American Indian Model of Education:  
 
Family Culture  

 Families are guaranteed that if they follow and support our model, their children will be prepared 
to graduate from college. 

 We create an extended family with administration, teachers, students, families, and selected 
communities. Students and staff are expected to clean and take care of school property. 

 Teachers spend three years with their students in sixth through eighth grade teaching all core 
academic subjects, which creates an environment of strong academics and family culture. 

 When a sixth grade student is acting up in class, he or she will be sent to sit on the floor in a 
seventh or eighth grade class. A seventh or eighth grade student who acts up may be sent to sit on 
the floor in a sixth grade class. 

 All students are provided free tutoring in any subject before school, after school, or on Saturdays. 
Students are employed as tutors to work with other students who need support in core academic 
subjects. 

 AIPCS alumni enrolled in college are hired to work with our current students.  
 No student has been expelled since the American Indian Model was implemented in 2000.  

 
Accountability/Structure  

 Teachers provide students with ninety instructional minutes in language arts and ninety 
instructional minutes in mathematics each day. Teachers assign a minimum of two hours of 
homework each night. 

 We hire smart administrators and teachers based on their high academic achievement and ability 
to follow the American Indian Model. We fire administrators and teachers who do not meet those 
expectations. We reward all employees who adhere to the model. 

 We analyze test results in order to group students by academic ability. A studentôs state and 
national test results are used to gauge the accuracy of achievement in the classroom. 

 State testing is held one week after staff and students return from Easter break. There are no field 
trips until after California Standards testing. Only students who have worked hard and followed 
the rules may attend field trips.  

 Progress reports are sent home every three weeks for students who are failing. A C- is a failing 
grade. Report cards are distributed every nine weeks. Administrators must sign off on all student 
progress reports and report cards before they are sent home. 

http://www.cde.ca.gov/ta/ac/ap/


 We retain those students not willing to work towards improving their academic or social skills to 
advance to the next grade level. 

 Students are informed of their academic progress and the schoolôs academic progress 
continuously. Students are expected to set academic goals and work towards them. 

 
High Expectations 

 We demand hard work and high academic expectations from all students and staff.  
 We implement professional development where administrators and teachers train their 

colleagues while current students train incoming students on the culture and expectations of the 
American Indian Model.  

 We set forth a rigorous academic program aligned with standards-based textbooks and a uniform 
grading scale that all administrators and teachers must follow.  

 After -school detention and Saturday school serve as consequences for students who break school 
rules. 

 We celebrate Columbus Day, Martin Luther King, Jr., Day, and other various holidays by 
attending school. This attendance policy was created by students and staff. 

 We follow an extended school year with an average of two hundred instructional school days with 
mandatory summer programs that include: AIM summer school, Stanford Academic Institute of 
Learning (SAIL), Johns Hopkins University Center for Talented Youth (CTY), and U.C. Berkeleyôs 
Academic Talent Development Program (ATDP). 

 Teachers finish core academic curriculum textbooks by April 5 each year. After state testing, 
teachers begin the next grade levelôs mathematics and language arts curriculum. 

 
Free Market Capitalism 

 We encourage classes to compete with each other and instill in students the values of a free 
market capitalistic society.  

 There are clear, consistent, and high expectations in the student contract that are enforced by all 
employees. Student consequences (detention, Saturday school, embarrassment, cleaning, etc.) are 
given for not following schoo l rules. 

 Families choose to enroll their children in an American Indian modeled public school. State and 
federal funding follows the student to the familyôs school of choice. This is the same funding 
model of vocational schools, community colleges, and universities in the United States. 

 We focus on excellent student attendance (99.5%). Students and staff are given cash awards for 
perfect attendance, hard work and reinforcing the schoolôs mission statement and credo. 

 Job descriptions are posted that allow administrator or teacher applicants to self -select out from 
applying for a job with our school.  

 Financial rewards are given to all employees for increased student achievement on the California 
Standards Tests. 

 The administrative leadership focuses on fiscal responsibility and a superior business model. 
There is no fundraising by families. The school pays for student trips, the SAT, the PSAT, and 
other costs related to students. 

  



California  
Category 2 

Camino Elementary School  

Principal: Eric Bonniksen  
 
Camino Elementary School is located in the beautiful "Apple Hill" area, east of Placerville in El Dorado 
County, California. Camino is a small rural community in the Sierra Foothills, and agriculture is the 
mainstay of the economy in this area. This single school, school district serves approximately 430 
students from Kindergarten through eighth grade. Our student population represents a heterogeneous 
mix of families from all socio -economic levels with around 44% of the students participating in the free 
and reduced lunch program. Our English Language Learner population fluctuates between 20 and 25%. 
We are very proud of the academic success of our students and especially excited about closing the 
achievement gap. A key to success at Camino Elementary is the attitude that every student can and will 
learn. Each member of our teaching staff is NCLB Highly Qualified and all teachers have ELL 
authorization. Our core academic program dedicates a minimum of two hours per day to language arts 
and two hours per day to mathematics instruction. In grades 1st -3rd, students are grouped for one hour of 
skill instruction according to specific needs as assessed periodically. Additional instructional staff is 
brought in during this time so that the most academically at risk studen ts receive instruction in small 
groups. 
 
Our school provides an exemplary core academic program, yet many of our students need additional 
instructional time to reach proficiency in language arts and/or mathematics. Camino School recognizes 
that all student s have individual needs that must be met if they are to be successful learners.  Therefore, 
before and after school programs have been developed. These programs run for one hour 3 to 4 days per 
week and all students who are below grade level proficiency attend. Most of the programs are taught by 
the classroom teacher who can best match the intervention with specific student needs.  A split start and 
end time at the school has helped facilitate this implementation with busing available to bring students to 
and from school. 
 
Camino School has implemented several computer-based programs that enhance our existing programs. 
The Accelerated Reading program has significantly increased an excitement for reading as demonstrated 
by the number of books being checked out each week from the library. The Rosetta Stone as a learning 
tool immerses our ELL students in English and speeds up the process by which the English language is 
mastered .  In addition, the Study Island program provides additional practice in both Langua ge Arts and 
math standards for all students at all levels of proficiency. Camino School has added an incentive/reward 
system for these computer-based programs which has improved motivation and increased the active 
engagement of both reluctant readers and struggling students.  
  
A final and critical key to closing the achievement gap is parent involvement. The Parent Teacher 
Organization raises approximately -----  each year and offers mini grants to help support a wide variety of 
instructional programs. The Padres Hispanos group meets monthly and offers training and resources for 
parents to help their children be successful. The primary language of our English Language learners is 
Spanish and nearly all school home communication is translated. A Spanish speaking office assistant is 
available 3 hours each day. 
 
Camino Elementary School provides a high quality learning environment in a caring, family -oriented, 
small-town environment. We are proud of our students, our parents and our community.  Camino 
Elementary School will continue to be dedicated to academic success for our diverse student population. 
 

  



Colorado  
Category 1 

La Jara Elementary School  

Principal: Brian Crowther   

We are a K-5 Elementary School located in Southern Colorado in the San Luis Valley.  W e are in a very 

rural area with the nearest mall being 130 miles away.  Class sizes range from 14 to 24 students.  Our 

economy is mostly agriculture based.  

At La Jara Elementary, weôve created a cohesive environment of teamwork where everyone works 

hard, everyone is respected, and everyone can succeed. By treating people fair and consistent, 

supporting each other and working as a team, our staff goes the extra mile to meet student needs and to 

be successful. As the Principal, I try to always be visible and available to anyone that needs help or 

support.  

 Student needs are identified by our RTI Team, our resource and Title departments do a great job of 

suggesting or helping provide interventions for students.  Our teachers do a great job of using 

differentiat ed instruction in the classrooms to meet the needs of various learners and learning styles.  

Our belief is that there is no replacement for hard work and quality instruction in the classroom.  We 

have a very supportive community that values education and i nstills hard work in their children. We 

have created a positive environment where students know they can succeed and work their hardest to 

succeed. 

Our school Counselor is a great resource for students, she helps eliminate any bullying and uses the 

ñWhy Tryò program to help students feel good about themselves. We use positive citizenship messages 

each morning to help create a positive atmosphere in our school. We recognize and celebrate 

achievement and success of students or staff members. 

Through our PTA, our monthly newsletter, and good teacher ï parent communications, parents are 

very supportive and feel welcome in our school. Our PTA actively participates in many activities at the 

school.  They have recently been successful in obtaining grants worth over  $400,000 for a new 

playground at the school  

Teachers collaborate and plan together on a regular basis.  Our teachers do an excellent job of taking 

responsibility for the learning of all students in their classrooms. We have in -services and staff 

development activities regularly with our sister Elementary School, Manassa Elementary.  

In 2008 we were awarded the Colorado Commissioners Cup for closing the achievement gap amongst 

minority groups.  

Effective Practices: 

¶ Ren Learn Products: Star Reading and Math, Acc Reader, Acc Math. 

¶ Study Island:  online resource for extra practice, review, reteach, etcé 

¶ AimsWeb Assessments for benchmarking and progress monitoring. 

¶ RTIôs held regularly for low performing students. 

¶ Differentiated instruction in the classrooms: to m eet needs at all levels. 

¶ Use of bullseye charts and radar maps to identify weakness of students and /or instruction. 

¶ Excellent Title I and other resource support for students in need of help.  



Colorado   

Category 2 

Rose Stein Elementary School  

Principal: Socorro Alarcon   

 

Stein Elementary, Jefferson County Public Schools, is located in Lakewood, Colorado. Jeffco, the largest 

district in Colorado, is divided into  articulation areas that consist of one high school, one middle school, 

and five elementary schools. 

Stein is in the Alameda Articulation Area and currently has 681 Kindergarten through 6 th grade students, 

making it the third largest elementary school in Jefferson County. With 89.9% of its students on Free or 

Reduced lunch, Stein is also the third most socio-economically disadvantaged Title 1 school in the district. 

Its diverse student population includes 80% Hispanic, 13% white, 2% American Indian, .7% Asian, and 

3.9% African-American students. Stein has a 48% mobility rate, and 51% of the students are English 

Language Learners (ELLs). Spanish is the native language of 97% of the ELLs.  

Despite these challenging demographics, Stein has been on an upward trajectory the past four years as 

measured by BEAR, a K-2nd grade summative reading assessment, and 3rd-6th grade CSAP in reading, 

writing, math, and 5 th grade science. While the rate of Free & Reduced has increased from 80% to 89.9% 

the past four years, Steinôs percentage of increase in student achievement as measured by CSAP is out 

pacing the other schools in the Alameda Area and the District. The percent of Partially Proficient, 

Proficient or Advanced scores on CSAP for Free or Reduced Lunch Students increased from 80.85% in 

2008 to 88.89% in 2009 for a 7.39% increase. Non Free or Reduced Studentsô CSAP scores increased 

from 94.19% in 2008 to 96.88% in 2009 for a 2.69% increase. This resulted in a 4.70% reduction in the 

Achievement Gap. 

Many factors account for this steady and dramatic increase in student achievement, including an 

instructional design w ith a challenging and quality curriculum, effective teachers, ongoing formal and 

informal assessments, an extensive intervention program, implementation of RTI, parental involvement, 

extra-curricular support for students, and a culture that fosters collabo ration, collegiality, hard work, high 

standards, accountability, and a vision of success for all students and staff members. 

Quality Curriculum  

 ñWhat gets taught is the strongest single predictor of gains in student achievement.ò 

--Dr. Andrew Porter,  Vanderbilt University  

What  gets taught is crucial, as is how  it is taught. For this reason, Stein has a unique instructional design 

that offers a variety of pathways to success for its diverse learners. There is a minimum of one mainstream 

classroom at every grade level. In order to best serve the instructional needs of Steinôs ELLs, there are 

designated ESL classrooms at every grade level with an ESL endorsed teacher. Stein also has a One-Way 

Dual Language classroom at every grade level to serve ELLs who are monolingual Spanish speakers. This 

year the school is implementing a Two-Way Dual Language program in kindergarten and 1st grade. The 

long range plan is to add a grade level every year with the goal of having a K-6th grade two-way program 

by 2014.  Along with the other elementary schools in the Alameda Articulation Area, Stein is also 

implementing a Middle Years International Baccalaureate Program (MYP) in 6 th grade. Whether it is in a 

mainstream, ESL, dual language, or MYP classroom, Steinôs teachers consistently provide researched-

based, challenging, quality curriculum with integrity and fidelity.  



 

Because underdeveloped literacy skills are the number one reason students do not succeed in school, 

Stein has implemented a rigorous, systemic, school-wide liter acy program that emphasizes the five 

components of reading and oral language development. During reading instruction students are leveled 

by ability and placed into benchmark, strategic, or intensive reading classes that are 90-120 minutes long. 

Students receive whole group instruction followed by differentiated guided reading. They also go to 

independent centers where they practice and apply targeted skills. 

Stein has leveraged its Title 1 funds to purchase 8.5 reading or ESL interventionists as well as several 

highly qualified tutors and instructional paraprofessionals. For this reason, every intensive reading class 

has the support of two additional teachers, and strategic and benchmark reading classes have the support 

of another teacher, tutor, or instruc tional paraprofessional. All students receive an extra 30 minutes of 

ñreading strategies.ò During this time, reading instruction is enriched for benchmark students, and 

intensive and strategic students receive differentiated research-based interventions  

Because Stein has a thirty minute extended instructional day, students receive 60 minutes each of math 

and writing instruction, English language development, and science/social studies. Art, music, and 

physical education are offered on a rotating basis.  

Skilled Teachers  

ñLearning can only come from a strategy focused on skilled teachers who consistently provide quality 

instruction.ò---Pedro Noguera 

Steinôs teachers are indeed highly skilled and well trainedé63% have Masters Degrees, and 63% have ESL 

endorsements. A vast majority of them continuously participate in staff development opportunities to 

improve their instruction, and collegial conversations about best practices, effective strategies, and 

student needs regularly take place. They are, without a doubt, a vibrant, professional learning community.  

Stein teachers are also dedicated, extremely hard working, data-driven and collaborative. They willingly 

meet with instructional coaches every week to analyze and discuss student achievement data, set goals, 

and plan effective, engaging instruction. Teachers are passionate about their work. Their ultimate goal is 

to inspire, motivate, and prepare their students for a future where they have choices. 

Stein values parents and understands the importance of forging a partnership with them in order to 

enhance student achievement. Involvement is encouraged by providing monthly opportunities for parents 

to participate in a variety of activities such as Math and Literacy Nights and Authorôs Celebrations. Stein 

has an active PTO and a School Improvement Team. Over 95 % of parents participate in parent/teacher 

conferences. 

Teaching the ñwhole childò and developing leadership skills and good character is another important 

focus.  Stein has a student council, and students are routinely taught the value of hard work, 

responsibility, and respect for themselves, others, and their environment.  Appropriate behavior is 

recognized and rewarded. There are a variety of extra-curricular activities for students such as art, drama, 

yearbook, and service clubs. Cup Stacking and intramurals are also offered. 

All of these factors have indeed resulted in creating a culture of academic excellence, high standards, and 

accountability and have earned Stein the 2009 Title 1 Distinguished School Award.  



Delaware  
Category 1 

North Georgetown Elementary School  

Principal: Belinda Waples 
 
North Georgetown Elementary for the first time in its history has attained National Distinguished Title I 
School status demonstrating significant sustained academic improvement despite having poverty rates of 
35 percent or more and language barriers. ñThings like this really validate what you do,ò said Principal 
Belinda Waples. ñThis was like the icing on the cake for everybody ï a great tribute to a really hard-
working  staff.ò 

North Georgetown Elementary has been rated a state Superior school by the Delaware Department of 
Education since 2004 and named a National Blue Ribbon School in 2006. The school has excelled 
academically despite having 73.7 percent of students on the federal free and reduced lunch program. 
Additionally, 34 percent of the students are classified as English Language Learners. Schools must show 
the ability to reach advanced academic performance levels, have strong professional development 
programs, demonstrate coordination with other programs, offer curriculum and instructional support for 
the achievement of high standards and create partnerships with parents and the community. 

North Georgetown Elementary is fifth elementary school in the Indian River School District to earn the 
National Distinguished Title I School Award since 2000.  
 
 
  



Delaware  
Category 2 

Woodbridge Elementary School  

Principal: Jason Cameron 
 
Woodbridge Elementary School is successful because of its faculty and staff.  The relationships that the 

teachers and instructional assistants build with our students have made us a Superior School in Delaware 

and now A Distinguished school in the United States.  The hard work that our faculty and staff put in 

every day has lead us to these two prestigious honors.   

The staff and students at WES are excited about our school and the various programs offered.  We are a 
Reading First School and a Positive Behavior Support School.  Student success is our number one 
priority.    
 
Our teachers align content with the state standards, integrate curriculum, implement arts -infused 
activities, organize class trips, and reward positive behavior. 
 
In addition to targeted instruction, our efforts are placed on positive reinforcement for the students of 
WES through such activities as Honor roll assemblies, school wide positive recognition announcements, 
and C.A.R.E.ing behavior awards.  WES initiated a full day kindergarten program beginning in 2004 ï 
2005 school year.  We pride ourselves on academic achievement and outstanding behavior.    
 
We are looking forward to the many challenges we will face throughout the year.  With cooperation and 
teamwork, we can accomplish anything.  Our positive attitude, nurturin g environment and work ethic 
make Woodbridge Elementary School óThe Place to Beô. 
  

http://www.wsd.k12.de.us/wes/docs/care.doc


Florida  
Category 1 

Sweetwater Elementary School  

Principal: Janet Olivera  
 
Sweetwater Elementary School is located at 10655 S.W. 4th Street, Miami, Florida in the urban 
community of Sweetwater. Founded in 1985, this two story facility was built on 13 acres and includes nine 
buildings which house 44 classrooms, a main office, a library media center and 13 portable classrooms. 
Eighty-nine percent of the schoolôs students participate in the free and/or reduced lunch program, 
qualifying it to be a Title I school. Sweetwater Elementary serves approximately 998 students in Pre-
kindergarten through fifth grade. The majority of Sweetwaterôs students walk to school, about a third of 
the students are driven to school by their parents or by private buses. The student population is 
predominantly Hispanic, which mirrors the surrounding community. For the last six years, Sweetwater 
Elementary School has been rated an ñAò school based on the Florida Department of Educationôs School 
Accountability System and most importantly has met Adequate Yearly Progress based on the Federal No 
Child Left Behind (NCLB) criteria.   
 
Sweetwater Elementary School has been selected for the category of exceptional student performance for 
two or more consecutive years, for the 2007-2008 and 2008 -2009 school years. During the 2008 -2009 
school year, 68% students in the lowest quartile have made a learning gain in reading and 72% in 
mathematics on the Florida Comprehensive Assessment Test. This is an especially great achievement 
when you consider that approximately 80% of Sweetwater students must learn English as a second 
language and their parents only speak Spanish.  
 
The key to Sweetwaterôs success is a multifaceted approach to reach every student and individualize their 
instruction.   Sweetwater Elementary provides outstanding educational services which fulfill the diverse 
needs of the student body, through the various programs offered at the school including Title I,  English 
for Speakers of Other Languages (ESOL), Academic Excellence Program (AEP), Special Education 
(SPED), and Teaching Enrichment Activities to Minorities (TEAM). A before and after school tutoring 
academy for ELL students is funded by a Title III gran t. The school also offers Before-Care and After-
School Care Program.  
 
Sweetwater Elementary Schoolôs Student Services Department is instrumental in identifying needy 
students and families and providing both direct assistance and referrals to appropriate service agencies 
such as the Miami Behavioral Center, and Psych Solutions which provide students with psychological 
services and evaluations for nominal fees.  It is not uncommon for students in this community to lack 
appropriate medical care because their parents do not have health insurance. Fortunately, the University 
of Miami Pediatric Mobile Clinic has regularly scheduled visits to the school site and provides families in 
the community with free medical care.  
  
Another component that assists the school with special projects and incentives is our Dade Partners. Dade 
Partners are business and community organizations that form mutually beneficial relationships with 
neighboring schools. Sweetwater enjoys such partnerships with the local McDonald's Washington Mutual 
Bank, Biomedical International Corporation, Kiwanis of Little Havana, Florida International University, 
and the City of Sweetwater. Each of these organizations assists the school financially, with donations of 
incentives, and by offering opportunit ies for students to participate in community activities that are safe 
and inexpensive.  
 
Beginning in the 2005 -2006 school year, the Engaging Latino Communities for Education (ENLACE) 
Miami Childrenôs Trust Fund grants. This grant is crucial to the after school tutorial program. The 
ENLACE program funds salaries for teachers and paraprofessionals to work with students utilizing 
technology. The targeted students also receive 30 minutes of homework assistance and 30 minutes of 
Physical Education activities. 
 



Sweetwater Elementary has strong parental involvement. Some of the factors that contribute to this 
success are the number of workshops offered to parents in both English and Spanish, the availability of a 
varied schedule for the workshops, and child care offered at the school site. School site staff facilitate 
some of the workshops; other workshops are facilitated by the Districtôs Bilingual Outreach program. 
Workshop topics range from ñImmigration Lawò to ñCreating Good Study Habits for Your Child.ò 
 
The staff at Sweetwater is the true basis of its success. Every staff member at Sweetwater Elementary is 
committed to the success of all students. A stable and veteran staff is collectively responsible for each and 
every studentôs academic growth. Teacherôs work in grade level teams to analyze data, plan for instruction, 
review pacing guides and adjust focus calendars on a regular basis. Grade level chairs provide leadership 
and mentoring to new members on the team. The Title I Reading Coach provides ongoing professional 
development for staff on various instructional strategies and data analysis. Teachers communicate 
frequently with parents regarding student progress and give them strategies they can use at home to assist 
their children. The counselors meet daily with parents who are concerned with their childrenôs academic 
progress. Those students who meet the criteria for tutorial services are given that opportunity. Other 
students, who meet the criteria for an intervention program, are serviced by paraprofessionals throughout 
the school day. Finally, students that do not show progress in response to intervention are presented to 
the School Support Team (SST) for a more in-depth evaluation. Students in the Special Education (SPED) 
program are serviced via Co-teaching Inclusion classes which have proven to be very successful. The 
unified effort of this dedicated group of teachers in collaboration with the Dade Partners, and parents, is 
the reason that Sweetwater Elementary School students are able to succeed year after year. 
  



Florida  
Category 2 

Egret Lake Elementary School  

Principal: Rebecca Subin 
 
ñThe Best, The Brightest and the Most Beautifulò children are located at Egret Lake Elementary School, 
Floridaôs 2009 National Distinguished Title I School.   
  
This is the message that is heard at every assembly where students, teachers and parents are gathered. It 
is that message which is exemplified today!  
 
Egret Lake Elementary is an inner city school located in the City of West Palm Beach, Florida. Eighty-
three percent of our 585 students qualify for free or reduced lunch. Our diverse population consists of 
65% Black, 17% Hispanic, 8% White, 3% Asian and 6% Other.  English Language Learners account for 
17% of our population, while 14% are Students with Disabilities. This rather diverse and predominantly 
impoverished student body, coupled with the fact that our community is primarily a government 
subsidized rental community which lends itself to a fairly high mobility rate, are just a few of the obstacles 
to overcome. We believe our students can achieve the same high standards expected of their more affluent 
counterparts.  
 
For the 5th straight year Egret Lake Elementary has achieved a school grade of an ñAò and also has the 
unique distinction of making Adequate Yearly Progress for two consecutive years.  Our exemplary 
academic achievement leads directly back to the classroom teachers. Egret Lake Elementary teachers are 
experts at analyzing data on a frequent and continual basis and modifying instruction based on that data 
targeting best practices for instruction, which are a part of each teachersô daily routines and strategies, 
which correlate with our School Improvement Plan (SIP). The School Improvement Plan is supported 
financially by our Title I Budget and our Title I Budget directly corresponds to our School Improvement 
Plan.  The teachers are able to group students based on specific skill deficits or needs. They utilize this 
data to set up ability based Reading and Math centers and for identifying the students needed for 
immediate intensive intervention (iii). It also allows for focus groups and professional decisions regarding 
re-teaching or intervention. The teachers are committed to exposing our students to Depth of Knowledge 
(DOK Level) Higher Order Questions and utilize research based strategies including School-wide 
Vocabulary Initiatives, Skim and Scan, SAL-P, Science Notebooks, Picture Perfect Science, Hands-on-
Manipulative and Experiments, Mountain Math, Strand Attack and FCAT Dailies.  
 
Our School Improvement Plan is our guide to research-based instructional strategies and the 
Instructional Innovative Team (IIT) assist the Principal in writing the goals, objectives, strategies and 
evaluation tools. Our IIT is made up of Reading, Math, Science/Social Studies and Climate/Standards 
Leadership teams based on subject areas taught and every instructional staff member participates in one. 
The teams are vertical in design so that across grade level collaboration can occur. Professional Learning 
Communities (PLC) meet on a weekly basis with school coaches and administration where best practices 
are shared, data is reviewed and important information is disseminated. School Improvement Plan 
strategies are highlighted and teachers at Egret Lake Elementary are empowered to carry out best 
practices in their classrooms.  
 
Teaching and learning are based on state approved curricula and Floridaôs Sunshine State Standards.  
Palm Beach County School District supports the school with a data-base (Educational Data Warehouse ï 
EDW) that allows the administration and the teachers to monitor improvement gains for self to self and 
self to others. The data base provides reports that guide the school in preparation for state-wide and 
district level tests. The State of Floridaôs class size amendment (1:18 K-3 and 1:22 4-5) allows for teachers 
to better meet the studentsô needs both academically and emotionally. 
 
Numerous opportunities are provided for all students to achieve. The administrative staff and 
instructional leaders are highly qual ified and promote the highest expectations. We focus on our lowest 
25% by offering in house and after school tutoring, Supplemental Academic Instruction (SAI), inclusive 



practices for ESE students and a climate that encompasses the belief that all children have the 
opportunity to attend college. Title I funds have supported our school with tutor salaries, hiring of 
additional teachers to instruct students who have not made AYP, ESE/inclusion clusters personnel and 
Reading and Science Coaches. We also offer enrichment and accelerated instruction for students who are 
academically advanced as well as a part-time gifted teacher. Each and every child has the opportunity to 
succeed at Egret Lake Elementary through academics and the Arts. 
The Arts are intertwined t hroughout our core curricula. In 2008, Egret Lake Elementary was designated 
an Arts Achieve School, as well as Model School by the Florida Alliance for Arts Education. Various grants 
have provided extra programs for the entire school body and have allowed us to bring National Artists in 
Residence in for professional development to work directly with our teachers in the classrooms. Readerôs 
Theatre is integrated in all subject areas and students are utilizing their knowledge of content to write 
creative scripts. Opportunities for Music, Drama, Art and Movement are experienced throughout the 
school day and in after school clubs. Field trips emphasizing the Arts are brought to our students exposing 
them to various types of productions that expand their knowledg e of the world. 
 
Community support includes a strong Parent Teacher Organization (PTO) which promotes family/school 
cohesiveness. Partnerships with local businesses and private citizens support our school with 
volunteerism and monetarily which allows us to  offer our students yearly ñWinnerôs Scholarshipsò with 
$1000.00 deposited into the bank upon entrance to college. Title I has funded our first Parent University 
which targets those students who are considered to be ñat-riskò at the primary levels. Our partnership 
with the Beacon Center teaches English to the parents of our ELL students twice per week. All of these 
opportunities have helped to build a strong relationship between the school, families and community.  
 
Finally, I would like to address the impor tance of setting up a Single School Culture for academics and 
behavior. We utilize a school-wide district approved ñCHAMPSò program that sets the framework for 
expected behaviors throughout the campus. Other school ï wide initiatives include a mandatory dr ess 
code (Dress for Success), lunch with the Principal, honor assemblies and monthly character education 
acknowledgements. Our students know the importance of discipline and know the consequences when 
words or hands hurt others. We focus on the positive for you must first capture their hearts if you are to 
capture their minds. Students at Egret Lake Elementary are well-behaved, happy and safe which 
maximizes their time on task and contributes to achievement.  Their teachers and staff members are 
committed and dedicated to our studentsô success. Our on-going open door policy fosters communication 
between teachers and administrators and a willingness to try new and exciting practices. There is a real 
sense of teamwork and family when you enter the doors here at Egret Lake Elementary School in West 
Palm Beach, Florida. 
 
  



Georgia  
Category 1 

Gainesville City High School  

Principal: Chris Mance  
 

  



Georgia  
Category 2 

Echols County High School  

Principal: Tim Ragan  
 
Echols County, bordering Florida on the south and the Okefenokee Swamp on the east, is 94 percent 
forest land and has no incorporated cities. Yet, it is one of the fastest-growing counties in Georgia, 
experiencing a 61 percent population increase (from 2,334 to 3,734) between 1990 and 2000. The town of 
Statenville is home to Echols County Schools (ECS). ECS is one of the smallest school systems in Georgia 
and is unique in that it is the only school in the county. Approximately, 760 students are enrolled in 
grades PreK-12, and all grades are housed on one campus. Echols County Schools is an excellent example 
of the blending of tradition and innovation. The main building stands as it was constructed in 1931 along 
with newer facilities including a classroom building which opened in 2003. Plans are to move PreK -8 into 
new facilities during summer of 2010.  
 
Echols County Schools has a proud tradition of excellence. A diverse student body, challenging academic 
experiences, extracurricular activities, and positive professional staff provide outstanding opportunities of 
for all Echols County children. Academic programs include gifted, EIP, college prep, Advanced Placement, 
Reading First, technology/career prep, special education, migrant education, After School Programs, and 
English Language Learner (ELL) instruction. Technology and access to the Internet are available in all 
classrooms and five computer labs. Academic software for all subject areas and grade levels is available on 
the web and local server for instruction, review and assessment practice. 
 
Migrant studen ts and other disadvantaged students are highly at risk of dropping out of school, Echols 

County Schools addresses this problem with an After School Program for high school students and a 21st 

Century After School Program for elementary and middle school students. Both these programs serve all 

students including eligible migrant students and students with disabilities four days per week. IEP needs 

are addressed for students with disabilities, and weaknesses are addressed for migrant and regular 

students. Besides the 21st Century After -School Program Curriculum, materials that are used include the 

student textbooks, homework, and study sheets provided by the regular classroom teacher. Supplemental 

materials are provided to the tutors by the regul ar classroom teacher as needed. 

The tutoring is done by 12 high achieving high school students in content course areas under the 

supervision of a certified teacher. Certified teachers prescribed the desired goals for the migrant students 

who attended. These students were supervised by a paraprofessional who also kept records of 

participants, one regular classroom teacher, and tutors. Regular core certified academic teachers were 

available to assist students who were tutoring and those who were tutored as needed. Snacks are provided 

for the program participants. Two buses and drivers are provided to transport students home after the 

tutoring session each day.  

 Indications of success are the attendance of the eligible students at the tutoring sessions. Short range 

academic success is indicated by higher or passing grades received on report cards at the end of each 9-

week grading period, more students in the ñMeetsò and ñExceedsò categories on the CRCT, and fewer 

students being retained for the school year. Teachers report that students enrolled in the after school 

program come to class more prepared and have their homework assignments more often. 

ECS student population consists of 67% whites, 29% Hispanics, 4% Blacks, and 1% Multiracial/other. 
Regardless of demographics, all students receive equitable access to instruction from teachers with 
equivalent teaching experiences. A class size reduction model is used to ensure that all ECS students are 
taught in classrooms of equitable size. ECS makes every effort to recruit and retain highly qualified 
teachers for all students who will meet the varied needs of his/her students. Each new teacher is paired 
with a veteran teacher, preferably on his/her grade/subject area, to act as a resource for the new teacher.  



 
The average number of employees is usually around 110. The system is governed by an elected board of 
education of five members with an appointed superintendent. The annual budget has grown to almost 7 
million dollars per year with approximately 25% of the funding coming from local sources and 75% 
coming from state and federal sources. 
 
The school facility has a WAN (Wide Area Network) installed which is continually up -graded to keep up 
with the latest technology. This computer technology system connects the school system operation and 
instructional delivery programs and allows our students access to the worldwide network via the Internet 
system. ECS boasts the latest in wireless technology and a 2:1 student/computer ratio. All classrooms are 
equipped with a teacher computer connected directly to a projection system, Classroom Response System, 
and Smartboard. The system has invested millions of dollars to insure our students have the same 
learning opportunities as many larger school systems. 
 
A systematic approach to school improvement was begun in 1997 and continues to involve each and every 
staff member in the process. We strive to see results of this school improvement effort in both student 
achievement and teacher/staff morale. Our goal is to have a "family" environment where students are our 
main focus, not only for their academic achievement, but also for their safety and development as learned, 
productive citizens. 
 
Echols County Schools encourages parent involvement in each child's education. The school also receives 
strong support from the community through residents, local businesses, and community organizations.  
  



Idaho  
Category 1 

Lapwai High School  

Principal: Mike Halverson  
 
Lapwai High School has been able to demonstrate exceptional student performance. In 2007-2008 
Lapwai High School had 68% of its students proficient or advanced on our statewide Reading Test. In 
2008 -2009 Lapwai High School had 93% of its students proficient or advanced on the same test for a gain 
of 25% points. Lapwai High Schools sits in a beautiful rural valley that is the center of the Nez Perce Tribal 
Lands. High poverty and its rural location have not been challenges to this school, but just characteristics 
that they and the Lapwai District consider when strategically planning the educational prog ram for their 
students. Strong support from the Nez Perce Tribal leadership and culture are also factors that have 
contributed to their success. 
 
  



Idaho  
Category 2 

Groveland Elementary School  

Principal: Christine Silzly  
 
Groveland Elementary has been able to significantly close the achievement gap for Hispanic students and 
Socio-Economically Disadvantaged students. 88% of these sub-populations scored proficient or advanced 
on our statewide math assessment. The number of Hispanic students who scored proficient or advanced 
increased 19% , and Socio-Economically Disadvantaged students who scored proficient or advanced 
increased by 17% . Groveland Elementary School is in the Blackfoot School District, and has a diverse 
student body and high poverty. The Blackfoot District has embarked on vertical and horizontal alignment 
of curriculum, strategies, and instruction. Groveland Elementary is one of five schools out of eleven 
schools that have made AYP this year. Groveland attributes their academic success to their district's focus 
on Data Driven Decision Making, Total Alignment, Response To Intervention Weekly meetings, Sheltered 
Instructional Observational Protocol's approach to lesson planning, and the building of strong 
Professional Learning Communities within the  schools. This district - wide infrastructure, built around 
best practices, empowers the districtôs schools to be truly student- focused and flexible. With these 
programs in place, Groveland Elementary developed a mentor program to service all students basic or 
below. Groveland's student -centered approach to instruction guided by the district focus has empowered 
its teachers to better meet the needs of each of their individual students. 
 
  



Indiana  
Category 1  

Lincoln Elementary School  

Principal: Cathy Snyder 
 
  



Indiana  
Category 2 

William F. Loper Elementary School  

Principal: Sally Vaught  
 
GO TEAM, LOPER! 

As one enters the lobby of Loper Elementary School, they will see the words, ñItôs all about kids at Loper!ò 

Staff members at Loper believe it, they live it, and they practice these words. The ñglueò that bonds our 

school together is collaboration. Whether it is at grade levels through team meetings, with parents for a 

parent/student project, or a community event which involves the school district, putting ki ds first is the 

ñgold standardò for all learning.  

Collaboration begins at weekly planning meetings which focus on grade level curriculum maps. These 

maps help align grade levels both horizontally and vertically. Due to a high mobility rate, fidelity is of  the 

utmost importance. Embedded in the maps are standards taught at specific times throughout the school 

year. These maps enable grade levels to organize their instructional skills which in turn can be used as 

tools for collecting data. Formative assessments are frequently administrated as checkpoints for learning. 

Whether it is mClass, Acuity, or authentic teacher tests, these data snapshots help guide classroom 

instruction. Grade level team meetings take place bi-monthly in the Data Room which is in the center of 

our building and rightly so. Data walls with student assessment information encircle the room. Lead 

teachers at each grade level facilitate discussion about student learning. Whether teachers are reflecting 

about subjects taught or differentiated  instruction on upcoming skills, all discussion focuses on student 

academic success and challenges. Targeted instructional strategies are charted and ñout of the boxò 

thinking is evident as teachers determine how to reconfigure subject blocks to address student learning. 

Daily Tier I reading and math periods are guarded times so optimal effectiveness can be obtained. All staff 

including support personnel is committed to these uninterrupted core subject blocks. Reciprocal teaching 

strategies in daily guided reading groups or small group configurations are analyzed to obtain the 

maximum effectiveness of students, teachers, and para professionals. Specific skills in math and reading 

are matched with student need through learning centers and computer programs. I nstructional audits, 

true to our schoolôs improvement plan, are examined for instructional effectiveness or ineffective trends. 

At the end of every day, at the closure of every school year, our school is in a constant cycle of collecting 

and analyzing the data which ultimately guides our instruction.  

As stated above, whether collaboration takes place through a schoolwide theme, a teacher/student 

mentoring program, parent/teacher conferences, or a Special Ed/General Ed inclusion class, students 

know they are respected and valued. They know it when their community rallies on the circle of 

Shelbyville to celebrate the Districtôs 90% Reading Goal or high school athletes talk to their class about 

the importance of schoolwork. They know it when teachers make home visits or stay after school to help 

them with homework. However, it is most evident when they hear his or her teacher say, ñGood job! Iôm 

proud of you!ò 

What makes Loper Elementary School successful? Itôs not the programs or the building; it is the people. It 
is a group of professionals who believe that all students can learn and will do whatever it takes to help the 
children of our community become successful lifelong learners. It truly is all about kids at Loper!  
  



Kansas  
Category 1 

Pauline South Intermed iate  

Principal: Chris Holman  
 
Pauline South Intermediate School is a part of the Auburn- Washburn Unified School District located in 

Southwest Topeka and Shawnee County, Kansas. Pauline South is unique in that it is the only one of the 

districtôs seven elementary schools that serves only students in grades fourth through sixth. Pauline 

Central Primary School serves pre-kindergarten through third grade and feeds into Pauline South. All 

other district elementary schools serve kindergarten through grade six. 

Each year approximately 300 students attend Pauline South. We have 35 certified and 28 classified team 

members that help us to fulfill our mission to help each student reach their highest level of achievement in 

becoming responsible and respectful citizens. We are extremely proud that in recent years we have 

improved on our history of effective instruction and reached some significant benchmarks. In reading we 

have attained the Kansas State Standard of Excellence for three consecutive years. In math we have 

attained the Kansas State Standard of Excellence for four out of the last five years. Finally, in 2009 we 

attained our first Kansas State Standard of Excellence in science.  

There are several factors that have helped us to reach these levels. All of our district schools benefit from 

the tremendous vision and support of our Board of Education and central office administrative 

leadership. This has helped us to set high expectations for all students and follow through with the 

resources to guarantee success. An example of this vision and support was a program change that was 

initiated seven years ago when a group of our teachers were able to visit and observe different schools to 

look at their reading programs. After these visits and much collaboration it was p roposed that we switch 

to an 80 minute reading block. The entire grade level would have reading class during this same 80 

minute period. Since then we have also implemented a 60 minute math block for all grade levels as well.  

Our district also took on the  enormous project of aligning our curriculum. This endeavor involved the 

districtôs curriculum coordinators and all of the teachers in the district. Professional development days 

throughout the year as well as many after school sessions were devoted to this task. Besides the 

curriculum alignment, a big benefit from this project was that every teacher in the district was working 

with, and getting to know all of the indicators for their grade level. This process took place over several 

years but we ended up having all teachers working extensively with the indicators in reading, math, social 

studies, and science. This was a great professional learning activity that continues to serve the entire 

district well.  

This large, district -wide effort showed our school the power and success of working in a collaborative 

environment. This naturally led us explore Professional Learning Communities. For the last four years we 

have had teams of teachers attend PLC workshops. We have implemented the three main strands of a 

Professional Learning Community; focus on learning rather than teaching, work in collaboration rather 

than isolation, and focus on results.  

Attending PLC conferences has increased our understanding of the power of collaboration. We have had 

regularly scheduled, grade level collaborations for many years, and recently we have focused sharply on 

the content of these PLC meetings to support increased achievement. We have put more of an emphasis 

on student data during this time. More importantly, we are sharing st udent data and discussing strategies 

and activities of teachers who have experienced success in a specific area.  

 



This collaborative focus on student data has generated pacing guides and classroom common assessments 

for reading and math. This approach lets data analysis drive classroom instruction. An excellent example 

of this is through common assessments. Once students have taken a common assessment, the results are 

analyzed and decisions are made about either moving on, doing a quick re-teach, or having a full 

intervention. This analysis and decision making is done for each individual student. The teachers can then 

divide the students up based on their mastery and provide whatever is needed for the student ï a new 

concept, a quick re-teach, or a full int ervention.  

Obviously, this approach could not be undertaken without a truly talented and dedicated team of teachers. 

Throughout this process the attitude of the teachers has been wonderful. We are fortunate to have such 

professionals working with the stud ents in this community. It is great to see our teachers performing with 

such confidence, not only in their individual abilities but more importantly in their abilities to work 

collaboratively as a team. 

Much of our power has grown by shifting our attention  from what cannot be done to what can be done. 

When your staff believes high achievement is possible and work toward that goal every day, your students 

will succeed now and going forward into adulthood.  

Our success has been a process that has taken several years and we all realize that we never truly hit a 
finish line. It is about continuous improvement and constantly checking to see what can be done to bring 
all students to their highest level of achievement as responsible and respectful adults. 
 
  



Kansas  
Category 2 

Fairview Elementary USD 233  

Principal: Brent Yeager 
 
Fairview Elementary is a kindergarten -sixth grade school of approximately 360 students located in 

Olathe, KS. Olathe is located in Johnson County on the eastern side of the state. Johnson County is one 

the most affluent counties in Kansas. The county is made up of predominantly business professionals. 

Garmin International and Sprint are two of the largest employers in the area. Olathe District Schools is 

one of three major school districts in Johnson County. The district has 34 elementary schools, 10 of which 

qualify for Title 1 services.  

Fairview Elementary is comprised of a very diverse population of students. 70% of the schoolôs students 

are considered to be economically disadvantaged, 41% of the students are white, 40% Hispanic, 10% 

African American, and 9% other. The schoolôs mission is to be ña dedicated learning community that will 

go above and beyond to promote high achievement in a diverse worldò.  

The curriculum at Fairview is very systematic, strategic, and aligned with district and state standards. 

Studentsô proficiently is continually monitored by using summative and formative assessments designed 

by grade level teams, the school district, and the state of Kansas. Having quality data has provided 

instructional staff the foundation to develop and adjust lessons and learning opportunities to meet the 

diversity of studentsô needs at the correct instructional level.  

The standard at Fairview has always been to be a school of excellence. The staff and students have worked 

extremely hard to succeed in academics. In the past three years, the school teams have set goals and 

benchmarks and designed a strategic School Improvement Plan to meet the increasing challenges of No 

Child Left Behind and the expectations of Olathe District Schools. 

In recent years, Fairview has implemented several programs that have made a significant impact in 

students learning results. During the 2008 -2009 school year, Fairview implemented a Daily Prime Time 

Instructio nal Focus from 8:20-8:55. All students, kindergarten through sixth grade, are involved in small -

group learning at their instructional level to concentrate on targeted math or reading indicators. Our 

teams design pre and post tests to assess our students and drive their instruction to meet individual 

needs. Each grade level also creates SMART (Specific, Measurable, Attainable, Results-Based and Time-

Bound) goals for each Prime Time unit. Every single instructional adult in the building has a small group 

duri ng this time. This has been truly effective because meaningful instruction starts the minute the 

students walk through the classroom door.  

Fairview has also started using systematic formative assessments in grades three through sixth. The 

intermediate grades take a practice Kansas assessment each week in reading or math. This provides the 

instructional staff with ongoing data to know exactly how their students are performing with tested 

curriculum. The data helps teachers to plan lessons to re-teach concepts the students have not yet 

mastered.  

Fairview has also started Fairview Families. All of the staff members have a family of students that 

includes one student from each grade level kindergarten through sixth grade. Staff members meet with 

their families  one time per month for ½ hour. This time is spent visiting, playing games, or making crafts. 

This time is about building relationships and providing our students with an additional important adult in 

their life. The families stay the same from year to year. This has been rewarding for both staff and 

students. 



In addition to these opportunities that are provided for students and staff, Fairview has two full time Title 

1 reading teachers, one full time Title 1 math teacher, two and a half ELL teachers, and four ELL aides that 

work in the general education classrooms with students who speak English as a second language. These 

three groups provide instructional support and remediation to over half of the Fairview student body.  

Meeting studentsô academic needs isnôt the only focus at Fairview. The school works to meet the basic 

needs of students and families. The school has two clothing drives per year for the families to get much 

needed clothing. Each week, 45 students go home with a backpack full of food for the weekend. The school 

and district both have a partnership with a dental college that provides dental care right in the school. 

This dental work provides preventative care, x-rays, and sealants. Last school year 124 Fairview students 

were treated.  

In addi tion to trying to connect with the parent community by providing clothing and food, the school 

provides many parent involvement opportunities each year. Parents have the opportunity to be involved 

with the school through the Parent Teacher Organization, the Parent Leadership Council, and a variety of 

parental educational opportunities throughout the year. Parents are constantly invited to the school for 

music programs, special activities, and educational training. Parents learn how to work with their 

students at home by attending sessions in the evening designed just for them.  

The Fairview Elementary students, staff, and parents function as a team performing at the highest levels. 
The talent and attributes of each person is cherished, honored, and enhanced at Fairview. While it is a 
great honor to be recognized, we plan to continue to ñSoar Above and Beyondò our highest expectations. 
 
  



Louisiana  
Category 1 

Lake Forest Elementary Charter School  

Principal: Mardele Early  
 
The #1 ranked K-8th public elementary school in the City of New Orleans 

4-Star Growth School Performance Score 

Lake Forest Elementary Charter Schoolôs mission is to provide a nurturing environment which facilitates 

maximum student achievement through a rigorous, accelerated academic program incorporating visual, 

cultural, and creative arts which will ultimately enhance each studentôs ability to become a global, 

contributing citizen.  

At Lake Forest Elementary Charter School we embrace an accelerated educational program to prepare our 

young Eagles for future academic success. By offering a challenging program with a high value on 

academics, community service, leadership preparation, and a strong creative arts component, Lake Forest 

is producing a generation of college-bound graduates who will be critical, creative thinkers, and global 

productive citizens. 

In incorporating our schoolôs mission we have many successes and successful programs in place at Lake 

Forest Charter School. Our entire faculty and staff are extremely committed to our students mastering the 

state mandated objectives. Because of the dedication and hard work of all Eagle Leaders, our students 

succeed and soar beyond expectations. There is an inherent, unspoken commitment to every individual 

student. A special focus is placed on each student based on their needs and challenges. Walk onto Lake 

Forestôs campus on any given day and witness numerous departments willingly and successfully doing 

their part to assist our students achieve, or as we like to say here at Lake Forest Charter School ñSoaring to 

Higher Heights.ò  

At the Eaglesô Nest ï Teaching is Like Creating a Great GUMBO: 

New Orleans is famous for great food and GUMBO is a ñstarò dish that is traditionally cooked in homes 

across the state. Everyoneôs mom has their own special ingredient that she adds to the basic gumbo recipe. 

However, the starting point for most gumbos is to make a Roux. The roux is the base of the Gumbo ï the 

foundation.  

Target Teach is the base of our instructional program. 



 

 

Eagle Instructional Leaders deliver targeted, focused, high quality instruction which incorporates various 

research-based strategies. Our aligned curriculum, ñTarget Teachò along with other instructional 

components reflects our stateôs grade level expectations and provides a pacing guide. All students are 

inventoried during the 1 st week of school to determine their learning style so all activities plus reteaching 

and additional practice opportunities reflect studentsô learning styles. All decisions and instructional 

delivery are data-driven and students are given many opportunities of practice that reflect their learning 

styles to master the skills. All homework assignments directly correlate to the skill(s) taught in class.  

Teachers, students, and parents embrace ownership and accountability for learning and mastering skills. 

All teachers successfully integrate technology to enhance learning, differentiate instruction, and prepare 

our students for an increasingly competitive, technological, and global community. Parental involvement 

is synonymous with our success at Lake Forest Charter School. 

Lake Forest is known as the Beacon of New Orleans East and has been instrumental in the rebuilding of 

our community. Lake Forest Elementary Charter Schoolôs goal is to use community resources to 

strengthen the school, families, and student learning. Thanks to the work of many community members, 

Lake Forest Elementary School staff, parents, and students have benefited from many community 

partnerships.  

Lake Forest Charter also strives to teach students the importance of giving back to the community. Since 

our schoolôs inception, our students have donated to several organizations annually.  

Highlights of our Successful Programs: 

 

 

 

 

 

 

Primary Instruction 

Practice 

Reteaching 

Review 

Assessment 

 

 

 

Eagle Instructional 

Delivery 

 



 Morning Assembly in the Eagleôs Nest ï Students recite the student pledge and are empowered 
daily with positive characteristics to build self esteem.  

 State Testing Preparedness In-Service ï Parents are required to attend a detailed, in-depth, and 
interactive presentation facilitated by our testing coordi nators and Principal.  

 Interactive Bulletin Boards ï add immeasurably to student learning at Lake Forest Charter and 
encourages student participation and independent learning.  

 Math Interventionist ï In the Math Nest, we promote a positive environment with e ngaging, 
interactive lessons you wonôt find in the textbook. 

 Six Traits Writing by the Great Source ï specializes in 6 trait-based writing instruction and 
assessment. 

 ESL Program ï taught through quality instruction that encourages interactive, problem -solving, 
experiential learning within a multicultural, global perspective.  

 Handwriting Without Tears ï Students of all grades practice writing skills  
 Family Learning Nights ï Parents and students participate in hands-on activities to facilitate 

discussions, explore the wonders of learning, test ideas, and solve problems. Imagine a night in 
which assumptions are set aside, discovery is the rule and parents and children surprise one 
another with their determination and teamwork.  

 High Parental Involvement ï Parents commit to and honor voluntary hours of service to the 
school. 

 

Highlights of our Enrichment Programs:  

 Student of the Month ï Students are selected each month by their teachers to be recognized as 
ñTop of the Class.ò 

 Eagles with Etiquette ï Promoting positive social skills to counteract factors of substance abuse 
by providing a local venue for student demonstration of positive, complimentary, cooperative 
social skills and good etiquette. 

 Beat the Bell ï Encouraging parents and students to arrive on time to school. 
 Pull the Plug and Read ï promotes a joy of reading and academic progress at home. 

Extra-curricular activities:  

 Student Council 
 Eagles with Etiquette 
 Boys and Girls Basketball 
 Cheerleaders 
 Swimming ï lessons & recreational 
 Girl Scouts/Boy Scouts 
 Eclectic Eagles Book Club 
 Lego Robotics 
 Academic Games 
 Equations 
 New Orleans Ballet Association 
 Art Club  
 Strings Program 
 Band/Orchestra  
 Lower and Upper Grade Choirs 

 

ñWe are proud of the achievements of our students, teachers and parents. Working together as a team has 

helped us to be consistently ranked as one of the highest scoring schools in the state. We are not working 

for the award. We are working for the children. When you receive national or state recognition, it adds to 

the good feelings that you get when a child walks up to you and says: óI love my school.ôò 

Mardele S. Early, Lake Forest Elementary Charter School Principal 



]  

  



Louisiana  
Category 2 

Sugarland Elementary School  

Principal: Virginia W. Lewis  

Excellence in Student Learning ï Every Day in Every Way 

Located in south central Louisiana and established in 1989, Sugarland Elementary proudly celebrates 20 

years of excellence in education. The school is comprised of a diverse population of approximately 400 

students. Faculty and staff number nearly 60 persons, with all instructional staff meeting the No Child 

Left Behind (NCLB) mandates of being fully certified and highly qualified.  

Leadership is fluid and promoted at various levels in the school. The instructional leader of 12 years is the 

principal, Virginia W. Lewis. Teacher leadership is evident and supported throughout the staff.  Shared 

responsibility for leadership exists between teachers and administration.  Two reading coaches, a certified 

reading interventionist, school improvement c oordinator, and a school improvement team combine to 

form the school leadership team.  

This shift from a traditional leadership paradigm contributes to refinement in the delivery of instruction 

and a deeper understanding of effective teaching strategies for diverse learners. The movement toward 

becoming a professional learning community focuses on doing what is best to achieve student learning 

and recognizes that teacher learning precedes improved student learning. Consequently, grade level 

meetings and cross grade level meetings, whole faculty study groups, and data studies are an integral part 

of the professional learning designed to improve classroom instruction and student achievement.  

The progression of the school from having an accountability performance label of school in decline to a 

one of exemplary growth parallels the evolution of the school as a learning community. Working as a 

professional learning community with an untiring focus on student learning, Sugarland Elementary is a 

school that embodies a can do attitude. This attitude is represented in the confidence that, despite 

obstacles, a committed faculty can and does make a significant difference in student achievement. The 

implementation of research based strategies and demonstration of high expectations for all learners have 

characterized this schoolôs culture over the years.  ñTeachers with a strong sense of collective efficacy 



believe they can collectively make a difference in the learning and success of their studentsò (Olivier & 

Hipp, 2006 , p. 507).  

Sugarland Elementary represents a cohesive group of teachers, parents, and students with high levels of 

confidence in their ability to meet and master challenges. The culture at Sugarland reflects the belief that 

all students can and will learn regardless of challenges. This school remains focused on its vision of 

becoming a recognized school of excellence at the local, state, and national levels. The effort of the staff to 

promote a culture of excellence without excuses inadvertently builds capacity and serves as a unifying 

force. 

Every teacher is a teacher of reading. Reading and literacy strategies are taught across the curriculum and 

are at the heart of the instructional program.  Frequent progress monitoring using the Reading First 

model has served as the foundation of the reading intervention program for pre -k through fourth grade. 

Among the other research based instructional strategies are Marzanoôs high yield strategies, instructional 

walkthroughs and classroom instructional  snapshots, bench mark assessments, building background 

knowledge by developing academic vocabulary, and data driven decision making.   

The schoolôs mission statement, Excellence in Student Learning ï Every Day in Every Way , leaves no 

room for excuses. With the combination of high expectations, research based teaching strategies, and data 

driven decision making, Sugarland has distinguished itself with academic excellence. The recognition and 

validation that comes with being selected a 2009 Nationally Distinguished Title I School is an enduring 

source of pride. It is also a challenge to continue and sustain excellence in teaching and student learning.  

Most of all, it is an acknowledgment of the instructional program, the hard work, and commitment of 

Sugarland Elementary teachers, students, parents, and supporters. 

  



Maine  
Category 1 

Edgecomb Eddy School  

Principal: Lisa Clarke  

 
Edgecomb Eddy School, in small town Edgecomb, Maine, is a healthy, thriving learning environment. For 

many years our students were educated in what was the oldest school in the state, but based on need, and 

thanks to local and state support, we are now housed in a beautiful 7-year-old building. Our new facility 

was designed to maintain the friendly, inviting environment offered in our former facility.  It is not 

uncommon for visitors to mention how they love coming to our school, and feel welcome as soon as they 

enter the building. We think our students feel the same way. 

Our long-standing theme of Respect, Responsibility and Reflection is evident in everything we do. 

Students begin learning about this important theme in kindergarten. Adults are expected to model the 3R 

theme in their interactions with all children. Our school song -written by our students, in collaboration 

with a well -known singer and songwriter -incorporates this theme.  

Students in our kindergarten ï sixth grade school are fortunate to be able to incorporate the great 

outdoors into their schooling. It is not uncommon for a class of budding scientists to be seen hiking a trail 

behind the school to access the shore. Or for recreational purposes, our students enjoy many hours 

building forts on the woodôs edge, and sledding, snowboarding or snowshoeing around our playground in 

the winter. Itôs not unusual to find teachers, ed techs, the school secretary or the principal, participating in 

these healthy activities with the children.  

We offer a rigorous curriculum for all students, taught by knowledgeable, veteran staff members. We 

pride ourselves on the fact that all staff members get to know all children in the school, not just the ones 

s/he teaches. We work hard to be able to offer supports to our students, as needed, whether that be in-

class support or pull-out services for 1:1 or small-group instruction. Our Title I, special education, and 

kindergarten -third grade teachers, as well as ed techs, work collaboratively to offer a daily literacy block 

for all students. These educators meet regularly to assess the program and make changes, as necessary. 

This literacy block, now in its second year, has proven to be very successful, and a wonderful way to best 

meet the needs of the learners. 

Our fourth, fifth and sixth grade teachers work collaboratively in a team -teaching capacity. This type of 

instruction has proven to be very beneficial to our students, and is a model of instruction for others. It 

affords each teacher the ability to concentrate on his/her area of expertise, as well as allowing them to get 

to know the children better, and over a longer period of time. Students in the upper grades also work on 

cross-grade-level partnerships with our kindergarten and first grade students, helping the younger 

children to progress as readers. 

We have a dedicated Parent-Teacher Club (PTC) that offers wonderful support to our students and staff. 

This group donates free books to all our students three times a year; therefore, supporting our literacy 

program. The PTC sponsors book fairs, spaghetti suppers, family fun nights, artist-in-residencies, to name 

a few of the many benefits it offers our school. We also have a core group of reading volunteers who come 

to school regularly to either read to students, or to be listeners to the readers. Itôs wonderful to walk 

through the halls and see adults of all ages enjoying a book with a youngster! This is a great win-win 

situation for all, and another reason why Edgecomb Eddy School is such a wonderful institution of 

learning!  



At Edgecomb Eddy the school day doesnôt end when the bell rings at 2:45émany students are seen 

participating in after -school programs, offered by volunteers, whether they be staff members or 

community members who want to share their expertise. A sampling of the various offerings over the years 

are as follows: 

 Odyssey of the Mind 
 Garden Club 
 Writersô Club 
 Knitting Club  
 Drama Club 
 History Club  
 World  Cultures Club 
 Jump Rope Club 
 Debate Club 

 

There are numerous reasons why Edgecomb Eddy School is such a wonderful place of learning; walk 

through the front doors and you will see for yourself.  

 

  



Maine  
Category 2 

Solon Elementary School  

Principal: Jean Butler  

 
Solon Elementary School is a small elementary school which houses eighty-five students in grades PreK-5 

in the town of Solon, Maine. Solon is a town of 940 residents situated in central Maine on the Kennebec 

River. The river was once famous for its log drives but is now known for recreational use such as canoeing, 

kayaking, fishing, and whitewater rafting. Solon is celebrating its bicentennial this year.  

The town of Solon is part of Maine Regional School Unit #74, which is made up of four towns and five 

schools. Rebuilt in 1981 after a fire, the school has a preschool program, all-day kindergarten, single 

graded classes of grades 1-3 and a double-graded 4-5. When students leave Solon Elementary School after 

fifth grade, they go on to the Carrabec Community School for grades 6-8 and Carrabec High School for 

grades 9-12. 

Besides being small with limited financial resources, Solon Elementary School faces the challenge of 

having 68% of its students eligible for free or reduced lunch. Nevertheless, the school has been able to 

make continual progress in closing the achievement gap for students, as measured by state assessment 

tests. In 2008 -09, the school had the second highest scores of any school in Maine on the Maine 

Educational Assessment. Improving student achievement has been a top priority at the school for a 

number of years, and we believe that our success is due to several important factors. 

One of Solon's strengths is the strong commitment that the whole staff, from teachers to educational 

technicians to the custodial and lunch staff, has to making our school a safe and positive place. Although 

the school is small with only one classroom at each grade level, we work hard to bring our students 

together in a variety of ways. We have schoolwide theme projects which culminate in a field trip to the 

ocean or a museum. Our Title I staff members are very committed to our struggling readers. We have a 

successful program based on a Reading Recovery model with consistent, long-term, positive results.  

Solon Elementary always has had a diverse student population as far as learning styles are concerned. We 

have had several students with severe special needs, and Solon has many therapeutic foster families with 

children with learning and behavioral challenges. Exposure to students with special needs as well as 

positive, clear behavioral expectations of our general student population from staff have created a very 

accepting and positive atmosphere at our school. We have an active Civil Rights Team, who organizes 

special activities to help students to understand and accept others despite their differences. 

Another program that contributes to the overall physical and emotional health of our students is our 

participation in the Maine -ly Nutrition Program. This program provid es training and resources for 

teachers to promote healthy lifestyles with their students. We also have a fitness program called Mighty 

Milers in which students walk or run at least twice a week and track their progress. 

Another factor in our success is the connections the school has made with the parents and community. 

The small size of the school enables teachers to know each student and family well. There is a strong 

element of trust between parents and teachers, which is cultivated by the staff through fall and spring 

conferences and ongoing communication throughout the year. The school has a very active Parent-

Teacher Organization, which sponsors many special activities for the students that would not be possible 

to fund through the regular budget. PTO members serve as classroom volunteers as well. Maintaining a 

positive relationship with parents is an essential component of our school's mission.  



The school staff also have forged a strong partnership with the town of Solon, which sponsors an After-

School Program, a Community Garden, and a Recreation Program, all of which take place at the school. 

To groom our students to be active, involved, responsible citizens of their community, we do several 

projects to foster community spirit. The school has an ongoing connection with a local nursing home; 

each month one of the classes visits the residents, bringing handmade gifts and entertaining them with 

songs and poems. The Civil Rights Team holds a food drive for a local food cupboard each Thanksgiving.  

Another factor is that the Solon staff members take an active role in professional development activities to 

increase their knowledge and skills in boosting student performance, especially in the areas of reading 

and math. RSU #74 has a very active Literacy Committee that works hard to bring ñbest practicesò in 

teaching to all grade levels, and four of Solon's teachers as well as the principal serve on that committee. 

The committee holds monthly workshops on not only literacy topics but also on assessment and data-

driven decisions. One of the positive results of these workshops is that from the earliest levels, teachers 

are using the same assessment language to prepare our students for the barrage of assessments they face 

as they progress through school. We take the preparation of our students for standardized and local 

assessments very seriously. Our goal is to encourage students to approach these assessments with a 

positive attitude, taking pride in themselves and their capabilities, and to actually be excited abou t taking 

them. Some of the ways we try to accomplish this are to decorate the halls, make little ñsurvival kits,ò and 

have a ñkick-offò party. It is sort of an ñAssessment Spirit Week!ò In addition, the students practice for 

tests with released items throughout the year. The school shares and celebrates individual, class and 

school success at school assemblies and in the school newsletters.  

The school mission of Solon Elementary School is the following: ñThe school community of Solon will be 

instrumental i n enabling their students to achieve the knowledge they need, in a safe and healthy 

environment, so that they will become well -rounded productive members of society.ò We believe that we 

are fulfilling our mission and that Solon Elementary School is a great  place to grow and learn. 

 

  



Maryland  
Category 1 

Chadwick Elementary School  

Principal: Bonnie Hess 

 
Chadwick Elementary School is located in the Southwest area of Baltimore County. We serve the students 

of a very diverse community of 456 students including (42%) of our students from several different 

countries of origin. Within this population, 102 receive ELL services. Approximately fifty -six percent (56 

%) of Chadwickôs students are of African American descent. Our diverse cultural experiences enrich our 

learning environment. As a result of our Title I participation we receive Federal funding which allows us 

to offer many excellent supplemental resources to ensure that our students meet high academic 

expectations through excellence in teaching and learning.  

Curriculum and Instruction: Chadwick is a Learning Community  

We adhere to the co-teaching model and the notion of shared responsibility. Our learning environment 

has been accomplished through careful reconstruction of the usual classroom approach. Our faculty works 

within collaborative instructional teams to expand our teaching capacity. There are three to four 

homeroom teachers at each grade level. During instruction, this core group is joined by additional grade 

level and resource teachers. This is made possible by strategic planning to enhance our organizational 

capacity; the result has been the development of a fluid, flexible learning structure that accommodates the 

needs of our students. 

Opportunities for All Students to Achieve: Data -based, Collaborative, Differentiated Instruction  

A major advantage of our learning community framework is that students are able to benefit from smaller 

ï need based instruction groups. Data-based, collaborative, differentiated instruction is our formula for 

ñAll means all.ò We meet for data discussion groups to diagnose and prescribe what needs to be taught 

and how we are going to provide an instructional framework to arrive at our desired destination. 

Differentiation consists of scaffolding content and collaborating wi th our teams to deliver personalized, 

diagnostic- prescriptive instruction.  

Vocabulary development is a major part of our instructional program. This school wide program has 

benefitted our students from other countries, as well as those children born in Am erica. Word recognition, 

decoding skills, and vocabulary study are embedded in our reading program. Students in grades three 

through five receive a site- based vocabulary enhancement program focused on context clues, multiple 

meaning words, prefixes and suffixes. Our children have developed an interest in words and enjoy making 

connections between words they are learning; this program has raised their word consciousness.  

Coordination with other programs: Even Start, PBIS  

Chadwick has benefitted from our partnerships with the programs listed above and these partnerships 

have benefitted our entire student body. The Even Start Program has assisted us in providing services for 

our ELL families. The PBIS school-wide behavioral program is deeply embedded in our focus on positive 

behavior and performance expectations. 

Professional Development: Job-embedded professional development to clarify learning needs and campus 

expectations  



Professional development is derived from county-mandated and site-based sources. It is data-driven and 

job-embedded, resulting from the comprehensive needs assessment. Teacher surveys reflect topics of 

interest and the needs of the staff. The administrative team uses this information, along with data 

garnered from classroom visitations and formal observations to establish a professional development plan 

based on what we see as obvious needs of the staff. In addition, staff members are asked to present 

exemplary lessons during our Best Practices Sessions. Pre- and post- observation conferences are 

excellent opportunities to provide professional development expectations of a more specific and 

personalized nature. 

Participation with Parents, Families and Communities: Communication and Collaboration  

Family engagement is a key factor in promoting student achievement. Our school leadership team 

involves parents in program planning that is the core of our yearly Parent -Involvement Plan. The plan is 

consistent with Title I, Part A Section 118 of the Elementary and Secondary Act and Baltimore County 

System Policy 1270. This plan includes information from site -based surveys to ensure that our 

instructional program is clear and concise to the community and that a calendar of community education 

programs solidifies our ties to our stakeholders. We update the Home School Compact to clarify 

expectations for a coordinated school-home connection. 

Greatest Contributing Factor: Experienced staff with clear goals of how to achieve this vision 

We are united in our focus on continuous improvement to prepare our stu dents for the future. Our 

leadership team creates an organizational structure which is communicated to our school community. 

Responsibilities are designated for carrying out this plan, and systems are put in place to monitor its 

implementation and keep it on course for successful results. 

  



Maryland  
Category 2 

Adelphi Elementary School  

Principal: Jane Ennis  
 
Adelphi Elementary School is a Title I school located in Adelphi, Maryland, a community in the 

northwestern region of Prince Georgeôs County. Adelphiôs vision is to have a culture of high academic 

achievement for all students in an engaging and collaborative learning environment.     

During the 2008 -2009 school year, approximately 79% of students received free or reduced meals. The 

school is committed to continually meeting the needs of our students. The student population is made up 

of 50% English Language Learners (ELL). The school subgroups are  Hispanic (55%), African Americans 

(35%), whites (5%) and Asian (5%). 

Curriculum and Instruction: Adelphi Ele mentary provides rigorous daily instruction using the Americaôs 

Choice Design. This design is aligned with the standards delineated in the Maryland     State Curriculum 

(MSC). Student data is continually analyzed by teams that include classroom teachers, Title I Resource 

teachers/coaches, and administrators. The data drives classroom instruction, school-wide intervention 

and Title I after -school programs. 

Opportunities for All Students to Achieve: Adelphi Elementary is committed to meeting the academic 

needs of all students. Therefore, every studentôs progress is monitored closely regardless of their skill 

levels during the bimonthly collaborative planning meetings. Instruction is differentiated on a daily basis. 

In addition, every student is assigned to remediation and/or enrichment small group instruction that 

meets twice a week for about two hours. The English as a Second Language Teachers (ESOL) and Special 

Education teachers provide additional support.  

Professional Development: Our school district provid es on-going staff development opportunities 

throughout the school year. In addition, Adelphi Elementary provides a monthly mini academy which 

focuses on the top three surveyed staff needs. These topics include technology integration and 

differentiation of instruction in reading and math. The academies are facilitated by the Title I coaches and 

resource teachers. Our monthly vertical collaborative planning meeting includes a study group. Study 

group topics vary depending on the overall staff challenges as observed during the monthly Focus 

Learning Walks and administratorsô observations. Staff meetings are utilized for lesson demonstrations to 

enhance academic rigor. 

Participation with Parents, Families and Community: Adelphi has an open door policy. Feedback is 

always welcome. Parents and community members can drop their suggestions in a  box at the front office. 

In addition, they can share during the bimonthly Parent Merienda Meetings. Merienda meetings are 

implemented to bridge the communication gap between home and school. Other educational information 

and parent trainings are provided during these meetings as well. Parent technology class is provided 

weekly. Parents or community members launch the Principalôs Book each month. They read the book to 

students and observe classes. Finally, the Title I Agenda Book serves as a daily home school connection 

and communication.  

Greatest Contributing Factors: The greatest contributing factor to our success is the collaborative belief 
that each studentôs success matters. Every instructional group, strategy and school program is driven by 
this underlying passion and belief that all students can achieve regardless of their background, ethnicity, 
economic status and/or special need. 
  



Mississippi  
Category 1 

Central Elementa ry School  

Principal: Sandra Ward  
 
Central Elementary is a rural school located in south Mississippi on Mississippi Highway 26, four miles 

west of Lucedale. Central Elementary is one of six elementary schools in the George County School 

District. The enroll ment for the 2009 -2010 school year is 534 students in grades K-6. It is serviced by one 

administrator, one instructional interventionist/administrative assistant, one counselor, and two 

secretaries. There are 15 self contained classrooms and six team teaching classrooms. Special Education is 

served through inclusion with four certified teachers and four teacher assistants with one self contained 

classroom. The school functions as a School Wide Title I School. 

 

Seventy-six percent of the students qualify as economically disadvantaged. The school serves students 

from two -thirds of the county geographically. Some students travel as far as 30 miles on a bus each day to 

attend school. Due to the large service area it does not function as a small community school normally 

does therefore parental involvement is minimal. The schoolôs population faces many economic 

uncertainties and many students come to school each day to receive their only meals from the school 

cafeteria.  

 

The schoolôs success is due to the efforts of the teachers who have purposed to meet the needs of the 

students they teach each day. Many students come from deprived backgrounds and have very little 

resources and experiences. Teachers at the school have pooled money together and bought Christmas gifts 

for the neediest students, and to purchase uniforms and clothing that was needed. The schoolôs faculty 

and staff as a whole have streamlined all efforts to focus on providing a safe and nurturing environment 

for students each and every school day. Students feel welcomed and wanted as they arrive on campus. 

 

Academic success is grounded in small group and individual instruction with guided reading taking place 

daily in each of the classrooms in purposeful groups. Struggling students are provided instructional 

interventions and tutorial services as soon as ongoing teacher observations and/or ongoing assessments 

expose individual needs. Title I funds provides teacher assistants to implement the instructional 

interventions and the tutorial services for strug gling students. Fountas and Pinnellôs Leveled Literacy 

Intervention has also been purchased to provide scientifically researched based instructional 

interventions for students. Individual or small group reading interventions have raised reading levels 

dramatically with struggling students.  

 

Title I funds and other grant monies have enabled school personnel to purchase a variety of instructional 

materials in a wide range of levels to enhance student performance. Resources are housed in a centralized 

teacher resource room so that faculty and staff can best utilize resources to meet the instructional needs of 

students. In addition, educational materials are available to parents, encouraging parents to become more 

involved in their childôs academic success. 

  

Ongoing and sustained professional development activities are provided through the districtôs reading 

specialist. Teachers are brought together by grade levels and/or subject areas to be trained in current 

teaching strategies designed to raise student achievement levels. Collaboration is encouraged and 

professional books are shared that will enhance teacher instruction which benefits students as well. 

 



The combined efforts of materials, resources, and most importantly, a staff dedicated to seeing students 

achieve not only academically but socially and emotionally have created success for the students at 

Central Elementary School. 

  



Mississippi  
Category 2 

Watkins Elementary School  

Principal: Michelle King, Ed. D  

 
Watkins Elementary School vision is to have EVERY child meeting or exceeding grade level standards and 

to become a high performing school. Because of a highly dedicated staff, our school has continued to make 

significant gains in student achievement. The staff works extremely hard to ensure success for ALL 

students.  

 

During the 2000 -2001 school year, our road to success began when we implemented the Cornerstone 

National Literacy Initiative as our school -wide reform model. The premise of the reform model is to 

engage the staff in embedded professional development focusing on best research-based practices for 

teaching and learning. Because of the urgency to improve, we have created a strong professional learning 

community where all teachers are held accountable for student success. Teachers work collaboratively to 

enhance their efforts through peer modeling and observation, embedded professional development, and 

teambuilding. Our schoolôs culture exemplifies a professional learning community where, ñTogether 

Everyone Achieves More - TEAM!ò With this mantra as our catalyst for success, we have sustained our 

momentum and continued to flourish.  

 

In addition, we have developed a continuous partnership with our parents and community. We work 

closely with our parents to ensure that they are able to reinforce learning at home. Workshops and parent 

sessions are conducted throughout the year to provide hands-on activities. We encourage our parents to 

visit the school and be active in their childôs education. Each month, we have a special day selected for our 

fathers (First Friday with Fathers) and mothers (Monday with Mothers) to spend time in the classroom 

and or have lunch with their child. This activity has proven to be very successful, because parents look 

forward to their special day, but more so, students are excited to have their parent at school.  

 

Another integral part to our success is the support with glean from our school adopters and community. 

Volunteers provide assistance in various capacities; book buddies are assigned to selected students, 

business representatives share their expertise in the classroom, essential school supplies and uniforms are 

given to the school, and most recently, over fifty volunteers assisted with the building of a new playground 

unit for our students.  

 

Overall, our success comes from a team effort; teachers, parents and community working cohesively to 

ensure that children our receiving a quality education. We commend and celebrate our successes, but we 

continue to strive for excellence. 

 

  



Montana  
Category 1 

Fred Moodry 6 -8  

Princi pal: Sue Meredith 

 
Our Vision for Middle School Students  

Welcome to Fred Middle School. Our school is recognized for its educational excellence. Such recognition 
doesnôt occur by chance.  It is the result of three things:   motivated students, a very active and committed 
parent community, and the collective talents of an exceptionally well -trained and dedicated faculty and 
staff.  
 
Middle school is a time of change. The workload and social adjustments are greater than at the elementary 

level.  Middle school adolescents are encompassing both more freedom and more responsibility.  At the 

same time, they are undergoing tremendous emotional, social, and physical changes. We work diligently 

to ensure that all students learn well in a safe, orderly, responsible, and inviting environment.  

 

 At Fred Moodry Middle School we recognize that each child comes with unique strengths, challenges, and 

needs. Fred Moodry teachers maintain high expectations for all their students and hold a vision that their 

students will leave middle school able to: 

- Think Creatively  
- Identify and solve complex problems  
- Know their passions, strengths, and challenges  
- Communicate and work well with others  
- Lead healthy lives  
- Be ethical and caring citizens of a diverse world. 

Understanding the in tellectual, social, physical, moral, and emotional characteristics of the early 

adolescent can provide the foundation for a vision of learning and teaching in the middle grades. The 

developmental stage of young adolescence has been referred to as the "turning point" between childhood 

and adulthood. The risks young adolescents face as they navigate this phase of life can be considerable as 

they make decisions and choices that will affect their health, education, and who they will become. It is 

the challenge of the middle school faculty to create learning environments that will allow students to 

flourish.  

 

As we have always felt confident in our students ability to succeed upon leaving our school, when the 

subgroup of free and reduced lunch students at Fred Moodry Middle School did not make AYP in the area 

of reading as was calculated by the spring 2004 MontCas testing, a rigorous investigation into the reading 

scores of each of the those students was undertaken. At this time it was discovered that almost 60 percent 

of our students scored below the 50th percentile on our most current criterion -referenced test, and 

although we made AYP in our math scores, the same criterion-referenced test revealed that almost 50% of 

our students scored below proficient. These alarming figures prompted our decision to develop 

schoolwide reform strategies that would best benefit the learning culture of our diverse student 

population.  

 

Fred Moodry Middle School, as a result of much collaboration among parents, teachers, and community 

members, came up with a very strong school improvement plan. Our plan commenced with restructuring 

our title program. We decided that becoming a schoolwide Title 1 school would be a much better fit for our 

particular community of learners. This has prov en to be a wonderful decision for our students. As part of 

the requirements for becoming a schoolwide Title 1 program our improvement plan included adding SRA 

Corrective Reading, a scientifically based research program, to our curriculum. This program is a 



tremendous asset to our entire curriculum as each student experiences direct instruction at their own 

reading level giving them necessary tools to become versatile, independent readers. Our math program 

has also been restructured quite extensively over the past five years. Our math students now take a 

placement test that places them in a math curriculum that is intended to create the strongest environment 

for their own individual learning needs. In addition to regular class time, students who need extra he lp 

have the opportunity to take additional math courses designed to improve their basic math skills. Our 

school has also adopted the Olweus Bullying Prevention program so help create a safe learning 

environment. These changes along with the additions of Accelerated Math and Reading, Mountain Math 

and English, Step up to Writing, numerous advances in our technological services, and an after school 

tutoring program have truly benefited our students in terms of their academic success. The results of 

these improvements may be seen in the continued increase in test scores our school had witnessed. The 

2008 -2009 version of the same criterion -reference test given to our students back in 2004 showed that 

83% of our students scored in the proficient or above category in reading and 64% of our students are now 

scoring proficient or above in Math. We continue to try new and different techniques to help students 

learn and succeed. As the principal, I feel that my dedicated staff works together as a team to make our 

school the best it can possibly be. They are responsible for this tremendous change and wonderful 

outcome. We definitely have a child centered team approach. 

  



Montana  
Category 2 

Hawthorne School  

Principal: Stephen McHugh  

 
The Hawthorne School Staff and Community share a strong commitment to literacy that is evident in 
classrooms, the library media center, and in the varied programs during and after school. Our students 
are immersed in academic vocabulary instruction in all content areas and experience a rich integrated 
program of study which includes reading, writing, and active learning. Lessons are tailored to meet 
individual student needs and focus on the skills and strategies necessary to succeed in the 21st Century. 

The staff works together to plan and deliver a program of study to meet the needs of each individual 
learner. There is a spirit of cooperation and mutual respect. We share a common value system which 
includes a belief that all children can achieve. Together, we analyze data to form instructional groups and 
then plan for instruction using a solid core curriculum. Based on a school wide model, all staff members 
are prepared to provide strategic and intensive interventions for students working below proficiency. Our 
teacher teams are constantly on the look out for new instructional strategies and programs that will help 
increase student achievement.  

Achievement in Literacy is celebrated in many ways. The Hawthorne Library sponsors reading incentives 
throughout the year. In the Writing and Publishing Center student writers receive revision and editing 
assistance before their work is published. The Family Resource Center hosts family literacy activities and 
distributes books to each student three times per year as a part of the Reading is Fundamental (RIF) 
grant. Students are recognized on an Honor Wall, which highlights academics and citizenship each 
trimester. At the end of the year, every classroom recognizes individual student achievement and success. 

Ongoing professional development is a focus for all of us at Hawthorne School. We routinely participate in 
coursework to deepen understandings and fine tune teaching skills. During the past few years teachers 
have attended ongoing training in the use of technology as a tool for teaching and learning. Teachers are 
using interactive whiteboards, student response systems, and online resources in their lessons. All K-5 
math teachers have attended Developing Mathematical Ideas courses to increase mathematical content 
knowledge. Many are involved in graduate programs through the University of Montana in order to 
enhance their focus on student learning. Sharing of knowledge and expertise are hallmarks of the 
Hawthorne Staff. Collaboration occurs regularly as teams work together to implement the strategies 
learned in professional development sessions. 

At Hawthorne, learning doesnôt stop at the end of the traditional school day or year. Our students have 
multiple opportunities to extend their learning during non -school hours. The Flagship Program is a 
school and community partnership that provides skill -building activities for students after school and in 
the summer months. A summer school which focuses on improving reading, writing, and math skills is 
offered each June and July. Hawthorne also hosts a summer program for linguistically and culturally -
diverse students with the support of Title 3 Migrant Education funds.  

Our school, which serves 320 students in kindergarten through fifth grade, is located in Missoula, a city in 
western Montana with a population of 65,00 0. Approximately 60% of our student body receives free or 
reduced lunch. 16% of students have limited English proficiency and 15% claim minority status. 14% of 
students receive special education services from the resource or extended resource program. We, the 
Hawthorne School Community, believe that every child will learn successfully if given the tools and 
support to achieve. We strive for excellence in education and encourage parent and family involvement in 
the educational process. 

  



Nebraska  
Category 1 

Douglas County West Elementary School  

Principal: Duane Krusemark  

Douglas County West (DC West) serves the communities of Waterloo and Valley, Nebraska. Building on 
the rich traditions of the previously separate districts, DC West offers an expanded structure to meet the 
needs of students and residents of both communities, since 2005.  As a smaller district in Douglas County, 
Nebraska, DC West offers a strong academic program in combination with a wide variety of 
extracurricular activities in athletics and t he arts. 
  
Highly qualified staff serves approximately 250 students K -4. In addition, DC West maintains a dynamic 
preschool program. Strong test scores and commitment to excellence in all academic areas are celebrated. 
The paradigm of learning at DC West is not what we need to do to ñteachò but what we need to do to 
ensure all students ñlearnò. This focus drives success. Success is strengthened through the utilization of 
research-based instructional strategies, provision of varying opportunities for all stu dents to achieve, 
coordination of our Title I program, implementation of sustained professional development, and 
established partnerships with parents, families, and local communities. Emphasis on strategic planning 
creates shared decision making, which strengthens the learning experiences for all students. 
Opportunities for all students to achieve are ensured through collaboration, commitment, timely 
interventions and monitoring of student progress. Best practices combined with quality teaching 
strategies, such as differentiation, enable achievement levels for all students within the general education 
program and students with individualized educational plans to achieve.  
 
DC West knows research-based instructional strategies are successful because we review and monitor 
ñreal timeò data and ñtrend dataò to evaluate effects of instructional learning. With the use of data, needs 
assessments and service plans materialize.  
 
Examples of researched based strategies that are implemented include: Read Well, Mastering Math Facts, 
Four Square Writing, Six Trait Writing, and Positive Behavior Support. Research shows, and DC Westôs 
educators recognize, the powerful effect individual teachers have on their students. Our infrastructure 
encompasses actions for Response to Intervention strategies for all students. Sustained research-based 
professional development is continually monitored, evaluated and implemented through strategic 
planning to determine ongoing school improvement goals.  
 
The coordination of DC Westôs Title I program with other programs is a perpetual process.  Within the 
process teachers coordinate curricula to meet state standards in core academic subjects.  All teachers 
identify low achieving students for interventions through the use of a matrix. In additi on, our Title I 
teachers are an integral part of the student assistant team process.  Then assistive class times are 
scheduled on an individual basis to increases instructional opportunities. Ongoing communication 
includes classroom teachers submission of weekly lessons plans, conferencing and team evaluations to 
ensure academic support and learning. Extended communications flow into the homes of students using 
multiple avenues including:  web connections, mailings, telephone contacts, annual parent night, and 
daily learning folders.  Best practices, collaboration and partnerships are the core emphasis of the 
coordination of the Title I program for extending and reinforcing regular school curriculum programs.   
 
Partnering with parents, families and communit ies strengthens ownership of educational goals. Shared 
decision making links resources and creates an atmosphere of support, while initiating and implementing 
projects that enhance both learning and teaching. Partnerships enhance education and aid in diverting 
factors that cannot be changed by schools, such as studentsô aptitude, socioeconomic status, or home 
environments.  
  



Nevada  
Category 1 

Harley Harmon Elementary School  

Principal: Robert Solomon  

Harley Harmon Elementary students are wonderful children who come from a variety of challenging 
situations. In a school with a 70% Hispanic population and 48% of students active English Language 
Learners (ELLs), acquiring language is one of the most urgent challenges our students face. Poverty 
affects a majority of our studentsô families with 72% of our students receiving free or reduced lunch. In 
addition to most of our students entering kindergarten without the prerequisite skills to become 
academically successful, many Harmon students come to school hungry and need assistance with clothing 
and personal hygiene. Beginning of the year entry data on the Dynamic Indicators of Basic Early Literacy 
Skills (DIBELS) often revealed that Harmon kindergarten students enter school further below the 
benchmark than any other Nevada Reading First school. Although our staff cannot overcome these 
challenges before students enter school, our staff and community have been highly successful in positively 
impacting the academic achievement and social needs of students at Harmon Elementary School. 
 
At Harmon, teachers are sensitive to each studentôs educational needs so that they are provided the 
opportunity to reach their full potential. All students are first provided Tier I core instruction with a 
common literacy, math, science and social studies curriculum. Students often come to school unprepared 
without the prerequisite skills essential to learn grade level standards, and our teachers prepare 
instruction with this in mind. Building background and expanding studentsô schema is what our teachers 
develop throughout every lesson with High Quality Sheltered Instructional strategies. Teachers and 
instructional support staff ensure that all students are learning in reading, writing and mathematics with 
effective classroom practices, tiered intervention and progress monitoring. Common diagnostic 
assessments are administered to identify which students are below standards. Throughout instruction, 
periodic benchmark assessments are administered to measure studentsô growth toward the standards and 
to identify those students have mastered the content and those who require additional reteaching 
instruction and intervention. Common grading practices and procedures have been established at each 
grade level to build consistency within the grade level and throughout the school when reporting student 
progress to parents. Within these practices, each grade level collaborated with on site specialists and 
administration to determine which specific assessments from the core programs would be used to 
measure student success and mastery of specific Nevada State Standards. As a dual language school, 
Harmon students from kindergarten through third grade learn grade level standards in both English and 
Spanish. With a majority of students learning English as a second language, this 50/50 dual immersion 
model supports providing instructional content in both languages while students continue to develop 
language proficiency. For two years consecutively, third grade students in dual language classrooms have 
out-performed their peers in non-dual language classrooms on the Nevada CRTs.  
 
Harmon Elementary achieved Adequate Yearly Progress (AYP) with a High Achieving status in 
English/language arts and mathematics. In addition to the several students who attained perfect scores 
on the third, fourth and fifth grade CRTs, the overall test scores for the school have risen dramatically. We 
attribute these academic increases to the hard work and dedication to teaching and learning by all 
teachers and staff throughout our school. We are extremely proud to share the academic gains that were 
noted when reporting studentsô achievement results. Students achieved Annual Measurable Achievement 
Objectives for the first time. Scores on the Iowa Test of Basic Skills (ITBS) for students in first through 
third grade indicated Harmon students scored substantially above other Nevada Reading First schools in 
each grade.  
 
Our studentsô medical, social and emotional needs are met by delivering weekend food bags weekly to 
forty homeless and needy students and their families; and coordinating services with outreach programs 
to provide needed vision, medical and dental services as well as clothing, personal hygiene items and 
parenting classes.  
 



Harmon Elementary demonstrated a low teacher attrition  rate, only hiring two new teachers for the 2009 -
2010 school year. Harmonôs building leadership is highly focused on improving and supporting effective 
instruction. Classroom visitations and observations are frequent and focused on effective high quality 
instruction. Observational forms used when observing and evaluating teachers include the academic and 
instructional expectations set forth by the administration. During each classroom visit the following 
domains are evaluated: Lesson Planning; Assessment; Learning Environment; Instruction; and 
Professional Responsibilities.  
 
The administration sets high academic and behavioral expectations for staff and students. This is the 
catalyst for rigor and academic learning in the classroom. Itôs a well known expectation within the culture 
at Harmon that our students come to school, often behind those of students in affluent schools, and we 
must maintain a high level of rigor during instruction to help our students achieve the determined goal. 
Set the bar high and they will reach it, regardless of what they have brought with them. 
Each year school goals are generated based on an analysis of student assessment data. School goals are 
developed, and action steps that will have a high impact on studentsô abilities to reach academic goals are 
identified and implemented.  
 
Our Harmon families are interested in seeing their children succeed as well. They often have busy lives 
with many complications that overshadow the need for them to participate in their childôs education. Over 
the course of a few years, our staff has worked tirelessly, with success, to increase parental involvement at 
Harmon. There is a large sense of community and pride when our students, families and community talk 
about our staff. 
 
Harmon has partnered with a variety of groups to better provide services for it students, families and 
community. Several of the community partners that Harmon works with are Community In Schools, 
Nevada Check-up, Area Health Education Center of Nevada and Title I HOPE. We are extremely proud of 
the business partnerships that we have established to enhance the education of our students. Southern 
Nevada Colonial Bank and Paragon Gaming have both chosen Harmon and our students as partners.  

  



Nevada  
Category 2 

Bernice Matthews Ele mentary School  

Principal: Robert Deery  

 
As principal of Bernice Mathews Elementary School, I am proud of our continuous academic growth for 

all subgroups over the past five years.  However, I am most proud of a school culture that allows us to 

show continuous progress. This culture promotes academic growth for students and professional growth 

for staff. Our academic achievement is a result of our strong and clearly articulated culture of success. Our 

performance is a result of believing in our vision and our staff behavior is guided by our core values.   

 Our vision statement, ñAll Children Will Learn Content Standards-No Exceptions, No Excuses, No 

Wasted Time,ò directs our operation and our decisions. Our core values articulate what ñwe willò do and 

how ñwe willò behave.  

 

Mathewôs Core Staff Values 

 Collaborative 
 Data Driven 
 Committed to professional growth  
 Respectful and supportive to all 
 Focused on student achievement 
 Instruction is standards based 
 We assess our effectiveness on the basis of results rather than intentions  

 

Our belief system is the engine that drives us to the next level; consequently, our children learn. Our core 

beliefs align our systems and efforts toward one purpose - improving student learning!  We are never 

satisfied with our results as 100% of our children are not achieving at a high level. 

In the classroom, Tier 1 instruction is provided by well -trained teachers, using State Standards as the 

guide for curriculum choices.  Teachers at Bernice Mathews feel a sense of urgency about learning and 

maintain high expectations for all students. A ñno-excusesò attitude prevails.  

 

Bernice Mathewsô vision statement reads: All children will master content standards! No exceptions, no 

excuses, no wasted time! In order to meet this vision, teachers participate in ongoing, embedded 

professional development. These programs and strategies marry best practices and instructional 

strategies to a focused curriculum. 

 

Instructional strategies used by teachers to support learning for our diverse students incl ude (among 

others):  

 Standards-focused objectives through use of Essential Questions and ñI canò statements; 
 CELL Elements (Comprehensive Early Literacy Learning); 
 Reciprocal teaching (with peer modeling);  
 Flexible grouping differentiated by need;  
 Goal setting and conferencing with students;  
 Student engagement strategies (white boards, cooperative structures, etc.); 
 GLAD (Guided Language Acquisition Design); 
 Technology (ACTIVboards and Leap Pads); 
 Computer Programs (Study Island, Read Naturally, Voyager, Ticket to Read); 

 

Mathews follows a tiered approach to intervention for students in grades 3 -6 in reading using a Response 

to Intervention (RTI) model. Every grade level maintains a 45 -minute intervention/ extension block for 



literacy called Walk to Learn. Students are grouped according to their needs, based on assessment data, 

and matched with an appropriate scientifically -based program.  

 

When students do not progress in reading during Tier 1 instruction, they are placed in a Tier 2 ñWalk to 

Learnò intervention group geared to their needs. Programs in use at this level are Soar to Success, 

Voyager, Read Naturally, Avenues, and Guided Reading strategies.  Students are monitored for progress 

every week in either fluency or comprehension.  

 

During intervention,  students who are reading at grade level participate in Strategic Reasoning sessions to 

go deeper with literature and content reading.   If students do not make progress in Tier 2, they are 

referred to our Intervention Assistance Team (IAT). The team reviews progress data and makes 

recommendations for placement in Tier 3.  

In primary grades, identified students meet with trained Reading Recovery teachers. Additionally, 

students in need of further language support meet with English as Second Language (ESL) teachers.  

 

Bernice Mathews is a data-driven school. By using various assessments, every student is assessed in 

reading, writing, and math to determine his or her level of competency. This information is tracked by a 

data coach and teachers using the district data information system. This information is used in school 

improvement planning, professional development selection, and in grade level/professional learning 

community conversations. Teachers use this data to identify students for intervention, plan di fferentiated 

instruction for the classroom, and develop learning goals for students. 

 

Examples of this type of data are: 

 State Criterion Reference Tests (CRTs) in grades 3 ï 6 for reading and math;  
 Measures of Academic Progress (MAP); 
 ELPA (English Language Proficiency Assessment); 
 Qualitative Spelling Inventory;  
 Developmental Reading Assessment (DRA); 
 Trimester school-wide writing prompts;  
 Bi-monthly fluency probes;  

 

Bernice Mathews also uses the MAP (Measures of Academic Progress) assessment system.  MAP is a 

system of achievement tests in Mathematics and Reading taken on a computer. The difficulty of the test 

adjusts after each question based on the student answer.  

 

Eighty-three percent (83%) of the Mathews school community is considered a minority popul ation and 

84% of our children receive free or reduced lunch. Many of our parents do not have cars which makes 

attendance at school events difficult. Numerous parents are working two jobs and are not available to help 

at school. In addition, many of our fam ilies have large families and walking to school is difficult. However, 

many of our parents are involved in organizing school events such as Holiday Celebration, Math Night, 

and Reading Night. On a weekly basis, parents help distribute fresh fruit and vegetables to our children.  

 

We a work in collaboration with the Family Resource Center, UNR, Food Bank of Northern Nevada, 

Childrenôs Cabinet, Northern Nevada Literacy Council, and Nevada PIRC, by providing several workshops 

to our parents onsite at Mathews Elementary School: 

 

 Family Resource Center - Provides resources to our families; 
 UNR - Fresh Fruit and Vegetable Program and Family Story Teller ; 
 Food Bank of Northern Nevada ï Nutrition;  
 Childrenôs Cabinet - Parenting and Positive Discipline;  
 Northern Nev ada Literacy Council ï Adult ESL;  



 Community volunteers ï Computer class for adults; 
 Nevada PIRC ï Parent - School Partnership and MAPS (math). 

 

Last year, our numerous Partners in Education joined together to build a soccer field for our children. 

This group turned dirt into grass. Donations and labor were estimated at close to $200,000.  

  



New Jersey  
Category 1 

Somerville Middle School  

Principal: Georgette Boulegeris 

 
Somerville Middle School, located in the county seat of Somerset, houses students in grades six, seven, 
and eight. Emphasis is placed upon individual student academic, personal, and social growth. We believe 
that students learn best in a supportive and nurturing environment, which models values and provides 
meaningful academic experiences. The dedicated faculty and staff provide an outstanding academic 
program, exceptional opportunities in the arts, and a vast array of co-curricular activities.  
 
Students and teachers are organized into interdisciplinary teams around the core areas of language arts 
literacy, mathematics, science, and social studies. Teaming permits teachers time together to plan lessons, 
activities, projects, interdisciplinary units, and field trips for their team. In addition, parent conferences, 
case studies, grade level interventions, and Child Study Team meetings occupy the team-planning 
segment. Students are also scheduled for a full year of world language and physical education/health. 
Each student is given the opportunity to participate in instrumental and vocal music.  
 
Our comprehensive curriculum provides for a wide and diversified array of exploratory classes in 
technology, music, art, and consumer sciences. The exploratory cycles allow students to experience an 
integrated curriculum as well as explore areas of interest. Our curriculum is current and responsive to the 
competitive demands of society by offering students new programs in technology, such as the nationally 
recognized program, Gateway to Technology and Graphic Design.  
 
Students identified as gifted and talented are scheduled for accelerated courses in the areas of language 
arts literacy and mathematics. Special needs students are most often accommodated in the regular 
education classes with the support of a special education teacher. Enrichment is provided for all students 
through a variety of grade-level team-planned activities and experiences.  
Individual students needing assistance for personal, academic, and social concerns are supported within a 
comprehensive guidance program that also includes staff-supported peer-mentoring and leadership 
programs. Additionally, numerous after -school activities are provided to enhance the overall educational 
experience of the student and promote confidence and self-esteem. Activities include fall, winter, and 
spring athlet ics, cheerleading, Student Council, National Junior Honor Society, Destination Imagination, 
drama, the school newspaper, and robotics. Somerville Middle School boasts of award-winning concert, 
jazz, and marching bands, as well as a performing chorus.  
 
Somerville Middle School continues to work together to inspire, through word and action, a spirit of 

community, sense of pride, respect for others, and a commitment to academic excellence. 

  



New Jersey  
Category 2 

Thomas Jefferson Middle School  

Principal: Robert Sciolaro 

 
Thomas Jefferson Middle School is located in the Borough of Lodi in Northeastern New Jersey. It is 
approximately 7 miles west of New York City. Lodi is a small suburban community that boasts a long 
tradition of pride and excellence in the comm unity and school system. Thomas Jefferson School was 
established in 1933 as a receiving high school servicing students from 5 neighboring communities. In 1959 
it became a local high school that serviced only Lodi students. Lodi High School was then built in 1973 
making Thomas Jefferson a 7th and 8th grade school for Lodi students. In 1998 the school became a 6th - 
8th grade Middle School. That is how it stands today. 

Thomas Jefferson Middle School is comprised of 760 students and 70 faculty and staff members coming 
together in a nurturing atmosphere for and education. The goal of the school is to ensure effective 
transition from elementary school to high school with the skills necessary for success in their education, 
personal maturity and future direction. Our mission is to provide an educational program that effectively 
meets the unique needs and individual differences of its students. The faculty, staff and administration 
are dedicated to guide students in growing educationally, socially and mentally. 

The schoolôs diverse population is educated in a team teaching approach to learning. Teams of teachers 
sharing their knowledge, skills and philosophies are the cornerstone of a comprehensive program that 
supports student success. Team meetings are conducted on a regular basis. These meetings enable the 
teachers to coordinate the curriculum through interdisciplinary instruction as well as shared decision -
making in areas such as tests, homework, projects, grades and field trips. 

The dedicated faculty and staff of the school utilize text books, curriculum and materials that are aligned 
with the New Jersey Core Curriculum Content Standards (NJCCCS). This standards based teaching 
approached along with differentiated instruction has enabled the faculty to meet the ind ividual needs of 
all the students. Instruction is accompanied with numerous types of technology. The entire school has 
wireless internet connection. Each classroom is equipped with at least one computer. There is also a 
computer lab that is used for classroom instruction. Eight wireless computer labs are utilized to help 
prepare the students with the computer skills necessary to be successful in a technology filled world. 

Instruction is supplemented with the use of 12 Smart Boards and Multimedia carts that are commonly 
used to assist teachers to make daily lessons more interactive. The implementation of a web based 
instructional program has been instrumental in helping students succeed on state standardized testing, 
the New Jersey Assessment of Skills and Knowledge (NJASK). This program is utilized both in the 
classroom and at home. 

Partnership programs with local universities have been instrumental is assisting the faculty and staff to 
prepare for the NJASK. Professors from local universities have served as teacher coaches and mentors to 
assist them with the most up to date teaching strategies. Professional development offered through these 
universities help the faculty to become high performing teachers meeting the diverse needs of their 
students. 

Thomas Jefferson Middle School is committed to educating every child who enters its doors so they can 

realize all their potential. The school has high standards of expectations for academic excellence and high 

morals and character. Our entire staff strives to reach each student every day to make him/her feel 

connected to the school while contributing to the success of the school and to reach his/her educational 

goals. It is through these collaborative efforts that we empower our students with the knowledge and skills 

needed to be productive, successful citizens in our society. 

 



New Mexico  
Category 1 

Yucca Elementary School  

Principal: Adrianne Salas 

Alamogordo Public Schools 
Alamogordo, NM  
 
Yucca Elementary is the largest of 10 elementary schools located in Alamogordo, New Mexicoðhome of 
White Sands National Monument and Holloman Air Force Base. Yuccaôs population consists of 
approximately 540 student in (DD) PreK and Kindergarten through fifth grade. Our demographics 
include 48% Hispanic, 32% Caucasian, 10% Native American, 6% African American and 4% Asian. Sixty-
one percent of students receive free or reduced meals. Additionally, students in grades K-5 with special 
needs make up 14% of our population.  
 
We believe in the research-based Reading First principles of the five big ideas that include Phonemic 
Awareness, Phonics, Vocabulary, Comprehension, Fluency (as well as Oral Language). Equally important, 
Reading First directives include one-hundred percent engagement, direct instruction, data analysis, 
differentiation o f instruction based on data analysis, collaborative efforts of staff including Special 
Education staff, and Professional Development.  
 
Our schoolôs instructional focus is based on a Reading First framework in coordination with our Title I 
Program. An infu sion of Literacy Best Practices that includes Shared Reading, Focus Poetry, Guided 
Reading, and Readersô/Writersô Workshops enhances our core literacy program.  
 
We utilize Reading Recovery in our First grades, the Walk-to-Read model of reading instruction  and 
intervention at grade levels, SQS (Strengthening Quality in Schools), a strong Student Assistance Team 
that uses the dual discrepancy model, ACE format in both reading and math, and both weekly and 
monthly grade level meetings. The ACE strategy has been implemented in reading and math. ACE stands 
for, Aðanswer the question or problem, Cðcompute answer or cite reference and Eðexplain or expand 
on the student process for finding the answer by making a connection to the text. Our assessment 
measures include Dynamic Indicators of Basic Early Literacy Skills (DIBELS), Texas Primary Reading 
Inventory (TPRI), Northwest Evaluation Association (NWEA), MacMillan -McGraw Hill (which is our core 
reading program), Developmental Reading Assessment (DRA), and Success Maker Enterprise (SMe) .  
 
Our grade level meetings are in large part responsible for the efficacy of our interventions and our success 
in providing opportunities for students to achieve mastery in all academic areas. Leadership has brought 
about a shift in  thinking about students in our school as every teacherôs responsibility and this in turn has 
facilitated collaborative efforts in instructional intervention including the willingness to engage in 
professional development and learning communities to furthe r this end. The Big Brothers-Big Sisters 
STARS, (Students Taking All the Right Steps) school based mentoring program has been a vital 
component in our studentsô overall success. Last year we had one hundred twenty-five students matched 
with mentors. All th ese collaborative efforts form a safety net that ensures that each studentôs needs are 
met. We differentiate instruction, both in the classroom and throughout the school.  
 
Fidelity to our state standards and benchmarks and core curriculum has improved mat h achievement. 
Everyday Math is the research based curriculum adopted by our district. Supplemental materials are 
utilized and incorporated into lessons to enhance and provide additional practice in math skills. The 
Everyday Math program offers a number of strategies and suggestions to promote interest in new math 
concepts. Through these strategies our students have several opportunities to engage in cooperative 
learning through activities and games to challenge and enhance their varying degrees of ability.  
 
In addition to our core curriculum, our school participates in the First in Math interactive online program. 
This program provides an opportunity for students from second to fifth grade to participate in interactive 
math activities before, during, and after school. This program allows students and classes to compete and 



earn points as well as recognition for "player of the day," player of the week, and team of the week. Yuccaôs 
premise for learning is not only to improve student learning, but teaching co ncepts of the level of mastery.  
 
Our school and community efforts have been rewarded as the students who began Kindergarten during 
our first year of the District initiative have tested successfully as Third, Fourth and Fifth graders. At 
Yucca, we are unified under the common goals of exceeding requirements, improving individual 
performance, and establishing mastery of learning. The unification of school and community, teachers 
and volunteers contribute to the success of all students.  
 
 
Home of the Yucca Scorpions 

  



New York  
Category 1 

The Rosa Parks School, P.S. 254 Q  

Principal: Naomi Drouillard  

P.S. 254Q is located in the Richmond Hill section of Queens, New York. Our administration, faculty, 

support staff, parents and community all collaborate to make certain that our students are provided with a 

standards-based curriculum and rich experiences. This commitment is systemic throughout our 

community. Our main objective is to develop life -long learners and productive citizens.  

 

In 2007, P.S. 254Q had the privilege of being named after one of the most prolific and courageous 

American heroes. Rosa Parksô bravery caused the Supreme Court to change unjust laws. The students are 

taught lessons about this valiant woman and are encouraged to emulate her character traits.  

 

Twenty languages are spoken here. Although ninety-two percent of our students are Title I eligible, 98% 

of the students who were tested received a performance level of 3 or 4 on the 2009 NYS Assessment in 

English Language Arts; 100% received a performance level of 3 or 4 in Mathematics. The diversity of the 

student population and our academic excellence are what makes P. S. 254Q a unique and extraordinary 

school community.  

 

Our curriculum is research and standards-based and multi-culturally inclusiv e. Instruction and learning 

are assessed on a continual basis. It is presented in an exciting, differentiated, and challenging way. The 

gifted are challenged, the average are inspired, and those in need of extra help are fully serviced. Proven 

educational methodologies and practices are integrated and delivered by our many programs. The Rosa 

Parks School has developed an environment where the students want to learn, the teachers want to teach 

and the community and parents are active stakeholders.  

 

We make a concerted effort to ensure that each day is a positive experience for our students. Studentsô 

work is displayed throughout the school and celebrated for its merits. This safe, orderly, and nurturing 

educational environment allows all students to enhance their unique talents and individual attributes. 

Parental involvement and community -based partnerships enhance P.S. 254Qôs ability to develop students 

who are problem solvers, critical and independent thinkers, and productive citizens who will be able to 

meet the challenges of the 21st century.  

 

Our Academic Intervention Services (AIS) are evident throughout the school. Studies have shown that 

students progress more when the student/teacher ratio is decreased. This is the philosophy that is a 

driving force here. To this end, each day during guided reading and/or mathematics, every classroom has 

an AIS provider who co-teaches the lesson. After the whole group instruction, the teacher and the AIS 

provider facilitate guided reading/mathematics groups. AIS provi ders differentiate instruction and help 

increase understanding and practice in the content, enhance motivation, and generate greater student 

involvement. In addition, because of the two teachers in the classrooms, students (including the ELLs, 

SPED, gifted) are provided with guided reading instruction.   

 

P.S. 254Q provides block scheduling for all grades. This allows all teachers in each grade to plan together 

on a daily basis. Common goals, clear objectives and good teaching strategies are shared in order to make 

certain that the whole child is developed. Prior to meeting, the team leader works with the administration 

and staff developers to set an agenda. Topics of discussion are agreed upon by those in each grade based 

on the data collected from the weekôs instruction, and are set by administration and the inquiry team. 



During common planning, teachers analyze studentsô work to identify trends, areas of strengths and areas 

in need of improvement. The educators will then design change strategies that will help promote student 

achievement. Finally, the principalôs cabinet, which includes administrators, AIS providers, staff 

developers, ESL teachers, SPED providers and team leaders, meet to review data and set school-wide 

goals.    

 

Study groups and professional development are a norm in P.S. 254Q. Teachers are dedicated to 

continually enhancing and building upon their professional skills. They are provided with numerous 

opportunities to acquire the knowledge and skills needed to instruct and prepare our students to be ready 

for this ever-changing world.  

 

Programs: 

 Core Knowledge is a research-based educational program which provides our students with content -
based knowledge that supplements the NYS Standards in all content areas; 

 The Art Program, facilitated by a licensed art teacher, provides art appreciation, visits to museums 
and other cultural venues, as well as the creation of hands on projects that are exhibited throughout 
the school; 

 The music program, facilitated by a licensed music teacher, provides string instrument lessons and 
voice instruction, which are showcased during our assemblies.  
 

Services: 

 ESL services for students whose primary language is not English; 
 Speech and language-services for students with speech and language delays; 
 Occupational Therapy, Physical Therapy and Adaptive Physical Education services for children with 

fine and gross motor delays; 
 Mainstreaming -services for IEP driven students who are approaching or meeting New York State 

Standards. 
 

Events  

 Dance Festival 
 Forest Park Green Team 
 Field Day 
 Parent Read Aloud 
 100th Day of School Celebration 
 Readers Are Leaders 100 Book Challenge 
 Award Assemblies 
 Research Projects Celebrations  
 Science/Technology Fair 
 Very Special Arts Festival 
 Principal for a Day 
 Penny Harvest 
 Coffee with the Principal  
 Career Day 
 Annual Community Read Aloud  
 Parent Read Aloud 
 Summer Reading Program 
 

Accomplishments:  

 2009 Silver Medalist in Dancing Classrooms Ballroom Competition  
 Recipient of the 2009/2010 Shubert Elementary Theater Arts Partnership grant  
 Nomi nee in 2009/2010 for the Blue Ribbon School  
 2009 Title I School of Distinction  
 2009 Reso-A City Council Grant recipient  

 



The P.S. 254Q educational community has a high regard for the implementation of a standards-based 
curriculum and programs that are exci ting, challenging, and supportive. There is intentional collaboration 
between all members of the school community. The combination of all of these aspects ensures that the 
students of The Rosa Parks School receive an optimal education. 
  



New York  
Category 2 

Watson Williams Elementary School  

Principal: Cheryl Minor  
 
Literature through the Performing Arts  

 

Instruction at Watson Williams Elementary School is aligned with the New York State Learning Standards 

and is followed by a guaranteed curriculum that reaches students through high quality, multi -sensory and 

creative lessons. The depth and breadth of the educational program at Watson Williams begins with the 

children and focuses on their undefined potential while reaching beyond the classroom. A belief reigns 

that all students can succeed as articulated in the schoolôs mission statement:  

 

ñWatson Williams Elementary School will ensure high academic achievement by providing excellent 

opportunities in a comfortable and flexible learning environment. All studen ts will develop the 

knowledge, skills and attitudes to enable them to function as lifelong learners and responsible citizens in a 

changing society.ò 

 

Our teachers are, first and foremost, caring adults who know they have the power to create the culture and 

atmosphere necessary for students to thrive. Daily lessons across all curricular areas include hands-on 

discovery, manipulative components and student partnerships. This mind set sparks a variety of 

instructional methods and materials based on learning standards and student strengths. For English 

language arts, teachers have created and maintained large banks of carefully selected passages, articles 

and stories. Similar bodies of materials have been created for mathematics, science and socials studies.  

  

Our K-5 Academic Intervention Service is supported by computer-assisted instruction. All students 

complete daily lessons in both reading and mathematics. Instruction is individualized by student ability 

and serves as both guided practice and preview of instructional content. It provides students with 

immediate performance feedback. 

 

The core of our instructional method is to look at each student individually, not as a classroom. We 

develop a plan that addresses each studentôs strengths and weaknesses, supports their continual growth 

and development, which, in turn, allows for their success. Watson Williams uses data as an integral 

component for instructional decisions; both programmatically at the building level as well as individually 

to develop student academic intervention plans.  

 

The data collection begins when a student enters in kindergarten. All students are evaluated using the 

Brigance Kindergarten Screen, published by Curriculum Associates. These results are then broken down 

into percentage of indivi dual delay. Those students who enter delayed are immediately placed in our 

Academic Intervention Services program. This data then serves as our baseline for future comparisons.  

 

The Utica City School District utilizes formative assessments in English language arts and mathematics 

generating data results, which are continually analyzed. Watson Williams studies longitudinal results by 

item, grade level, teacher, and student. Summative assessments, in recent years the Terra Nova, are also 

administered annuall y with similar analysis.  

 



The most strategic and vigorous data analysis is conducted utilizing data from the New York State 

Assessments. As criterion referenced assessments, they measure individual student performance against 

what is expected to be taught, specifically the New York State Leaning Standards.  

 
Student performance, including assessment results, is communicated to all stakeholders in various forms, 

which are designed to be clear and user friendly. Our goal is to inform and generate discussion at all 

levels.  

 

Formal parent/teacher conferences are conducted two times each school year. Accommodations are made 

for those parents needing to make special conference arrangements. There is a follow-up by the teacher 

and a formal written follow -up by the principal. Every parent is reached.  

 

Our Student of the Month assembly welcomes families into school to hear a brief testimonial describing 

the Student of the Month from each homeroom. Honor Roll or Progress Roll achievement is also 

recognized with a letter home describing their childôs accomplishment with an invitation to our Academic 

Achievement assembly where each student being honored receives a certificate. 

 

At Watson Williams we believe that meaningful interpretation of results begins with meaningfu l 

expectations. Assessment schedules, descriptions and appropriate study guides prior to testing, assist 

students and parents to prepare for testing and to interpret results. A parent meeting is scheduled for New 

York State testing grades 3-5 during which the content and mechanics of each test is described, as well as 

Watson Williamsô plan for instruction and tutoring. Student conduct expectations are also clearly defined.   

 

Students at Watson Williams School discover that the performing arts and learning go hand-in-hand. The 

school has a theme specialist who works with the classroom and special area teachers to develop ways to 

integrate visual arts, dance, music, and creative dramatics. In addition to the theme specialist, the school 

also has a full time technology specialist and a full time steel-drum/music teacher. Together, they 

integrate technology and the performing arts in creative and meaningful lessons in order to fully address 

the many learning styles of the students and to further enhance the magnet theme at Watson Williams. 

Students participate in various extracurricular activities such as dance troupe, music enrichment 

programs, studio art, and musical theater. The school has a dance studio, two amphitheaters, a stage area 

for studentsô activities, and a set of steel drums. 

 

In keeping with our focus on character education and school as a community, Watson Williamsô magnet 
school focus is Literature through the Performing Arts, which is also embedded in our ELA curriculum. 
Each year a theme is adopted which focuses on different genre of literature; Fables, Poetry, Fiction and 
Nonfiction. Each grade level presents to the school at our monthly assembly that teaches a core value for 
successful learning where character education is promoted and honored. These grade level performances 
incorporate music and dance as well as reading and writing skills that clearly demonstrate Watsonôs 
approach to integrated learning. Such program enrichment led the school to be given the National Blue 
Ribbon Award in Novem ber 2006 and the National Magnet School of Excellence Award in 2008. 
  



North Carolina  
Category 1 

District 7 Elementary School  

Principal: Renee Collins 
 
District 7 Elementary School houses 275 excited students ranging from PreK to 5th grade in a rural, 

fami ly-oriented, and friendly environment. This year, we have adopted Going Above and Beyond as our 

school theme. This theme conveys the commitment displayed by the entire District 7 family.  

A myriad of factors contribute to our success. Perhaps the greatest factor is our fidelity to Creating Great 

Classrooms, our district-created professional development initiative, which outlines six characteristics of 

great classrooms: actively engaging all students, making learning meaningful for all, providing academic 

ri gor and high expectations for all, giving continuous quality feedback, promoting a positive emotional 

climate, and having an organized lesson built around a clearly defined objective. Creating Great 

Classrooms is our daily instructional focus. 

 

Our students are a lively bunch. They arrive each morning knowing that they are going to be engaged in 

active thinking and learning. Interactive whiteboard activities, learning centers, cooperative learning, and 

Paideia seminars foster student engagement in our creative classrooms. Our students work in pairs, small 

groups, whole groups, and independently. Once a quarter, each classroom participates in an in-school 

science ñfield tripò where scientists from High Touch High Tech visit our school and provide hands-on 

discovery learning experiences. Student learning is enriched by the use of technology through Accelerated 

Reader, Accelerated Math, Fast ForWord, and Study Island. These technologies provide avenues for 

students to independently Go Above and Beyond their current proficiency level. 

 

To stay abreast on educational technology and instructional strategies, teachers are constantly seeking out 

and participating in research -based professional development which ensures continued growth and 

higher teacher efficacy. Our teachers participate in Creating Rigorous Classrooms, district sponsored 

Targeted Objectives Workshops, Connected Schools, and interactive whiteboard training.  

Daily objective-driven lessons are aligned with the NC Standard Course of Study and are infused with the 

guiding characteristics of Great Classrooms. Formal and informal assessments provide data which 

informs instruction and guides teachers to plan for rigor and differentiation.  

 

ñRigorò is a high-frequency word at District 7. Creating Rigorous Classrooms professional learning 

communities meet monthly for teachers to share student work samples and strategies for ensuring rigor. 

Students are responsible for learning and are challenged by rigorous lessons and high expectations 

resulting in high studen t success. Students are honored for each success accomplished and every student 

experiences success at District 7. During formal celebrations of success, students are proud and thrilled to 

see their local government officials, service club members, and business partners applauding their 

achievements. 

 

Learning is accessible and achievable for all students at District 7. We ensure that each child, whether 

high achieving or exceptional, is successful through the inclusion model. Our specialists come into the 

classroom environment and assist teachers to ensure that any and every special need is met. Tutoring, 

one-on-one instruction, small group instruction, and peer instruction are visible daily in our classrooms. 

Our Going Above and Beyond theme is very evident when witnessing the coordination among our special 

programs such as English as a Second Language, Exceptional Children, Academically/Intellectually 

Gifted, and PreK. Our staff members are empowered and assume leadership roles in the areas of teacher 

trai ning, decision making, and serving on our School Improvement Team. 



 

At District 7 Elementary, we partner with parents to ensure student success. Parent involvement activities 

include PTO, Open House, Curriculum Night, AR Nights, Parent Testing Workshop, Di nner Theatres, 

monthly parent newsletters, and daily communication in the student planner. Our instructional programs 

are enhanced by many community resources such as the Godwin Lyons Club, Town of Wade, Town of 

Godwin, Wade & Godwin Fire Departments, and Cargill, Inc. Our school in turn supports our community 

by participating in the Wade Founders Day and the Falcon Childrenôs Home Harvest Train. 

 

We invite you to visit the Great Classrooms at District 7 Elementary. We encourage you to come see what 
can be achieved when you are determined to Go Above and Beyond. 
  



North Carolina  
Category 2 

South End Elementary  

Principal: Elizabeth Lynch  
 
South End Elementary has an old-style school exterior with a 21st century technology rich core. Warm 

hardwood floored hal lways add to the small town feeling while classrooms offer the latest in instructional 

technology. South End is committed to ñreaching and teaching ALL students.ò This pledge ensures that 

staff, students, parents and community work collaboratively with hig h expectations for student 

achievement. 

 

As students arrive at South End they are welcomed with several before-school activities that ensure that 

children are mentally and physically prepared to begin their day. Students receive a healthy meal, exercise 

though morning mileage club, and participate in Morning Math Madness. Morning Math Madness is 

designed for students to work individually, together, or with an adult on math rich games, manipulative 

rich activities and technology aligned with the NCSCOS. Activities are aligned to student needs or just 

areas needing mastery through personal activity cards and the guidance of teachers, support staff and 

school curriculum facilitator. Additionally, support staff lead learning groups through activities that focus 

on strengthening skills identified through formative assessments as needing improvement.  

 

Throughout the school day, student learning is enriched though the use of technology. Every classroom 

has been transformed into a 21st century learning environment. S tudents interact daily with the 

curriculum through the use of ActivBoards, data projectors, and document cameras. South End has also 

begun outfitting classrooms with sound systems to ensure students struggling with attention difficulties 

hear instruction a mplified. Additional technologies such as digital cameras, GPS devices, personal voting 

systems, and digital writing slates are utilized to enhance classroom lessons. 

 

Teachers are able to deliver curriculum effectively through daily common planning and coordinated 

monthly, half -day planning. Planning meetings include the classroom teachers, curriculum facilitator and 

additional support staff; principal, AIG, EC, ESL, Speech, and Media. With all involved, curriculum can be 

aligned and supported through all parts of the student day. An uninterrupted instructional block of time 

everyday ensures that students and teachers can focus on learning objectives. Teachers guide students 

towards individual reading goals with the help of school volunteers and support sta ff. Parents are kept 

informed of assignments and resources through teacher web pages. 

 

Providing opportunities for all children to achieve is the center of South Endôs mission. With the 

understanding that all students have individual needs, the staff routi nely gathers together in order to 

analyze student data, discuss individual student needs and ensure that a plan of action is set in motion to 

improve achievement for individuals. These weekly meetings are called CASA (Collaboration Around 

Student Achievement). Teachers and support staff use formative assessment data from a variety of 

sources including benchmarks and online programs. This data is monitored and decisions are made for 

student placement, instructional modification and remediation. Small flexibl e literacy and math groups 

are created and small group instruction, focused on specific needs, is planned. Effectiveness of instruction 

is also monitored to ensure a high level of student engagement is maintained. Programs, such as 

Fundations©, Wilson Read ing© and Schools Attuned© offer a variety of ways to customize instruction. 

Through treating every child as an individual with their own unique learning styles and needs, South End 

staff work to ensure that educational interventions are appropriate and mat ch student strengths. 

 



The staff at South End are dedicated to not only being teachers but also continuous learners. In addition 

to ongoing professional development in research based instructional strategies including Reading and 

Math Foundations, Positive  Behavior Support, and instructional technology, South End also promotes 

teachers as leaders. Teachers lead staff development, bringing to other staff members best practices in 

instruction and strategies that work. Teachers routinely participate in profess ional learning activities, 

bringing back and sharing researched based strategies with their peers. Furthermore, teachers coordinate 

with an Instructional Technology Specialists during planning every two weeks in order to develop 

technology rich lessons and improve instructional presentation to students. Through this process, 

teachers co-teach technology lessons using GPS, digital video, pod casts, and technology rich presentation 

tools.  

 

South End also values the partnerships it has with parents, families and communities and the 

collaborative environment these partnerships encourage. South End utilizes planners, phone messages, 

conferences, newsletters and school/teacher web pages to communicate and offer helpful resources to 

parents. The school also relies on the participation of parents in school committees and PTO. Through 

these partnerships, South End is able to plan activities that meet parent needs and utilize teacher 

strengths. Activities are planned during mornings, afternoons and evenings to ensure that all parents have 

the opportunity to participate regardless of work schedules. Lesson observation days encourage parents to 

visit classrooms and participate in their childôs school day. Activities such as scrap booking to promote 

writing and math make -and-take activities give parents fun and unique resources to use at home. Parents 

also get experiences with school technologies through information sessions and teacher/student lead 

technology demonstrations. 

 

Community agencies and programs also support South Endôs mission and purpose. Grants written 

through the Reidsville Area Foundation help fund science and wellness activities while other agencies and 

business promote student recognition programs and help for needy children. Kids of Character is one 

such program that recognizes students monthly and allows teachers to share with families positive 

comments focused on leadership and constructive character traits their child routinely practice. Positive 

Behavior Support allows staff, students and parents to identify areas in the school that need improvement 

either with organization or student behaviors. Teams work together to develop lesson plans to define 

expectations and teach strategies to transform behaviors. Students are encouraged to be leaders, do the 

right thing, and work cooperatively for a positive and safe school environment.  

 

The greatest contributing factor in the success of South End is the collaboration of all stakeholders and 
their commitment to the continuous improvement of instruction, school  programs and focus on student 
achievement. While South End remains a small town community school, it also ensures that students are 
prepared to navigate in a modern and technology rich world and prepares them to be successful as 21st 
century leaders. 
  



No rth Dakota  
Category 1 

Hagan Elementary School  

Principal: Darla Ratzak  
 
Hagan Elementary School bases teaching and learning in the area of reading on Balanced Literacy in the 
primary grades with a focus on guided reading and shared reading and literature groups in the 
intermediate grades which are researched-based programs. Guided Reading is an instructional and 
evaluative technique that supports and encourages the development of strategies for Independent 
Reading. Shared Reading is an instructional technique that the teacher reads aloud at a rate that allows 
the students to join in, although usually slightly behind the teacher.  The intermediate grouping requires 
the Hagan Staff to have detailed knowledge of student interest and readiness for learning certain skills, as 
well as the ability to monitor student progress. The Hagan Staff focuses on children as a ñlong-term 
learnerò. Students are shown how and why to select and use strategies that ensure the meaning is gained 
and maintained during the reading time  and beyond.  

Hagan Elementary School bases teaching and learning in the area of math on the Scott Foresman series 
which is a research-based series. The teachers also use Inquiry math and math labs along with the math 
series. Inquiry math and math labs all ow our students to work with partners and whole -group instruction 
in order to construct mathematical explanations that make sense. We believe that our math textbooks 
need to be accompanied by hands-on instruction and standards -based assessments.  

Hagan Elementary is committed to developing independent, responsible learners and their individual 
talents and capabilities to the fullest. All students are instructed and challenged at their reading and math 
levels to help them attain their independent level. Stud ents are also given the opportunity to receive 
assistance from the Title staff as well the After School Program.  Hagan Elementary School provides many 
literacy opportunities for students and families during the school year. Some examples of these are book 
fairs, book clubs, theme based literacy activities and Week of the Young Child. Hagan Elementary School 
connects with local daycares and preschools. The schoolwide staff has provided them with materials to 
promote literacy.  
 
Hagan Elementary utilizes Inte ractive Writing to focus on concepts and conventions of print, the sounds 
in words and how the sounds connect with letters. Interactive writing involves a sharing of the pen 
between teacher and children. Children actively plan and construct the text. For the most part, children 
also control the writing of the text. The teacher guides this process and provides appropriate pacing, 
assistance and instruction when needed. Because students generally control the writing of the text, 
spelling knowledge increases, as well as the ability to construct words through connecting letters, clusters 
of letters, and sounds. Text created in an Interactive Writing experience can be used for independent 
reading in the classroom and thus provides a connection between reading and writing.  
 
Hagan Elementary has joined the National Network of Partnership Schools to develop and create 
opportunities to involve parents in their childôs education. Hagan staff works hand-in-hand with Special 
Education staff to assure that students are receiving as much help as possible.  Hagan staff coordinates 
with staff from the After School program to ensure that students receive tutoring and homework help.  

Hagan Elementary participates in ongoing professional development by attending reading and math 
conferences that use current research-based data and information. These conferences include Title I 
conferences, IRA conferences and NDCM conferences. Hagan also provides in-house professional 
development using videos purchased from the Bureau of Educational Resources. 

Hagan Elementary establishes partnerships with parents, families and the community through a variety of 
activities and committees. Parents are invited and encouraged to be a part of the reading and math 
committees as well as the Family involvement Resource Council. Some of the activities students are given 
the opportunity to connect through include Junior Achievement, Counter Act, Market Place for Kids, Dr. 



Seuss and Math Mania. Many classrooms also visit The Kensington throughout the year to make a lasting 
connection with the elderly population.  
 
  



Ohio  
Category 1 

Wells Academy  

Principal: Joseph Nocera 
 
Wells Academy is located in the historic downtown area of Steubenville, Ohio. Steubenville is located 

along the Ohio River in Jefferson County on the Ohio-West Virginia border. Steubenville, the City of 

Murals, is considered part of the Pittsburgh Tri -State area, unofficially as a suburb despite its own 

individual identity. Steubenville is the Home of Franciscan University of Steubenville, Easte rn Gateway 

Community College and Old Fort Steuben. It is the birthplace of Edwin McMasters Stanton, Secretary of 

War through most of the American Civil War and Reconstruction era as well as legendary singer/actor, 

Dean Martin.  

 

Wells Academy is part of the Steubenville City School district. The district has three elementary schools 

including East Garfield with 419 students in grades preschool through four, Pugliese West with 414 

students in grades preschool through four, and Wells Academy with 235 students in grades preschool 

through four. The Steubenville City School district has one middle school; Harding Middle School with 

653 students in grades five through eight. The district has one high school; Steubenville High School with 

697 students in grades nine through twelve including 56 joint vocational school students. The districtôs 

total enrollment is 2,418 students.  

  

Wells Academy began as ñWells Parental School of Choiceò in 1989. It was created in answer to requests 

by parents and the community for curr iculum specialization. The emphasis at Wells Parental School of 

Choice focused on technology and fine arts. The transformation to Wells Academy took place in 2008. 

Today the program includes preschool through grade four. Students receive 90 minutes of computer 

instruction per week in the computer lab in addition to the basic curriculum. All students also participate 

in the fine arts program, which includes art, choral music, band, orchestra, dance and drama. 

  

The focus of learning at Wells Academy is a learner -centered approach. Students are encouraged to be 

independent thinkers and decision -makers. Students often work on group projects using cooperative 

learning techniques, complete independent studies and use technology to supplement instruction. 

  

Emphasis is placed on a strong basic skills curriculum. The curriculum is designed around the Ohio 

Models and includes standards from the Ohio Achievement Test. Technology is utilized as a tool to 

expand the curriculum and give students methods to enrich the curriculum on each level. The extensive 

fine arts program at Wells Academy gives students another dimension to work with. Communication 

skills, social skills, public speaking, integration of skills and methods, and self -expression are all 

developed and polished through this program. Students also take part in distance learning programs in 

our distance-learning lab. 

  

Several educational reform programs have been successfully implemented over the past nine years 

including: ñSuccess for Allò Reading and Math, Curiosity Corner, Kinder Corner, Fast Track Phonics and 

Quality Tools. Several computer aided instruction programs have been implemented including Larsonôs 

Math, Math Facts in a Flash, Accelerated Reader, Star Math and Star Reading. Students receive 90 

minut es of reading instruction and 75 minutes of math instruction daily. Curiosity Corner and Kinder 

Corner are theme based early childhood programs for preschool and kindergarten. These programs 

provide the foundation for the reading and math programs that beg in with first grade. Through these 

early childhood programs, students are introduced to various types of literature including poetry, fiction, 



nonfiction and informational text. They are also introduced to various print media, calendar information, 

emergent writing and phonics. Fast Track Phonics is a video based program that teaches phonics using 

puppets and animation. The children watch a segment daily which drills and reviews letter sounds related 

to the vocabulary in the stories being taught.  

  

Wells Academy emphasizes strong basic skills in math, reading writing, science and social studies. In the 

classrooms one sees less information being transmitted from teacher to student and more experimental, 

inductive, hands-on-learning. Although our learning atm osphere is orderly, one does not find straight 

rows of desks and totally quiet children. Instead, one finds teachers coaching and students talking and 

collaborating in small groups. Basic skills are taught by having children use the information they have 

before them, not just memorization. Emphasis is placed on helping children develop specific types of 

thinking including analytical reasoning, interpretation, creativity, categorization, and drawing inferences 

and modeling. 

  

The Wells Academy community believes that every child can learn, but that they learn in different ways 

and at different rates. This belief is the foundation of our learning practice and is reflected in all of our 

education decisions. Knowing, using and practicing the arts disciplines and technology domains are 

fundamental to the healthy development of childrenôs minds and spirits. The role of our school is to 

prepare students to live and work in the twenty -first century and foster lifelong learning for our entire 

community.  

  

The greatest contributing factor to Wells Academyôs success is our relentless commitment to our reform 
models. Our school has a long-term commitment to our reading and math reform program, ñSuccess for 
Allò. We also have a long-term commitment to our quality tools ref orm program. Our staff believes that 
having a clear mission and having strong goals and direction for our children is essential to our success. 
Because our teaching staff is the key to implementing our programs successfully, our administration has a 
long-term commitment to give our teaching staff all of the tools and training necessary for them to 
succeed. 
 
  



Ohio  
Category 2 

Kyle Elementary  

Principal: Kimbe Lang  
 
Kyle Elementary School is located in Troy, Ohio and is one of seven elementary schools in the Troy City 
School District. The city of Troy has a population of 22,000 and in many ways; it represents a microcosm 
of the state of Ohio, as its socio-economic characteristics are highly consistent with the state averages. The 
cityôs poverty rate for families with children under age 18 is 10%.  
 

Like the state, Troy has pockets of poverty. Kyle Elementary is located in one of the poorest areas of town 

with 76% of students classified as low-income. The population of Kyle Elementary School is comprised of 

students in kindergarten through fifth grade. The average enrollment at Kyle is 240 students, with 84.8% 

white, 8.7% multiracial, and 4.9% black. The transient rate is significant with a yearly turnover rate of 

48%. The disabled population fluctuates from 7% to 11%. The yearly attendance rate remains consistent at 

96%.  

 

Kyle Elementary School began to receive state recognition after a dramatic increase in state test scores. In 

2003 only one third of Kyle students passed the state proficiency tests, but in 2004 93.5% of students 

were proficient and the school was deemed ñExcellentò! The school has remained ñExcellentò on the state 

report card ever since. Kyle has also been awarded the ñSchool of Promiseò distinction for the last six 

years (2004-2009). The Ohio Department of Education identifies schools such as Kyle to provide 

examples of organizations that are succeeding with all students. The emphasis is placed on the quality of 

teaching and learning that is taking place in the school instead of the abilities or characteristics of the 

students. Kyle teachers and students have dispelled the myth that children of poverty cannot excel.  

 
Best Practices  
 

Setting Specific School Goals 
Teachers set annual building goals for language arts, math, and overall school procedures. The staff 

continues to revisit and refine these goals according to student success. Several teachers point out that 

it is a big boost in self-confidence for them to see their use of specific school goals making a difference 

with students.  

  

Common Planning Time   

Specific scheduling allows teachers common planning time throughout the day. It also blocks 90-

minute Language Arts and Math periods to allow for differentiation through small group instruction.  

 

Reconfiguring the Special Education and Title I Programs  
The traditional pullout program for intervention and Title 1 students has been replaced with full 

inclusion. The Title 1 and special education teachers are in the regular classroom providing 

specialized support through guided reading, writing and math groups according to skills. As 

teachers became increasingly comfortable with having a peer in the classroom, they experienced 

additional benefits including greater sharing of instructional strategies, joint planning, and team -

teaching. The additional adults in the class help students catch up without disrupting learning of 

other students or making those needing assistance feel different.  

 

More Systematic Use of Data to Inform Instruction  
Once the specialists began to work in classrooms, the staff fully appreciated the need to 

systematically monitor studentsô performance. Collected data is analyzed to form guided reading 



groups and guide instruction. Teachers are now better able to determine which students need 

additional assistance and in what areas. They also have empowered all students by showing them 

how to monitor their own progress through maintaining a personalized data folder.  

 

Collaborative Working Relationships  
The placement of the special education and Title I teachers in regular classrooms has encouraged 

a more open and collaborative instructional relationship between teachers. Several teachers team-

teach and others see themselves as working with a partner. Teachers have a strong camaraderie 

and get along with each other despite having very different instructional styles and personalities. 

They emphasized that their commitment to the children unites them.  

 

Flexibility and Commitment  
The teachers are adaptable and open to trying new strategies. Teachers have come to realize that they 
enjoy the challenge of working with students who have problems but are able to demonstrate 
substantial growth. They also like the camaraderie of working towards a common goal and the way the 
principal ñsteps out of her role as principalò to meet the childrenôs needs. All staff members make 
efforts to get to know the children.  

 
Specific Efforts to Address Needs of All Students 
Kyle meets the needs of all students by having more than one adult in the classroom throughout the 

day. The additional adults found in th e room may include special education teachers, Title teachers, 

paraprofessionals, volunteers and student teachers. This results in an average student-adult ratio of 1-

5 during small group instruction.  

 

High Expectations 
Closing the achievement gap for the students of Kyle School began with a journey through the 

impressive evidence of the Effective Schools Movement. It was necessary to convince the teachers at 

Kyle School to ñovercome old beliefs and barriers that leave poor children with a poor educationò 

(Davenport & Anderson, 2002). Experiencing success in 2004 created an atmosphere of confidence. 

Not only did the faculty believe all students could learn as evidenced by individual data collection, but 

the students believed they could achieve as well. Individualized learning moved all students forward 

with the assistance of small-group instruction and specialized teachers implementing inclusion.  

All -Day Kindergarten 
Kyle began offering all-day kindergarten in 2003 and the data shows that they are seeing more 

than a year of progress with the students and they are much better prepared for first grade.  

 

Use of Data to Target Instruction  
Teachers collect and use data to drive instruction. The information is compiled on a ñStudent Data-

Profileò sheet for quick reference. Students also maintain their own data folder from which they set 

and meet targeted goals.  

 

Intervention  
The LAT (Learning Assistance Team) meets to discuss ways to provide support to students that are 

having problems. The team involves the principal, school counselor, intervention specialists, the 

classroom teacher, the Title teacher, the speech teacher, psychologist, and parent. 

 

Providing Rigorous Instruction Aligned to Standards  
All teachers confirmed their attention to the state standards in everything they do. At the minimum, they 

do weekly monitoring to ensure their compliance, and several mentioned constantly referencing the 

guidelines and benchmarks. Teachers view the standards as driving instruction, but feel comfortable 

bringing in thema tic units or using other ñfun waysò to make their classes as engaging as possible.  



 

Professional Development 
Kyleôs teachers have participated in numerous professional development experiences and several are 
active workshop leaders. Teachers have found workshops on DIBELS, brain research, and how to work 
with children in poverty highly applicable. In addition, all teachers meet monthly for on -going 
professional development led by building facilitators who are trained by the district academic coach. 
Topics are chosen according to district need and latest research. 
 

Conclusion 
 

ñIt wonôt be the ability to fiercely compete but the ability to lovingly cooperate that will determine successò 
(Kouzes & Posner, 2002). The teamwork that has developed over the last several years at Kyle Elementary 
is largely responsible for the success of the instructional program. Without their cooperation and spirit of 
risk-taking, Kyle would still be considered an at-risk school. Instead, it is a ñSchool of Promiseò with much 
to offer similar schools. This paper summarizes practical approaches that can be adopted by other schools. 
It cannot, however, quantify the loving atmosphere and tenacious spirit of the staff. This intentional 
organization has become an extraordinary community that sustains each other through a bond of success 
and commitment. ñTenacious people donôt rely on luck, fate, of destiny for their success. And when 
conditions become difficult, they keep workingò (Maxwell, 2002). 
  



Oklahoma  
Category 1 

Whitesboro Elementa ry  

Principal: Rocky Farris  
 
We are a small rural school located on the southeast edge of Oklahoma near the Arkansas state line, in Le 

Flore County. We have a very rural population with approximately 85% of students receiving free or 

reduced lunches. There is a moderate percentage of Indian students in our school, as well. Our small 

school district covers a large area of about 290 square miles of forest and small rural farms. Our school 

size is currently at 187 students, Pre-K through 12th grades. Class sizes are small and students receive 

caring attention from teachers who mainly live in the community.  

 

The school and the many churches are the lifeblood of the community, and the children are the focus of 

both. Parents are involved and there are very few discipline problems. Daily attendance is usually very 

high and school programs provide both academic and social interaction in the community. There is only 

one store currently operating within the actual school district, yet it, and another nearby store, has 

provided monetary donations for academic and extra-curricular activities for our students. The 

Whitesboro community as a whole is a partnership that unites parents, family, and all the greater 

community into a positive educational entity that strives for th e success of our students. The Choctaw 

Nation and the Tribal leadership has been very involved in both donations for academic needs, and also in 

health related programs that are key to the well being of our students. 

 

Teachers and students have access to reinforcement in all areas, but especially in reading and math, with 

daily access to the computer lab, and also classroom computers. We use several programs in the lab 

including ñStudy Islandò, ñPass Keyò, ñOrchardò, and ñHarcourt Math Intervention and Enrichmentò. We 

also use the Accelerated Reading program known commonly as AR as part of our formula for success. We 

coordinate programs to optimize student learning and success and to remediate areas of concern as well 

as practice skills.  

 

One of the biggest factors in the success of our students is the communication and curriculum alignment 

that takes place between the grades in the Elementary school. Teachers are very focused on task during 

each and every school day. Their goal is to guide students to be successful in every area of education at 

every level, regardless of the skills and aptitudes that students arrived with to their classrooms. High 

motivation and an average of 25+ years of experience per teacher are key ingredients in our success. At 

our school many teachers have taught most or all, of their careers, only at Whitesboro, and are very in 

tune with the scope and sequence their level requires. They share researched-based instructional 

strategies and implementation ideas with each other.  They are cooperative and integrate successful 

strategies, and help each other be successful in coordinating the Title 1 program with the other successful 

strategies and programs. These things are tremendous factors in our schoolôs success.  

 

An attitude of academic success is encountered by students when they come here every day. They are 

encouraged by everyone involved in the educational process from the Superintendent and Principal, every 

teacher and teaching assistant, to the bus drivers and the lunchroom ladies. Everyone at our school is here 

because they want to see our students do well and be successful in life. With this kind of encouragement 

and leadership, students are guided toward their own successful endeavors in education as well as any 

extra-curricular activities and later in life.  

 
 



 

Oklahoma  
Category 2 

Washington Elementary  

Principal: Linda Tincher  
 
Washington Elementary School serves approximately 140 students in grades K-6 and is the oldest and 

smallest of Pryor Public Schoolsô elementary schools.  Located in the oldest section of Pryor, Oklahoma, 

90% of the schoolôs population receives free or reduced lunch.  Our student population consists of 50% 

Native American, 47% White, 1.5% African American, and 1.5 % Hispanic. Students with  

special needs make up 19% of the student population. 

 

The success of our students is directly related to the dedication of the staff. All of Washingtonôs staff has 

been identified as highly qualified, with 50% of the staff holding advanced degrees. They continue their 

professional development through Professional Learning Communities as well as district teaming, and 

workshop and conference opportunities. The staff works collaboratively to make sure that curriculum is 

aligned to state standards and that studentôs academic, social, and physical needs are met. 

 

The small size of the school is viewed as an asset, allowing for a tight knit learning community in which 

staff, students, and families call each other by name, regardless of grade level. Teachers work closely with 

famili es, contacting them regularly concerning their childôs needs and academic progress. The school 

enjoys a 91% formal parent/teacher conference rate along with additional ongoing informal conferences 

with studentôs caregivers. Parents are also given opportunity to be involved in the school through PTO, 

committees, and numerous volunteer opportunities. Communication with parents is achieved through a 

weekly menu with announcements, ñThe Washington Watchò newsletter, a regularly updated website, as 

well as a school messaging system, ñSchool Messengerò. 

 

The school uses C.A.R.E. (Crisis Academic REtention) Teams to ensure that at risk students receive 

necessary academic, social, and physical interventions. Part of the C.A.R.E. Team focus has been to 

establish mentor relationships for our at risk students. The C.A.R.E. team has established a relationship 

with Pryor High School S.H.I.F.T. ( Students Helping Influence Future Teens) and FCCLA students. 

Currently, 40 of these students help to mentor our students addressing social, academic, health, and 

nutrition issues. Our older students also serve as mentors to our younger students helping them with 

academics and projects. 

 

Washington averages over 200 volunteer hours each month from parents, grandparents, and community 

volunteers. These hours are spent making sure that each student receives individual attention and 

providing intervention for at risk students. Additional hours are spent helping to provide library, office, 

and project support as well as preparation for special events. 

 

The school enjoys strong community support. Pryor First Baptist Church has adopted the school and 

provides each student with all necessary school supplies and backpacks each year. They also provide coats 

and clothing to students in need. Church members serve to remediate struggling students and as test 

monitors for our OCCT tests each spring. 

 

Business, community, and civic leaders help in various ways through financial and time donations. 

Perhaps the most notable way that businesses support Washington is through the funding of Pryor 

Academic Excellence Foundation (PAEF). PAEF was designed to fund teachers who want to implement 



innovative programs or ideas in their classrooms. Teachers apply for grants twice yearly. Awards are 

based on potential for student enrichment and merit. Washington received $14,575 in PAEF grants last 

year. This opportunity is a key in encouraging forward thinking in our staff.  

 

One grant award brought additional community support. Wonder Takes Flight provided funding f or the 

creation of an outdoor classroom/Monarch Garden called ñThe Green Spotò. When the grant was 

awarded, a local business agreed to create the garden and poured permanent concrete edging that 

protects and defines the area. A former Washington alumnus and Eagle Scout Candidate took the project 

on. He enlisted other scouts, and worked with local experts to plan and secure all the materials needed, 

many of which were donated. He worked with the school to plan and carry out a school wide planting day 

in whic h students and Eagle Scouts worked together to complete the job. The project was featured in both 

of our local newspapers and is documented on the school website which can be accessed at 

http://www.pryor.k12.ok.us  . 

 

Instruction is designed to meet the needs of varied learning styles. Technology is widely used to help 

teachers accommodate all learning styles. Safari Montage, educational software, web quests, SMART 

boards, airliners, Senteo clickers, document cameras, and student and teacher PowerPoint presentations 

keep students engaged in the learning process. Although we rely heavily on technology, we also make 

specific time to encourage interaction and learning without the use of technology. Lessons are designed to 

include traditional activities such as pencil/paper tasks, project based learning, cooperative learning 

groups, and independent study. The Washington staff believes that a balance of varied activities is most 

beneficial to students and a reflection of our local community values. 

 

Washingtonôs School Culture can be defined as proactive. Teachers, students, and support staff regularly 
review the Washington School Creed which is displayed in the hall and practiced in each classroom. Each 
month the entire s tudent body recites the creed at the beginning of our recognition assembly.  The Tiger 
PRIDE Motto is the centerpiece of our character education instruction and provides a framework for the 
expectations of our students. Project Wisdom, a research based character education program, was 
implemented this year and highlights our expectations through quotes and morning messages read over 
the intercom by student or community leaders. Each month, all students have the opportunity to earn 
recognition and a ñTiger PRIDEò dog tag, awarded at our monthly recognition assembly. Other aspects of 
student success (i.e. meeting reading goals perfect attendance, top AR readers, and classroom with best 
attendance), are also celebrated and then showcased on bulletin boards in the cafeteria. The proactive 
focus on being part of the ñWashington Communityò, as well as prompt C.A.R.E. Team interventions, 
keeps discipline issues to a minimum and ensures that all students have an opportunity to learn and 
succeed. 
  

http://www.pryor.k12.ok.us/


Oregon  
Category 1 

Beaver Acres Elementary  

Principal: Stacey Geale 
 
Beaver Acres keeps growing every year, but our size and diversity havenôt slowed our dedicated staff of 

educators, students or their families from working together in helping students continue to become 

academic achievers, socially responsible and life-long learners. Our school truly has a diverse population, 

not only in ethnicity but also in learning styles and innovative pr ograms we use to increase academic 

achievement. The Beaver Acres school community works together to strive for common goals, academic 

achievement and overall success for all students. 

 

Beaver Acres is a schoolwide Title 1 elementary. We serve 876 students in grades Pre-K through Fifth 

grade. We are a highly diverse school with 66 % of our students qualifying for free or reduced lunch. The 

Outstanding rating from the Oregon Department of Education validates our high expectations, and high 

quality of teaching and learning which staff provide for our students.  

 

We are fortunate to have a variety of programs to support student achievement: Pre-kindergarten, Kinder 

Plus, all day Kindergarten and Title 1 reading, writing and math. In addition to our ELD and Title 1 staff, 

other teacher specialists include the librarian, special education, physical education, library, music, 

Instructional Specialist, RTI Specialist and our counselor who collaborate together with teachers to 

provide support in reading, writing and ma th goals outlined in our School Improvement Plan.  

 

We use data driven instruction to continually monitor individual student academic achievement as well as 

English language acquisition. Our academic assessment team meets with each classroom teacher three 

times a year for the purpose of identifying under-performing students and delegating appropriate support 

for each one.  

 

Teachers loop with students in grades Second and Third and Fourth and Fifth which provides continuous 

focused instruction. Looping between grade levels has proven to be a huge success in preparing students 

to meet State standards. Our instructional models and flexible groupings enables all students to make 

gains at their own rate of progress. Our Kindergarteners participate in Leapstart, a summer enrichment 

program sponsored by NIKE. We are supported by parents and our community who provide Art Literacy, 

participate in Family Science, Math and Literacy Nights, Family Book Club and Kindergarten workshops.  

 

We have used Title 1 funds to develop and support a state of the art, leveled book library so students 

reading levels can be matched to appropriate texts. Title 1 staff also manages a large professional library 

for teachers and assistants. Our staff members have high expectations for student achievement and put 

studentsô needs first.  

 

Our principal and vice principal have created a school community that is friendly, has a positive impact on 
students learning, is supportive of its staff and allows  us to work in an environment with programs t hat 
are innovative and data driven. By empowering teachers and reaching out to families, our school has 
made teamwork the driving force of our success. 
  



Oregon  
Category 2 

Garfield Elementary  

Principal: Juan Baez 
 
Garfield Elementary is a "School of the World". Our students come from a multitude of countries and 
speak many languages. We serve as an English as a Second Language (ESL) magnet site and have a 
proven and well established Spanish - English Dual Language Immersion program. Our DLI program is a 
50:50 simultaneous biliteracy  model, with daily literacy instruction in English and Spanish. Our students 
receive English language development or Spanish language development daily depending on their second 
language.  
 
We have two instructional program options: Dual Language and Engli sh Only. Yet we function as one 
"highly integrated" team with a common mission and a non -negotiable framework for student success. 
 
Our collaborative teaching and learning culture embodies a professional learning community of reflective 
teacher teams. They implement best practices by sheltering and differentiating instruction. Our teams are 
focused on essential learning standards, integrated strategic student supports, and explicitly welcoming 
parental involvement.  
 
Our success is made possible by highly involved parents and a team of world class (multilingual, 
multiethnic) staff members who are highly trained and dedicated to serve all our diverse learners.  
 
  



Pennsylvania  
Category 1 

Gotwals Elementary School  

Principal: Maryanne Hoskins  

Gotwals is a small school, about 20 miles west of Philadelphia.  We have been making steady progress 
each year and were pleased to make AYP in 2009 without any special provisions.  Our school is diverse, 
with 53% Latino, 44% African American, and 3% other. We have approximately 120 ELL students.    

We were a Reading First School for 4 years.  This was the beginning of our work that has brought us to 
this point.   The teachers learned all aspects of the Comprehensive Framework for Literacy.  Using the 
Interactive Read Aloud to model strategies and extend vocabulary, Shared Reading, Guided Reading, 
Independent Reading, Word Study, Vocabulary, and the Units of Study for Writing.   The teacher coaching 
model was very successful for us.  The modeling of lessons, co-teaching, and professional development 
provided by the coach strengthened each teacher's practices and gave us a common language about what 
we do as teachers.  
  
This is a terrific staff!   They are skilled and determined that the students will succeed. We believe the 
environment of the school effects student's learning. We are always trying to make things better and have 
been fortunate to have received several grants that have allowed us to improve the physical appearance of 
the school, a Laura Bush Grant for books for the library, and ArcelorMittal Grant to create an outdoor 
classroom for environmental study.   Target grants for field trips and books, Children's Literacy Initiative 
for teacher professional development, along with the creation of 5 model site classrooms have all had an 
impact for us.    

 Recently, we have been partnered with the University of Pennsylvania in a grant that allowed us to start a 
Latino Parent Club.  Bryn Mawr College has provided us with students as Playground Pals to teach the 
children games, and the Rotary Club helped to start a Summer Reading Program by purchasing books and 
providing members who came to work with children on their reading skills. The Delta.Sigma Theta 
Sorority comes once a month to read to the first and second grade classes with a new book that is then left 
for the classroom library.    It is a busy, active, loving and safe place for our children.  

 
  



Pennsylvania  
Category 2 

Commodore Perry Elementary School  

Principal: Shawn Algoe 

 
Commodore Perry Elementary School is located in rural Mercer County, PA. serving approximately 280 

students with a growing economically disadvantaged subgroup and IEP population. Approximately 18% of 

the elementary students K-6 are IEP students, 45% are categorized as economically disadvantaged, and 

46.4% are Title I students. In spite of the demographic challenges, the school has met AYP since the 

inception of the NCLB targets in reading and math. Our 2009 PSSA results were the highest scores to date 

reflecting 94% advanced /proficient school team was the success our elementary IEP population 

demonstrated this past year. Not only did their PSSA scores rise from 19.4% proficiency rate in reading to 

51.6%, but more students are reading and participating in the schoolôs Accelerated Readerôs Program. We 

have also witnessed the confidence level of our struggling readers soar in the past few years and know that 

these improvements have come from the changes we have instituted in our reading curriculum design, 

instructional strategies, assessment analysis, and most importantly our school-wide philosophy.  

 

  



South Dakota  
Category 1 

Flandreau Elementary School  

Principal: Brad Olinger  

 
Flandreau Elementary is located in Flandreau, South Dakota, a farming community located about 40 

miles north of Sioux Falls. Approximately 300 students are enrolled in grades kindergarten th rough fifth 

grade. Of those 300 students, 53 percent are Caucasian, 38 percent are Native American, and 10 percent 

are Asian or Hispanic. Many factors have contributed to the success of these students.  

 

The quality and dedication of staff members contribu tes significantly to the academic achievement of 

Flandreau Public Schoolôs youngest students. These inherent qualities are enhanced by the districtôs 

culture of professional development. Weekly professional development opportunities are specifically 

designed to stretch skills and coach continual improvement. In addition, teacher leaders are developed by 

their leadership in the NCA District School Improvement process and their participation in professional 

development opportunities outside of the district. I ndividual teachers have benefited from this culture of 

improvement: To date, four staff member have their masterôs degree, a staff member has received her 

National Board certification and another received the state history teacher of the year award. Teachers 

who are dedicated, talented, and well-trained produce children who are successful in school. 

 

 Another indication of the teacher quality and commitment is the caring atmosphere that is evident in the 

hallways and classrooms of Flandreau Elementary. The faculty and paraprofessionals work tirelessly to 

help students during school hours and beyond. Extra help is provided three days a week in the After-

School Homework Help program offered to fourth and fifth grade students who need help that is 

unavailable at home. Additionally, Flandreau Elementaryôs work in character education has infused the 

student body with positive character traits that are recognized and rewarded on a daily basis. Working 

with adults who care and want to contribute to their success allows all students to feel valued.  

 

 Another contributing factor to our schoolôs success is that grade level teachers have common planning 

times daily. This common planning time allows for on -going collaboration among teachers to discuss 

student progress, successful teaching strategies and plan activities. The extraordinary cooperation and 

support demonstrated among the principal, classroom teachers, special education staff, title staff, specials 

teachers, paraprofessionals, and janitorial staff is significant in the schoolôs progress toward the district 

vision: ñPreparing students to be contributing citizens to society.ò This team approach is vital to the 

academic success of its students. 

 

Also contributing to student achievement is the schoolwide Title I pr ogram. Students needing individual 

assistance in math or reading are given additional supports to help them achieve grade level standards. 

These early interventions are a crucial to the future success of these struggling students. The flexibility of 

the schoolwide program has been invaluable for our school that has a poverty rate of 53%. 

 

Response to Interventions (RtI), in its second year at Flandreau Elementary, provides reading success for 

struggling students in Kindergarten through third grades. The RtI  structure has produced great growth in 

reading proficiency among our below-benchmark students. As these studentsô specific learning needs are 

met with research-based reading strategies, they are able to experience success in this crucial educational 

skill. And as the saying goes, ñSuccess breeds success.ò With improved reading ability, students are able to 

be more successful in all of their classes.  

 



Finally, our school is fortunate to have outstanding technology hardware and software resources. Each 

teacher is equipped with a tablet and most classrooms sport a SmartBoard. Along with these tools, 

teachers are provided extensive professional development opportunities to explore and practice the 

teaching and learning possibilities made realistic by these technologies. The tablet creates an endless 

supply of teaching resources, and the interactive whiteboards allow for more student interaction and 

involvement in the lesson. A computer lab is also available for teachers to use with their students. Our 

districtôs investment in technology resources is a contributing factor to student engagement, a recognized 

key to student achievement. 

 

Skilled and dedicated teachers, strong professional development, a culture of caring, all-staff 

collaboration, schoolwide Title I , Response to Intervention, and technology ï all contribute to the 

academic success of the students who attend Flandreau Elementary. 

 

  



Tennessee  
Category 1 

East Ridge Elementary  

Principal: Sharon Watts  

 
East Ridge Elementary is a special place with precious students who are eager to learn, caring 

teachers who provide a rigorous but nurturing environment, committed parents who work as partners, 

and a community who offers many resources to support our school.  This makes for winning combination 

for everyone involved. 

In order to best support our students, we offer after school programs, such as Writing Academy, 

to give our students opportunities to fine -tune specific skills and tasks.  With funding from our Title I 

budget, students receive remediation or enrichment during the school day in math and reading from six 

part -time teachers.  Title I district set -aside funds are used to pay the salary of a literacy support teacher 

who coaches teachers in grades three, four and five.  Title I money also supports Creative Discovery 

Museum lessons, field trip transportation, and a professional storyteller.  District funds pay for a math 

lead teacher who shares one teaching position with the literacy teacher, allowing both teacher coaches to 

work with other teachers to improve instruction in our building.  

Numerous resources in the Chattanooga area aid us as we engage our students in learning. 

Creative Discovery Museum staff visits our school regularly to facilitate hands-on science lessons. To 

involve our parent partners, we hold annual science and math nights at the museum to engage students 

and parents in activities together and to support our implementation of new state science standards.  

Additional community resources allow us to extend student learning in important ways..  State 

Representative Vince Dean visits classrooms to explain the functions of the three branches of government.  

ñDr. Shockò from our local power board talks to students about electricity while a real meteorologist 

provides information on weather instruments used to forecast the weather ï real life applications for 

learning.  

The faculty and staff of East Ridge Elementary believe in educating the whole child. Even though 

a significant emphasis is placed on academics, we also strive to develop learners that are healthy, 

appreciate the arts, and exhibit excellent character. 

 Living a healthy lifestyle is strongly encouraged through monthly nutrition lessons led by the 

Tennessee Extension Service. We have also partnered with Earth Fare, the Healthy Supermarket, to help 

us teach children about health and wellness.  Guided by our school health team, all teachers emphasize 

daily exercise.  We end our school week with Fitness Friday.  On that day, grade levels assemble on the 

playground to exercise together with our PE teacher or a personal trainer from the community.  

 The arts are also important at our school. Through funding by Allied Arts of Chattanooga and 

supplemented by Title I, we enjoy visits from authors, the symphony ensemble, local theater troupes, and 

musical groups.  In addition to school visits, our students take field trips to experience plays, visit outdoor 

venues, and tour museums.  While many schools cannot afford to provide art classes for students, we use 



Allied Arts funds in combination with support from our PTA in order to provide weekly art instruction 

with materials purchased with Title I money and BEP funds.  

 Through character education at East Ridge Elementary, our children learn the importance of 

moral initiative and civic virtue.  We enjoy monthly visits from a professional storyteller, The Story Guy, 

who shares stories about the monthly character trait .  Morning announcements highlight the monthly 

trait, and students are rewarded for exhibiting goo d character.  We also strive to teach students to give 

back to our community by participating in such projects as Toys for Tots and food drives. Last year, we 

helped raise money to train an assistance dog.  

 

Celebrations are an important part of the culture  at ERE.  Every nine weeks, we honor students who have 

made good grades, had perfect attendance, received a character trait award, or have participated in sports 

events.  Student talent is showcased in a variety of ways: at art shows, track meets, at grade level 

programs, and chorus programs.  We also have awards programs to recognize students as they 

accumulate Accelerated Reader points.  Student and teacher birthdays are announced on the intercom 

during morning announcements.  Celebrating a variety of student success helps us highlight positive 

things across the school and helps our students develop a sense of pride in their accomplishments. 

  



Tennessee  
Category 2 

Hobgood Elementary: A NASA Explorer School  

Principal: Barbara Sales 

 
Striving to achieve academic and personal success for each child byé  

Motivating ALL students to do their best,  

Challenging students at their academic level, and 

Shaping students to be leaders. 

As a NASA Explorer school, Hobgood Elementary in Murfreesboro, Tennessee always shoots for the stars. 

Our strengths lie in Hobgoodôs diversified approach to instruction, the dedication of its staff, and the 

unwavering commitment to the implementation of best practices.  

As one of four NASA Explorer Schools in Tennessee, Hobgood has developed an effective implementation 

plan. Our plan uses NASAôs educational resources, as well as instructional support staff from Middle 

Tennessee State University (MTSU) and innovative teaching strategies to reach school improvement goals 

in STEM-G (Science, Technology, Engineering, Mathematics and Geography) content areas in classrooms. 

Students in grades K-6 investigate and apply standards based content from all subject areas through: 

 Technology integration for large group instruction, individualized practice, researc h and 
enrichment.  

 Collaborative partnerships with MTSU including developing high achievers in mathematics, 
community building through service learning and robotics exploration.  

 Explorations and writing experiences in our greenhouse and outdoor classroom. 
 Hands-on science experiments in the STEM-G lab. 
 Global partnership with Izmir, Turkey through our Distance Learning Network (DLN) and E -Pals 

Project connecting our students with the students in Turkey.  
 Creation and production of NASA News for daily broadcast from our own studio.  

 

The common thread that flows throughout our curriculum is our Balanced Literacy approach to language 

arts instruction. Centered around research based practices, this framework is designed to help all students 

learn to read and write effectively at their own instructional level. We stand firmly on the premise that all 

students can learn to read and write in academic areas across the curriculum.  

In order to effectively implement this framework of cross -curricular study, the school:  

 Analyzes formative and summative data on a constant basis to drive instructional planning.  
 Individualizes an educational plan of study for each student including on -going monitoring and 

team planning to assure academic success. 
 Integrates Responsive Classroom strategies into each learning environment.  
 Uses inclusion strategies in the classroom for delivering Special Education, ESL, and intervention 

support services to students with identified needs. 
 Employs two literacy coaches who deliver professional development, work shoulder to shoulder 

with teachers in classrooms, and coordinate differentiated intervention procedures for struggling 
students, as well as high achievers. 

 Supports daily, individualized Writerôs Workshop, word study, and small group Guided Reading 
Workshops. 



 Offers Reading Recovery to beginning readers and literacy groups to support more advanced 
readers. 

 Urges each teacher to complete twenty to forty hours of curriculum based professional 
development annually. 

 Encourages participation in extra -curricular activities includin g basketball, band, chorus, art club, 
a walking club on our outdoor track, Science Olympiad and Body and Mind (BAM) to ensure 
healthy development of the whole child. 

 Serves free fresh fruit or vegetable snack to every student daily. 
 

Connection between home and school is a vital part of Hobgoodôs success. Parents are not only 

encouraged to support their child at home, they are also invited to volunteer in the classroom, celebrate 

our successes and participate in ongoing parent-teacher communication. We hold regular Family Science, 

Math, and Literacy nights in order to empower parents to support their childôs learning.  

Beyond the regular school day, students receive academic and personal support through our Extended 

School Program, volunteer Reading Recovery services, and our Mission Possible Summer Program. None 

of these projects would be effective without strong community partnerships and volunteers from MTSU, 

State Farm, Big Brothers/Big Sisters, Daughters of the American Revolution, and Olive Branch 

Missionary Baptist Church.  

When asked why students love to attend Hobgood, here are some quotes. 

ñThereôs a rocket in front of our school. When I see it, it reminds me that people have gone into space. 

That they had to practice and practice before they got there.ò 

        1st grade student 

ñOne thing I like about Writersô Workshop is that I can tell my own story!ò 

        3rd grade student 

ñWell, I donôt know where to start! The programs are phenomenal and I mean FUNominal! DLNs are fun 

and educational! It feels like talking to the President when I talk to an astronaut. And of  course, an 

astronomer came to school and brought a portable star dome. It was the best thing that ever happened at 

school.ò 

        6th grade student 

  



Texas  
Category 1 

Energized for Excellence Middle School  

Principal: Lois Bullock  

 
The mission of Energized for Excellence Academy, Inc. Middle School is to develop an accelerated 

learning environment that clearly charts a path of empowerment for its students to become tomorrowôs 

problem solvers, thinkers, and leaders through participati on in a wide variety of educational experiences 

appropriate to their age, interest, and needs. The teachers are encouraged to be innovative and are given 

opportunities to plan, develop, and implement programs and activities that foster responsibility, acad emic 

achievement, and lifelong learning in a safe and nurturing environment.  

 

The long-term vision of the school is to maintain the highest status awarded to any school, through the 

setting of high expectations, an enriched and strengthened curriculum in an environment that encourages 

personal growth toward self-fulfillment of each student.  

 

Through a consensus-based process that involves all stakeholders, EEA Inc. MS has developed a set of 

universal positive values that includes honesty, cooperation, care, love, unity, respect, tolerance, courage, 

friendship, patience, quality, and thoughtfulness.  

 

Energized for Excellence Academy, Inc. Middle School (EEA, Inc. MS) is located at 6201 Bissonnet Street, 

Houston, TX 77081. In the 2009 -2010 school year, EEA, Inc. MS serves a diverse population of students 

of which 10 percent are African American and 90 percent are Hispanic. According to federal guidelines, 71 

percent of these students qualify for free/reduced meals. Despite their low socio-economic status, these 

budding scholars have achieved and maintained the accountability that students, teachers, parents, and 

administrators worked for years to attain.  

 

Through tireless effort from all stakeholders, EEA Inc. MS is ranked Exemplaryò by the Texas Education 

Agency and have received the Gold Performance in Attendance, Reading, Writing, Mathematics, Science, 

and Social Studies. The school has also received the Region IV Distinguished School Award for school 

years 2007-2008 and 2008 -2009. EEA, Inc. MS has also been selected as a Texas Business and Education 

Coalition (TBEC) Honor Roll School for five consecutive years. 

 

Teaching and Learning 

Award winning standards -based curriculum is the foundation for teaching and learning. The Horizontal 

Alignment Planning Guide i s used interchangeably with Project CLEAR. The school also utilizes Peopleôs 

Educationôs ñMeasuring Up e-Pathò, which is a student-friendly system on the Internet that provides 

diagnostic practice tests in Reading/Language Arts, Mathematics, Writing, and Science to continuously 

monitor student mastery of goals and objectives. 

 

Research-Based Instructional Strategies 

Strategies that account for the schoolôs continued success include: 

 Analysis of student data to design lessons specific to meet the needs of special populations 
 Implementation of special education IEP and modifications  
 Team planning and collaboration through professional learning communities (PLCs)  
 Use of a variety of teaching strategies to promote mastery of skills and knowledge for all students 
 Active parental involvement  

 



Opportunities for All Children to Achieve  

 Early intervention with after -school and Saturday tutorials  
 High expectations of commended performance on all mandated tests 
 Differentiated teaching in the classroom  
 Individualized education plans  
 Benchmarking and frequent monitoring of student progress  
 Require that all students attend school 98.5 percent of the time 

 

Coordination of Title I Program with Other Programs  

The Title I program is used as a support to the regular program. These funds provide a coordinator to 

plan, develop, and implement parental  involvement activities that are incorporated in all aspects of 

operations throughout the school. Examples of such activities include: Family Nights, Hispanic Heritage 

Month activities; Black History Month activities and Cinco de Mayo festivities. These ac tivities help 

students as well as parents appreciate the diversity of culture found throughout the school. Title I Parent 

Compact helps bond parents with the school by specifying the expectations that the school holds for 

parents in the education process. 

 

Title I funds are most invaluable in providing the additional high -interest instructional resources and 

materials that teachers and students need to supplement textbook information.  

 

Implementation of Sustained Research-Based Professional Development 

A comprehensive plan of professional learning opportunities is developed based on the analysis of student 

test data and surveys eliciting teacher perceived needs. Each year, every teacher is expected to complete at 

least 60 hours of professional development activities. Additionally, the school hires consultants with 

expertise in areas of need that routinely provide coaching, mentoring, and on-site professional 

development to teachers. 

 

Established Partnerships with Parents, Families, and the Community  

Since its establishment, EEA, Inc. MS has developed numerous partnerships with community groups, 

businesses, and educational agencies that support the mission and goals of the school. Businesses provide 

expertise, in-kind resources, and opportunities for career awareness. Community organizations such as 

the Houston Museum of Natural Science has provided professional development for teachers as well as 

extended learning opportunities. The Region IV Education Service Center has been a mainstay for 

professional development for teachers in all core curricular areas. 

 

Our partnerships with parents is developed through monthly Family Nights, parent/teacher conferences 

and compacts, and positive experiences with all staff throughout the year that signals the value and 

appreciation that the entire school holds for the parents.  

 

  



Texas  
Category 2 

Wolfe City Elementary  

Principal: Ola Owens 

 
Our school can best be expressed through our mission statement: 

At Wolfe City Elementary each child is our child,  

whom we prepare for a life-time of learning,  

by encouraging curiosity, 

teaching the skills to face academic challenges, 

to become caring, tolerant, and responsible people 

in our ever-changing world.  

 

Each child is truly our child on our campus. So, our teachers and staff set high expectations for all of our 

children, which is very evident by our school report card. We do all that we can to ensure that no child 

falls through the cracks, while posing this questioné..ñIs it best for the child?ò Most all of our decisions 

are made through committee or site-based teams so teachers feel strongly committed to the success of all 

students and feel an ownership of that decision. 

 

Curriculum alignment is especially imp ortant. We are constantly assessing the need for student support, 

whether through new text -book adoptions or the evaluation of on-going programs. Sometimes, state 

adopted textbooks are supplemented by additional curriculum when data shows a need for extra support, 

support that is crucial for reaching all of our differentiated learners.  

 

We begin and end the year collecting data. That information is truly the driving force of our instruction. 

We begin AIMSweb testing. These initial evaluations, analyzed with last yearôs benchmark scores, help to 

target individual needs. Once this information is collected, we begin to serve any of our students in four 

lab settings during the school day, regardless of their label. 

 

One lab is designated as a dyslexia lab. This lab serves students who need more focused reading 

instruction, utilizing the MTA program. It also provides a rotation schedule for all kindergarten students, 

with emphasis on phonemic awareness. 

 

Our PK-2nd grade lab serves students utilizing Reading Recovery strategies in small group settings 

throughout the day, emphasizing decoding, comprehension, and fluency rates. Throughout the year, this 

lab also works with some students to increase math fluency facts and computation skills. 

 

Our 3-5th grade lab focuses much instruction in the area of mathematics, utilizing various instructional 

and manipulative strategies to raise studentsô math skills. Reading Plus, a program that increases reading 

fluency, is also used to improve comprehension skills in this setting. 

 

A science lab was established to raise low science scoresé.one of the scores that set the stage for this 

award. After working with a science specialist, a science lab was opened that serves all students. 

 

Professional development is provided through many means. Our teachers are continually learning 

through Region X services as well as other workshop opportunities off-campus, sharing gained 

information through faculty meetings/or extended workshop opportunities during the day or after school. 



Teachers model great strategies for their peers as well as visit classrooms and offer suggestions for 

improved student success. 

 

The RTI model provides extra opportunities for extended instruction through before -school/after -school 

tutoring; mandatory tutoring session s; Care Team meetings; inclusion help; ECO (Extended Classroom 

Opportunity), and small group instruction. Although our RTI model targets students through Tier 2 and 

Tier 3 remediation, our school district provides special instruction time at the end of sch ool. Our Level II 

instruction provides ten additional days of school for those students who do not meet our end-of-the-year 

expectations. During those two extra weeks, students are divided into small group settings, rotating 

throughout the day to teachers who target specific needs. At the end of that time period, our students who 

are still not at target goals attend Level III, our summer school program.  

 

We take pride in partnering with parents, families, and our community. Those partnering opportunities 

are numerous and on-going throughout the year. With an added population of ELL students, we provide a 

monthly meeting and parent training session which has been very helpful for parents and staff. Our PTO 

Parent Academies provide various parent training opportunities while our Veteranôs Day program draws a 

large group of guests. Also, our community wraps its arms around children, providing multiple services 

that help our students and their families. Our wolf pride is evident in the sponsoring of many events 

throughout the year which allow our students to reach out to otherséto provide help to those in our 

community as well as around the world.  

 

Wolfe City Elementary does indeed do more than teach childrenéwe touch the lives of children day in and 

day outéby always making good decisions based on this questionéIs it BEST for kids? Itôs always best for 

kids at Wolfe City Elementary where we are proud of our high expectationséproud of our 

achievementséand proud to have been named a National Title I Distinguished School. 

 

  



Utah  
Category 1 

Lewiston Elementary  

Principal: Adam Baker  

 
An alternate form of transportation to school  

Lewiston Elementary is a rural school nestled in an agricultural area in northern Utah. The school serves 
over 500 students, kindergarten through fifth grade. Forty -eight percent of the students are economically 
disadvantaged, approximately ten percent are English language learners, and nearly ten percent are 
students with disabilities.  

Lewistonôs success story had its origins ten years ago when Superintendent Dr. Steven Norton set a goal 
for all Cache County students to be proficient readers by third grade. With the vision of all students 
succeeding by the third grade, attention was then focused on student performance within each elementary 
school. This provided the impetus for numerous curricular and service delivery changes. Many of these 
changes impacted Lewiston Elementary which was one of the lowest performing schools in the district.   

A research-based reading curriculum, employing direct instruction as its primary instructional strategy, 
was implemented throughout the district. At Lewiston Elementar y, Title I funding along with additional 
state funding sources were carefully allocated to meet student needs. With the additional state legislative 
resources, literacy facilitators were hired to support the literacy effort.  

Systematic and explicit instru ction was incorporated into a tiered instructional model. Skill mastery data, 
crucial to reading acquisition, began to be regularly collected to determine academic growth throughout 
the elementary grades. Additional data collected includes DIBELS fluency measures, a phonics screener, 
comprehension and vocabulary probes, as well as Utah State End-of-Level assessments. Student progress 
continues to be monitored throughout the year to guide instructional adaptations. Differentiated grade 
level instruction, Tie r 1, is provided with the assistance of two para-educators in every classroom.  
Additional instructional time is provided during Tier 2 and Tier 3 intervention times for students below 
benchmark.  

Incoming kindergarten data revealed academic deficits that needed to be addressed. Lewiston Elementary 
provided an additional 30 minutes of instructional time for all kindergarten students. This additional 
instruction has resulted in improved achievement for all students regardless of risk status. Extended 
learnin g time was also made available to first through fifth grade students through funding from REACH 
(21st Century Community Learning Centers) and Youth Connections from the Utah Department of Work -
Force Services. Lewiston Elementary offers before and after school reading and math tutoring, as well as 
summer school remediation and enrichment. The students have also benefitted from the many PTA, 
VISTA and AmeriCorps volunteer hours that have been donated to the school.  

Lewiston Elementary enjoys commendable parental support. Parents attend school events in vast 
numbers and enthusiastically participate. They are involved in their childrensô education. They volunteer 
at the school. The school population is geographically spread over 121 square miles. This does not deter 
parents from having high percentage attendance at school activities. 

The school instructional leadership has been guided by two administrators, Gary Thomas and Adam 
Baker. Gary Thomas, the first principal to guide the reform efforts, organized profes sional development 
and furthered team building for teachers. He set high expectations for teachers and supported them as 
they strived to accomplish the goals established. Two years ago Adam Baker became the principal, and he 
has continued to support teacher efforts and celebrate student success at Lewiston. 

Lewiston teachers have spent many hours in professional development to master the techniques of 
intensive, systematic, and direct instruction. Literacy professional development supports teachers in the 
delivery of quality instruction in oral language, phonemic awareness, phonics, fluency, vocabulary, 



comprehension and writing. Working in Professional Learning Communities (PLCs), teachers analyze 
data, review and plan curriculum, and coordinate services between English Language Development (ELD) 
and Special Education. Teacher focus is on positive student outcomes and the identification of the steps 
required to achieve that end. They also meet individually with the building principal to discuss student 
progress, special education referrals using the Response to Intervention model, and review opportunities 
for professional development. This success can be attributed to combined efforts from teachers, principal, 
and support staff. 

Lewiston has added Tier 2 math interventions for students below benchmark. Each grade level utilizes a 
30 minute block of time where students receive additional instruction in math. Teachers plan the 
curriculum and monitor the data.  

School Improvement Plan goals are supported by the data collected in reading and math and reviewed 

annually. Lewiston Elementary, after being identified as one of the lowest performing schools in the 

district, has made steady gains in closing the achievement gap through increased performance for all 

groups of students. Overall, the percentage of 3rd ï 5th grade students scoring at or above proficiency on 

the Utah State End-of-Level Language Arts Assessment has increased from 79% in 2003 to 94% in 2009. 

On the Utah State End-of-Level Math Assessment, scores increased from 75% in 2003 to 89% in 2009. 

The focus on increasing academic achievement has produced positive learning outcomes for all students. 

 

  



Utah  
Category 2 

Monroe Elementary  

Principal: Launa Harvey  

 
Monroe Elementary is located in Granite School District in West Valley City, Utah, serving preschool 
through sixth grade students. Monroe has an enrollment of 715 K-6 grade students with an additional 120 
preschool children. The K-6 demographics include 68% English Language Learners, 21 different 
languages, 36% mobility rate and 84% of students eligible for free and reduced lunch.                                                            

Monroe has achieved AYP seven of the past nine years, significantly closing the gap between the AYP sub 
groups. All Monroe teachers have attended professional development on research based strategies to 
improve instruction in math and literacy, and 84% have an ESL endorsement to help meet the needs of 
our diverse population . The principal ensures that all teachers receive REACH (Respecting Ethnic and 
Cultural Heritage) and SIOP (Sheltered Instruction Observational Protocol) training. Teachers collaborate 
and disaggregate data in Professional Learning Communities to identify students needing additional 
interventions and to guide instruction. Instruction is data -driven and differentiated to meet individual 
student needs. Additionally 97% of Monroe teachers provide after school tutoring serving 38% of the 
students ïeffectively extending the school year for these students. 

Current research substantiates the value of arts education in increasing reading and math skills, 
motivating learning, bolstering self confidence, fostering creative expression, building advanced social 
skills, developing critical thinking and problem solving abilities, and achieving higher test scores. These 
benefits are evident in the academic success enjoyed by Monroe Elementary students. Art integration has 
been made possible through the Beverley Taylor Sorensen Elementary Arts Learning Program grant 
including Art Works for Kids, enabling Monroe to integrate and embed the arts into its academic 
curriculum.  

Research based professional development in math is provided monthly for each grade level team. 
Teachers receive core curriculum instruction aligned with the district curriculum map and the process 
and content standards from the NCTM Principles and Standards. The content standards include problem 
solving, communication, connection, representation and reasonin g. The process standards provide 
strategies for real world application. Students receive math instruction for a minimum of ninety minutes 
each day. Monroe uses a school wide, research based, three tier model which includes whole group and 
differentiated sm all group instruction. Small group instruction incorporates the push in model with 
Special Education, ESL, and Title I paraprofessional support. In addition, 40 minutes of after school 
tutoring in math is provided by the classroom teacher and specialists for students needing additional 
interventions.  

 Professional development is ongoing in literacy and provides support for teachers in delivering explicit 
and systematic instruction in oral language, phonemic awareness, phonics, fluency, vocabulary, 
comprehension and writing. Teachers are trained in DIBELS, YPP, CRT, and CORE reading group 
assessments, and use this data to guide instruction. As in math, Monroe uses a school wide, research 
based, three tier model. Small group instruction incorporates the push i n model with Special Education, 
reading specialist, ESL, and Title I paraprofessional support. Triumph and Prevail are tutorial reading 
programs used outside the three hour reading block to support students requiring additional services. 
After school tutor ing in literacy is also provided for students requiring further reading support.  

In addition to the after school tutoring in literacy and math, an extensive three week summer school 
session is provided targeting the ESL population and the most at risk students. 

Monroe uses multiple sources to fund its after school and summer school programs. These include a grant 
from Youth Connections through Utahôs Department of Work Force Services, Highly Impacted Schools 
grant, School LAND Trust, and Title I funds. Mat h and literacy tutoring takes place immediately after 
school and at the conclusion of tutoring, students are invited to attend a variety of enrichment 



classes. These programs, along with a high quality summer school, create a safe and nurturing 
environment , provide educational opportunities that align with classroom instruction, and meet the 
academic needs of the students and the community. In addition, children can be creative and inventive to 
further develop their character and social skills.  
 
After school programs available for students this year include academic tutoring in reading and math and 
enrichment activities. These enrichments include intramural sports (basketball, football, volleyball, 
softball, T-ball, soccer, lacrosse), parent/child aerobic classes, music (piano, guitar, violin, and viola 
lessons, chorus, show choir), visual arts (drawing, cultural art celebration), theater (drama, puppets), 
cultural dance, broadcasting/podcasting, stop action film (claymation), chess and checkers, quilting an d 
plastic canvas, and science. Monroe's unique program is designed to meet the needs of our students by 
utilizing the talents and skills of the staff to provide a program which develops life -long skills, work habits, 
and multicultural appreciation.   
 
In 20 09 - 2010, Monroe has added classes for parents to the after school program. These include 
computer skill classes (word processing, spreadsheets, power point presentations, and publisher 
documents) and CCA Centros Cummunitarios de Apredizaije (English and computer classes).  
 
Monroe studentsô lives are also enriched through the help of our business partners, SelectHealth and 
Intermountain Healthcare who provide tutors, job shadowing experiences, mentors, musical instruments, 
coats, shoes, PE curriculum and equipment, health education, flu shots for the community, school 
supplies, office supplies, medical supplies, and a faculty fitness program.  

Monroe partners with parents, families and the community through family activity nights including 
cultural fairs, health fairs, reading, and math nights. Parenting classes, English classes, parents learning 
alongside their child in the classroom, and the studentôs individual education are enhanced through the 
Toyota Family Literacy Program. Weekly newsletters, the marquee, calendars, and home visits as needed 
are utilized to keep parents informed about ongoing events at the school. Monroe has created a learning 
community that embraces the students, teachers, parents, and the community at large.  

Monroeôs mission is to foster a love of learning in an innovative, collaborative, quality -focused, and child-

centered setting. Our unified goal is to empower all students, parents, and teachers to become competent, 

productive, caring, and responsible citizens in an ever-changing world.  

 

  



Virginia  
Category 1 

Camelot Elementary School  

Principal: Stephanie Johnson 

 
Camelot Elementary School (CAM) located in Chesapeake, VA is a school designed to provide building 

blocks for students that will foster the desire to learn, encourage academic excellence and promote 

positive social development through differentiated instruction in a diverse, inclusive, safe environment 

with collaboration and respect among staff, students, families and community.  

 

Camelot has been fully accredited for the past five years and has met and exceeded AYP for the past four. 

At the urging of our superintendent, the Staff Development department ensures that all classroom 

teachers and administrators are given the opportunity to learn as much as possible about specific 

strategies that maximize student potential. To translate t he concrete to the abstract, the mind needs to 

hold the information in a mental image. When this strategy is directly taught, abstract information can be 

learned much more quickly because the mind has a way to contain it. This research teaches us the value of 

teaching children of poverty order in their lives in order to experience success in school. 

 

Camelot has been masterful at providing opportunities for the success of all students. The core of student 

success begins with the relationships that staff members build with the students. The staff at Camelot 

works diligently to assist students in reaching set goals through not only classroom instruction but they 

tutor students that data indicates struggle with certain skills. Several of the staff members arriv e early 

each day to assist students who need one on one attention. There is a tutor during the course of the school 

day that provides not only remediation but encouragement to small groups of students. Every Pre-K 

through fifth grade student is involved in  the Accelerated Reader program. This program is individualized 

to match the reading level of each student. The program enhances a studentôs reading skills through daily 

monitored assessment.  

 

Camelot is excited to have some of the latest educational tools used to assist students in learning. 

Teachers are using technology as part of their everyday lessons. As new technology is incorporated into 

instruction, more students are becoming involved in the learning process. Students are learning with a 

variety of equipment, ranging from Interactive SMARTboard to traditional desktop computers. Each piece 

of equipment is installed with software whi ch assists the student with individual needs. For example, the 

Smartboard allows teachers to design lessons in which students can visually learn while having hands-on 

experiences. 

 

Camelot has housed the YMCAôs Early Adventures Program for ten years. This program allows children 

who would not have the opportunities as others children their age to get a jumpstart on learnin g. The 

teachers are invited to attend our in-services and are given many opportunities to use the technologies 

throughout the building. Our school also houses a South Eastern Cooperative Educational Program 

(SECEP) for autistic children. Those children are ones identified as needing a more restrictive model of 

instruction than a special or general education classroom. Camelot collaborates with this program to 

ensure a smooth integration back to our special education program and that they have opportunities for 

mainstreaming into general education each day as their behavior permits. 

 

Community partnerships tremendously impact our schoolôs success. Elizabeth City State University, 

contributes time, talent and trophies for a Math Sprint which encourages our stu dents to excel in 

Mathematics.  Camelot has also partnered with the 4H Club, which broadens studentôs knowledge in the 

 

 



area of Science. Students meet weekly to engage in real-world experiences. Schools within the division 

also provide Camelot with supplies, books, hats and mittens for our students. The Parks and Recreation 

Department offers free after school care to 50 of our students. Career Days bring out many of the parents 

as well as business leaders and opens up new ideas for students. Camelot hosts a program called 

Rainbows, ñGuiding Kids Through Lifeôs Storms.ò This a support group for children who are dealing with 

a difficult family loss or change such as a death, divorce, separation, or incarceration. Our school also 

partners with the National Grand parent program, which assist grandparents who are suddenly raising 

their grandchildren when the parents are unable to.  

 

By recognizing the fundamental importance of reading and math literacy, Camelot Elementary closely 

aligns instruction in these core areas with the State Curriculum, monitors achievement through rigorous 

assessment, and applies research-based pedagogy to create virtually fail-safe instructional environments. 

Great emphasis is placed on Camelotôs reading program and it is anchored by the five pillars of good 

reading instruction as enumerated by the National Council on Reading, a foundation of phonics and 

phonetic awareness followed by vocabulary development and culminating in fluency and comprehension. 

The Virginia Department of Education awa rded Camelot Elementary School a 2007, 2008 and 2009 Title 

I Distinguished School Award based on student achievement and AYP during the 2005-2006, the 2006 -

2007, and the 2007-2008 school year. Camelot was the only school to ever be awarded this distinguished 

recognition in Chesapeake Public Schools. In 2009, Camelot received the Governorôs Performance Index 

Award for Excellence in Education. Together these elements as well as knowledge of the State Curriculum 

Framework, rigorous instruction and assessment, remediation, innovative technology and research-based 

pedagogy tied together and driven by the School Achievement Improvement Plan are part of the overall 

instructional strategies implemented at Camelot which allows our students to succeed in all areas. 
 
  



Virginia  
Category 2 

Parklawn Elementary School  

Principal: Susan Akroyd 
 
Parklawn Elementary in Fairfax County, Virginia, has recently celebrated its 50 th Anniversary, a milestone 
of great achievement and change. The over 690 students represent over 37 countries and languages. This 
is our savored strength! The successes at Parklawn are attributed to the strong connections between our 
families and the school, to the unrelenting commitment of staff to student learning and to the gifts of our 
many children.  
 
OPPORTUNITIES FOR ALL CHILDREN TO ACHIEVE:  
A core element at Parklawn is the intentional practice by both grade level and vertical teams of teachers to 
develop a culture in which assessment, planning and differentiated instruction are on -going and that 
support  for learners who continue to struggle is embedded in team planning and results in an immediate 
response. The master schedule allows for a second teacher with expertise in either literacy or second 
language acquisition to be in each classroom for one hour of the literacy block. In this way, students 
participate in small group instruction and necessary interventions more frequently. Too, we embed in the 
master schedule common planning time of one hour per week in language arts and another hour for math 
for t he entire team of classroom teachers and specialists to collaboratively plan instructional strategies, 
review and analyze grade level data and discuss specific student concerns. Flexibility in time during each 
day gives opportunities for intervention and r emediation blocks, as well. 
 
The Modified Calendar at Parklawn provides for approximately 25 additional days of learning time for 
children to be supported with ñintersessionò enrichment and remediation classes that address a variety of 
needs. Purposeful planning among teachers regarding studentsô ongoing needs during ñintersessionò 
provide a targeted focus for all. 
 
PARTNERSHIPS: 
Our partnerships extend to those with George Mason University as a Professional Development School, 
research partnerships with The University of Oregon and Pacific Institutes regarding read-alouds and a 
research partnership with the University of Virginia regarding the instructional impact of Responsive 
Classroom. Too, we are part of a collaborative effort with the math office and two other Title I schools to 
improve math instruction for our students. Additionally, 25% of the teaching staff are involved in a formal 
Teacher Research project sponsored by Fairfax County Public Schools. All support the mission and vision 
of our school for increased student learning. A most significant partnership was the Family Center which 
was housed in a two-bedroom apartment complex where many of our children live. We participate in PEP 
(Parents as Educational Partners) that teaches parents to advocate for their children in a school setting. 
Family evening programs such as Partners in Print, Family Math and Literacy Night, Fitness Night and 
SOL Night are widely attended, with translators available. As well, we partner with ASCD and the Fairfax 
County police and fire department personnel who weekly mentor our students, many remaining with their 
young mentees over several years. 
 
RESEARCH-BASED STAFF DEVELOPMENT: 
Parklawn is a place where not only students learn, but a place where adults learn, as well. In the past two 
years, the most significant professional development offerings have been job embedded and created from 
the School Planning process. Each year begins with a ñParklawn Retreatò which is designed to build 
community and a collective vision for th e upcoming school year. Every teacher in the school is provided 
with the opportunity for reflection and improvement on a daily basis through collaboration with various 
resource teachers such as the Title I math and reading teachers, ESOL teachers and the Instructional 
Coach. There are bi-monthly new teacher meetings for those in their first few years of teaching, a strong 
mentoring program and focused professional study groups.  
 



The above are just some of the ways in which staff and community have forged ahead to ensure that each 
child at Parklawn senses that his and her talents are honored and capitalized upon for future success in 
the world!  
 
  



Washington  
Category 1 

Crownhill Elementary  

Principal: Jill Carlson  
 
Crownhill Elementary School (CH) serves approximately 400 students in Grades K-5 in the Bremerton 

School District. Our school is located in Bremerton, Washington on the Olympic Peninsula across the 

water from Seattle. It is the home of the Puget Sound Naval Shipyard and Naval Base Kitsap. Currently 

our school has 61% free and reduced lunch status, 61% White, 8% Hispanic, 12% Black, 5% Asian/PI, 4% 

Native American, and 10% other or multi.  

 

Crownhill is committed to high standard s of learning in a safe and nurturing environment. We have many 

opportunities for students to showcase their strengths. Some of these extracurricular programs include 

CHAMPS, Mad Science, Spanish Club, and Computer Club. We also ensure student collaboration through 

student responsibilities such as conflict mediators, crossing guards, technology assistants, and school 

store supervisors. The staff also takes pride in assuming numerous leadership roles at the building, 

district, and state level. They use research and data driven best practices to guide instructional decisions. 

Four of our teachers are National Board certified and several more are working toward this honor.  

 

Raising student achievement is hard work. The faculty at Crownhill has built effective p rograms and 

systems. These systems and programs that Crownhill has established and refined over the past four years 

to raise student achievement can be replicated. 

 

First, schools must have a clear and shared vision. Each year our staff meets several times to co-author 

our Comprehensive School Improvement Plan. During this time we reflect on strengths and weaknesses 

and set goals for the upcoming year. We examine data and reflect on the effectiveness of different 

programs and systems. Once effective programs have been adopted and implemented with fidelity, school 

leadership teams must begin creating systems, which match with a school ï wide vision and mission. 

Systems include but are not limited to how to monitor student achievement, assessment schedules, 

professional development schedules, focused team discussions, pacing charts, walk to read model, 

Response to Intervention (RTI) team, school-wide attendance and discipline plans, and have strong 

instructional leadership to lead the staff. Systems need to be school ï wide, monitored and supported 

throughout the school and at the district level.  

 

Assessment and progress monitoring are key components to raising student achievement. School faculty 

need to be aware at all times where students are performing in all academic areas. Faculty need to analyze 

data to ensure majority of students are progressing at an appropriate pace. If the majority of students are 

consistently making progress toward the end of year goal, the staff knows the right program, pacing, and 

curriculum are being utilized. If data is showing that groups of students are not progressing the staff must 

look at the systems that are in place. They must reflect on fidelity to adopted programs, pacing of 

instruction and ensure that there is enough pract ice embedded in the program to promote increased 

achievement. 

 

Another important component to student achievement is teaming. Each member of the staff must be a 

member of numerous teams. Teams must meet at least once a week to discuss student data. Data must 

drive instruction. Teams not only need to meet as grade level bands, they must meet with grades of 

previous and prior years of their grade level. This ensures consistency in programs and discussion of data.  

 



Schools must meet as an entire staff as well as grade level bands to align curriculum to standards at each 

grade level. Once the curriculum is aligned to the state standards, teams need to create pacing guides and 

curriculum maps to ensure teachers are covering the amount of curriculum needed to meet state 

standards by the end of the year. Teachers firmly understand that lessons are created with clear and 

measurable targets. Lessons are guided by state standards using our curriculum as one tool to achieve 

student proficiency with state standards.  

 

Professional development is a key component of replicating student achievement. Teachers need to be 

ñexpertsò in the field. Teachers need to share their knowledge and spend time having discussions that lead 

to deeper understanding. Faculty attends numerous outside conferences and trainings and information is 

always shared with the entire faculty. In the last few years we have been able to successfully develop 

professional learning communities with many teachers observing and learning from each other.  

 

Attendance is crucial raising student achievement. A school-wide attendance plan needs to be shared and 

supported with all families. Daily calls are required of those students who do not attend school. Students 

are recognized for good attendance through, phone calls, assemblies, certificates, and public displays such 

as local newspapers, school newsletters, and hallway displays. Students who struggle with attendance 

require home visits, contracts, and parent conferences with principal and/or interventionists.  

 

Besides academic systems, a supportive learning environment must be built with a school-wide discipline 

plan. All students regardless of their diversity need to be taught how to be a self-manager. Through careful 

planning of a school-wide system all students are held to a clear and consisted set of school expectations 

and encouraged and rewarded with monthly incentives and recognitions. Crownhill families are 

encouraged to be part of the ñschool family.ò 

 

Our school motto is 212 degrees. At 211 degrees water is hot. If each person works one more degree we can 

reach 212 degrees. At 212 degrees you get steam. With steam you can move locomotives, disinfect medical 

equipment and many amazing things can happen. The extra degree continues to validate what we do at 

Crownhill Elementary School.  

 

  



Washington   

Category 2 

Marcus Whitman Cowiche Elementary  

Principal: Janice Sauve  

Marcus Whitman Cowiche Elementary (MWC) is located in the middle of Washington State in the city of 

Cowiche. Our elementary school (grades Pre-K through 3 rd) is a 1950ôs brick structure in a rural, 

agricultural area. There are 350 students in our elementary school, 50.9 percent boys and 49.1 percent 

girls, with 76 percent who receive free or reduced meals. Our studentsô ethnic make-up is 67.5 percent 

Hispanic, 28.5 percent Caucasian, and 3.9 percent other. Those in special programs are 15.2 percent 

special education, 40.8 percent transitional bilingual, and 21.3 percent migrant. Other special programs 

offered are full -day Kindergarten and Summer School. The rural community has a large portion of the 

work in the agricultural field.  

 

The MWC staff (P-3) has implemented a variety of supplemental programs and instructional strategies to 

increase student achievement. These changes have promoted student growth and success across all 

curriculum areas.  

 

Through an intense effort by the MWC staff to work collaboratively for all students, 3 rd grade reading 

WASL scores have risen dramatically. Emphasis has never been placed on the 67 percent Hispanic 

population rate or the 76 percent Free/Reduced lunch rate. Emphasis is on the belief that all students can 

learn. The following table demonstrates our studentsô growth in reading as well as key demographic 

information:  

 

State Testing Scores and Demographic Information  

School Year   Reading  Free/Reduced  Bilingual  Migrant  

5/6  
MWC  58.10%  71% 40.90%  28.50%  

(State 68.3% 36.70% 7.40% 2.0%) 

6/7  
MWC  67% 75.10%  40.80%  28.20%  

(State 70.90% 36.80% 7.50% 2% 

7/8  
MWC  75.90%  76.50%  36.70%  14.80%  

(State 70.70% 37.90% 7.90% 1.80% 

8/9  
MWC  75.30%  75.90%  40.80%  21.30%  

(State 71.30% 40.30% 8%  1.8%) 

 

The table shows that students continue to meet the stateôs expectations. 

 

Even before the Washington State Assessment of Student Learning (WASL) was required at the 3rd grade 

level, staff made the decision to have a more focused approach to improve student achievement through 

targeted skill driven instruction. This included a school goal of identifying student weaknesses by 

analyzing student data. A common grade level planning time allowed teachers to align their strategies, 

curriculum, and  



programs and focus on specific student needs as well as sharing successes in what worked. During the 

2003/2004 school year, we adopted Open Court as our new reading program knowing that it was aligned 

with Washington State standards. The staff also committed to 90 minutes of core reading instruction and 

implemented an additional 40 minutes at a separate time to allow for skills based instruction. At the same 

time, we started to move to an inclusive model for Title I students using a pull -in rather than a pull -out 

model.  

 

Over the last six years, beginning in 2003, we have implemented and continued to use the following 

programs to facilitate student learning.  

 

 Accelerated Readers/Points and rewards earned at different levels 
 Literacy Nights (Books provided by Page Ahead Grant) 
 Community presenters 
 Dynamic Indicators of Basic Early Literacy Skills (DIBELS)  
 Language Essentials for Teachers of Reading and Spelling (LETRS) training for paraprofessionals 

provided by the local Educational Service District (ESD) 
 Read Naturally ï to promote fluency  
 Implementation of the Parent Home Child Program (PCHP) for preschool literacy  
 Reading Mastery/Corrective Reading introduced for struggling K -3 students 
 Weekly collaboration time supported by the district scheduling a late start each Wednesday 
 4-year old night ï provides strategies to parents to prepare children for school 
 Kinder Camp ï to prepare students for the coming school year 
 Summer school ï to target students that are almost at benchmark according to classroom 

performance and DIBELS 
 

Recognizing that all students need a well developed language foundation to succeed, a plan was developed 

to make maximum use of our limited resources. Beginning in 1st grade in 2004/2005, students with the 

highest second language needs were placed with the one bilingual teacher. In the following years, a 2nd/3 rd 

grade split class and kindergarten students were included in the bilingual support  model. In 2007/2008 

different trainings and strategies were implemented to further support and strengthen second language 

learners (i.e. Guided Language Acquisition Development (GLAD) and Sheltered Instruction Observation 

Protocol (SIOP).  Summer (2009) 10 MWC teachers received a six day GLAD training, earning their initial 

level certification.  Teachers continue to receive additional follow -up support from the districtôs two 

nationally certified GLAD instructors. There is also a district ESL coach to assist in providing strategies to 

strengthen studentsô learning.  

 

We have a strong partnership with parents of our students. Parent involvement provides our students 

with different enrichment opportunities and experiences otherwise not available to most famil ies in our 

community. Parental support is shown through the high attendance of parent -teacher conferences and 

other school sponsored events. 

 

We believe the following continued instructional strategies have led to success in student achievement.  

 

 Let students know what is expected (i.e. objectives) 
 Place students with high language needs with a bilingual teacher 
 Use of Response to Intervention (RTI) - to provide struggling students with interventions as 

quickly as possible 
 Use of Dynamic Indicators of Early Basic Literacy Skills (DIBELS) to track studentsô reading skills 

progression 
 Focus on student data/documentation to address studentsô needs 
 Plan and instruct flexible and targeted reading workshops based on studentsô skill levels 
 Use of Reading Mastery for Tier I, Tier II, and Tier III  



 Allow common plan time for each grade level to collaborate 
 Continue further alignment of district materials with state curriculum during collaboration time 

to identify strengths and weaknesses of curriculum and resources 
 Reflective teaching practices through video observations 

 

The MWC staff never stops in their quest to find instructional strategies to promote student academic 

success. The staff is committed to ñA Quality Education for Allò and the belief that all students can learn. 

  



West Virginia  
Category 1 

Fai rview Elementary School  

Principal: Larry Werry   

 

Fairview Elementary is a small, rural school in Fairview, West Virginia. This student -centered school 
serves the needs of 152 students in kindergarten through fourth grade. Fairview Elementary has been 
named an Exemplary School five times in recent years and a Title I Distinguished School for the past ten 
years. It was awarded the West Virginia School of Excellence for the 2005-2006 school year. The school 
population is served by one administrator, ten self -contained classroom teachers, two Title I teachers, one 
speech teacher, one full time special educator, four part-time specialists, one part-time counselor, one 
specialized nurse, and six service personnel.  
 
 
Fairview Elementary Schoolôs Partners in Education include the Fairview Public Library, First Exchange 
Bank, and Fairmont State University. Each of these partners offers valuable learning tools for the 
students. 
 
The faculty has written and received grants to fund after school programs that integrate math and 
reading. Math Mania is an enrichment prog ram in which students are provided with math related 
literature. Small groups enjoy hands-on activities that coincide with the books. Our S.K.I.T. program, 
ñSmart Kids in Trainingò, provides additional reading and math instruction to both third and fourth grade 
students leading up to the state testing in May. Title I sponsors summer ñBoost Startò programs for 
further learning opportunities.  
 
Our school embraces the contributions of parent and community volunteers in many ways. Our ñReading 
Buddyò program has been very successful in bringing in parents, grandparents, and community members 
to pair up with a specific classroom for a school year. The program has been ongoing for nine years and 
regularly has eight to ten volunteers each year. Reading buddies are engaged with students individually or 
in small groups to enhance their learning. Bonds formed between the volunteers and students are evident 
throughout the year.  
  
Reading and Math festivals are another way in which families are directly involved in stud ent learning at 
Fairview Elementary. Festivals are designed to engage students in small group activities, led by our 
volunteers, throughout a school day relating to a theme of study. Festivals are held in grades K-4 and have 
included such topics as bats, popcorn, and spiders.  
 
Additional ways that parents are offered the opportunity for involvement in the school community include 
an open house held each fall, PTO meetings, and homeroom activities. Our Title I staff holds informative 
meetings at a variety of times in order to share information about student learning with parents. A ñBoo 
Hooò Breakfast was held this year to provide a place in which kindergarten parents could visit with other 
parents in comforting one another on such a momentous occasion. Book Bingo is a yearly event in which 
the children are accompanied by parents and grandparents to play bingo for books provided by Title I. 
Some parent meetings, such as ñKitchen Math Nightò, include activities with their children in which 
various strategies for teaching reading and math are encouraged.  An annual parent/grandparent 
breakfast is held early each year in which families are invited to enjoy a school breakfast with their 
children, followed by a brief informational program.  
 
Parents have been treated to several Readersô Theater performances as this type of reading instruction has 
become an integral part of classrooms throughout the school. Students are reading for enjoyment and 
learning to become fluent readers. They enjoy performing for other classes as well as parents and 
teachers. 
 



In order to give back to the community, our school participates in a monthly program entitled ñWACKYò 
days, which stands for ñWe Are Caring Kids ï Yes!ò The students and staff participate in activities such as 
ñBad Hair Dayò, ñSports Dayò, ñDecorate Your Deskò, and ñPajama Dayò in exchange for a $1.00 donation. 
The money that is collected goes to selected charities throughout the year including the local fire 
department and library, the Humane Society, food pantries, and ñCassieôs Toy Boxò for pediatric cancer 
patients. Last year, our school raised over $1,000 for these and other projects. 
 
The penny drive, held yearly in November, is an activity in which donations are collected for St. Judeôs 
Childrenôs Hospital. This year, our school began a ñPenny Warò in which the classrooms battled to earn 
the most money. A huge increase in donations in 2009 was directly related to a change in the competition 
which added ñsilver coinsò into the equation. The classroom teachers encouraged their children to put the 
silver coins into other classroom jars, which in turn, was deducted from their total amount of pennies. The 
big winner was St. Judeôs Hospital in receiving over $1,200 from our school. 
 
Fairview Elementary has a highly dedicated administrator and faculty. Many teachers are involved in 
county and statewide initiatives. They serve on textbook adoption committees, reading council, math 
leadership teams, and they are often called upon to deliver professional development sessions. They 
continually take classes and professional development hours to make sure that their instruction and 
curriculum stay on the cutting edge of the education field. Several teachers serving at this school have 
been awarded county, state, and national honors in their field.  
 
The school staff is currently participating in a professional learning community and attends monthly 
ñBESTò meetings, which stands for ñBuilding Excellent Students and Teachersò. This time is used for 
teachers to share their expertise with one another and analyze student performance with their colleagues. 
Not only does the staff spend quality time involved in the educational aspect of our children, but we also 
enjoy occasions together as friends. We have an annual Christmas party and will get together a couple of 
times per year at a local restaurant just to have fun. These types of activities help to add to the 
cohesiveness of the people involved at Fairview Elementary School. 
 
It is the goal of the Fairview Elementary faculty and staff that  each of our students becomes a successful 

adult. We believe that if we can provide children the knowledge and skills to be life-long learners, healthy 

and well-adjusted adults, and productive members of society, then we have been successful educators.  

 

  



Wyoming  
Category 1 

Burlington Elementary School  

Principal: Matt Davidson   

 

Burlin gton Elementary is located between Yellowstone National Park and the gorgeous Big Horn 
Mountains in Big Horn County, Wyoming .  Within minutes of traveling east or west, residents can enter 
rugged Federal Lands for almost any possible outdoor recreational use.  Students travel on buses from 
three tin y communities, Burlington, Otto and Emblem, to attend our school.   Most of our families are 
connected to the land through farming or ranching activities.   Although this area is considered a high 
desert, the Greybull River flows through our small valley pro viding us with water for irrigation.   Three 
reservoirs that are filled with spring snowmelt are vital to our communitiesô financial survival.  The 
families that live in this area are tough, frugal, and have a great love for their children.  
              
Parents are essential contributors to the success of the students! Responsibility, kindness and citizenship 
skills are valued and part of the familiesô values.  Parents support our school in many ways from reading 
and assisting in classes, attending parent inservices, helping with homework on a nightly basis, and 
bringing meals for teachers during parent -teacher conferences.  Most moms and dads are involved in 
their studentôs academic life.  The parent compact signed by teachers, students and parents bring us 
together for the goal of excellence in scholastic achievement. 
              
We have an fantastic staff and leadership team. Through tireless effort, we have been able to use federal, 
state, and district funds to acquire some the best curriculum materials  available.  For the past five years, 
we have had access to and taken advantage of excellent staff training. This is especially true in reading. 
We do our best to protect our instructional  time for math and reading from interruptions so that we can 
focus on the most important learning goals .  We monitor students carefully and intervene as soon as 
assessments indicate that a student is struggling.  We keep reading and math instructional groups small.   
Those students at the greatest risk are in the smallest groups.  We meet often in literacy teams and in 
grade level teams.  I f an intervention for an óat riskô student is not showing results, we evaluate the 
situation and put into place alternative instructional strategies.   The data drives our instruction.  
              
Early intervention  in kindergarten through second grade is a vital part of our schoolôs reading and writing 
program.  Our title teachers enable us to provide extended help to preschool and kindergarten students to 
raise their letter and sound awareness.  Thus, we see less difficulty in reading in grade three through sixth. 
              
As a small rural school we have the advantage of being able to know our students personally.  We strive to 
meet their needs and encourage them to take responsibility for their own learning.   We provide a 
multitude of instructional supports including after school tutoring and summer school.   Nearly every year 
we include summer reading incentives and reading training for families.  
As a 2009 National Title Distinguishe d School Dr. Jim McBride, Wyomingôs Superintendent of public 
Instruction, congratulated us on our dedication to ensuring that students achieve and attain higher levels 
of performance achievement.  We are committed to continue this dedication to excellence in education. 
   



Wyoming  
Category 2 

Hebard Elementary  

Principal: Carla Gregorio  

 
Welcome to Hebard Elementary School, home of the Huskies! Hebard Elementary is a single section 

(except for Kindergarten) K -6 school of 177 students. We are a population of 49% Hispanic, 47% White, 

and 8% other with 70.5% of all students on free/reduced lunch.  

 

Our School Pledge expresses the climate we desire and the goals we have set for Hebard Elementary 

School students:  

 

ñAt Hebard Elementary, we promise to: Have high expectations, show responsibility by making good 

choices, helping everyone feel like they belong and learning our essential skills. Keep our school safe by 

demonstrating expected behaviors at all times. We will do whatever it takes to be successful! By following 

this, our school pledge, Hebard Huskies will HOWL!!ò 

 

Our Title -One funds are used to provide personnel to work with students in the areas in which they need 

the extra support. Student success is the goal: specific staff assignments are data-determined on a year to 

year basis in order to do the most good. We have implemented a schedule, including an across grade level 

Guided Reading Block, to help us meet the educational needs of our students. As you can imagine, this 

schedule undergoes fine tuning each year.  

 

Each day, students attend a Guided Reading class specific to their reading level. This is made possible 

with our Primary and Intermediate Guided Reading blocks. The block schedule permits students the 

flexibility of being a member of a reading group suited to their needs. Students move between rooms and 

Title -One and Special Education provide the additional personnel to make these small, need-based classes 

a reality. This model has been very successful for us and Guided Reading has become a favorite part of our 

day. Each month teachers focus on the same comprehension skill in each reading group. In September we 

begin with ñMaking Connections,ò followed by ñVisualizing,ò and so on, throughout the school year, 

therefore our students are hearing the same language and work on the same skills, at student specific 

levels of learning. Staff Development and monthly strategy sharing meetings have helped us to develop an 

arsenal of ideas and techniques to teach these skills. 

 

A new intervention method at Hebard is the Lindamood-Bell intensive reading program. The 

program provides both symbol imagery and visualization classes to qualifying students.  Currently 12 

teachers trained in these programs are holding nine forty-five minute groups of up to six students each, 

five days a week.  Five classrooms are providing whole class instruction in these programs as well. 

Although we wonôt realize the program results until the post-testing is completed at the end of the year, 

teachers believe these groups are exactly what some of our students need, and it is making a difference for 

them.  We're looking forward to seeing the data!  

 

CLIP (Collaborative Literacy Intervention Project) is also in place at Hebard. This district sponsored 

reading program provides one-to-one tutoring for qualifying first grade students. These sessions are 30 

minutes each and usually last an entire semester. Currently we have two first grade students receiving 

Clip services. 

 



In regards to math instruction, each month we focus on a specific problem solving strategy throughout the 

school. ñAct it Outò is the focus in September, ñDraw a Pictureò in October, and so on. Weôve developed a 

simple Problem Solving Format that each grade level uses and builds upon from year to year. 

Computational fl uency is the focus of our ñTop Dogò math awards. Each grade level has their own criteria 

to determine student success in learning their math facts. Grade level teachers have aligned these and all 

math skills vertically to improve student learning.  

 

Also scheduled daily is an Intervention Block in each classroom. During this time no new learning is 

taught. Rather, it is a time to help students achieve a level of proficiency in specific skill areas and/or to 

provide them with enrichment activities. Classroom teachers are again provided with additional personnel 

during their intervention time. This gives students the opportunity to work on their skills in a small group 

setting and to receive the attention they need. Each week there is a skill focus to work on that is 

determined by the classroom teacher.  

 

One of our school (and district) goals is to improve our writing scores across the board. Staff has begun 

training and implementing a new writing program this year and most classrooms receive extra support 

during their writing instruction periods. The extra personnel work with students daily. Itôs wonderful to 

have smaller teacher/student ratios which allow an increased number of writing centered interactions 

between students and teachers each day. Many staff members recently completed a before school book 

study which improved our conferencing expertise.  

 

We provide a Homework Academy each day for both our primary and intermediate students. This is held 

over lunch recess and gives students the opportunity to complete homework assignments and thus stay 

current with classroom learning.  

 

Students who are struggling in other areas, who need more than the above stated interventions, are not 

left without help. Extended Day classes meet both before and after school and currently provide support 

in writing and math. These are required classes, part of our plan to intervene before students fall too far 

behind to be successful.  

 

We hope this overview of Hebard Elementary School has conveyed our desire to meet the needs of all our 

students, each and every day, by doing whatever it takes to ensure their success. Each year we continue 

our quest of improving services, implementing programs, and tweaking schedules in order to make the 

most of our time with  our students. Welcome to Hebard Elementary The 2010 National Title I 

Distinguished School. 

 


